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In the very first times there was no light on earth. Everything was in darkness, the lands 
could not be seen, the animals could not be seen.  And still, both people and animals 
lived on the earth, but there was no difference between them… A person could become 
and animal, and an animal could become a human being.  There were wolves, bears, 
and foxes but as soon as they turned into humans they were the same. They may have 
had different habits but all spoke the same tongue, lived in the same kind of house, and 
spoke and hunted in the same way.  
 
That is the way they lived here on earth in the very earliest times, times that no one can 
understand now. That was the time when magic words were made. A word spoken by 
chance would suddenly become powerful, and what people wanted to happen could 
happen, and nobody could explain how it was. 
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Introduction 
 
Communications 10 consists of four modules: 
 The Essentials of Working with Others 
 Essential Writing 
 Oral Communication Essentials 
 Essential Reading 
 
This module consists of 10 units and should require approximately 25 hours of 
instructional time. Each unit presents one competency that students are expected to 
demonstrate by the end of the unit or by the end of the module. Teachers will need to 
develop their own lesson plans from the units in order to meet the specific needs 
of their students. In doing so, teachers are responsible for choosing and adapting the 
activities in the unit that will most appropriately provide their students with the 
opportunity to develop and demonstrate the competency for the unit. Some classes will 
complete the entire unit over one or several periods, others will focus on particular 
aspects of the unit over one or several periods. 
 
Communications 10-11-12 is based upon a foundation of Inuit Qaujimajatuqangit and 
content is focused on six of the Human Resources and Skills Development Canada 
Essential Skills. The focus of this module is the Essential Skill of Oral Communication, 
which includes listening as well as speaking.  See Appendix C for the Essential Skills 
indicators and tracking form to be developed with this module. 
 
Throughout this module, we will be concentrating on performing, demonstrating and 
assessing oral communications tasks at Level 1 and 2. See Table 1 on page 7.  
 
This module centers on the Inuit Qaujimajatuqangit principle of pijitsirniq (serving and 
helping others). Students will be encouraged to hone their oral skills and to use these in 
ways that contribute to the well-being of those around them.  
 
Throughout this module, teachers are encouraged to record the local CBC news in the 
morning prior to classes. The recording provides students with an opportunity to 
develop both their listening skills and their oral communication skills. It also provides 
them with an opportunity to discuss current events and debate issues relevant to 
Nunavut. Students should also be involved in doing morning announcements over the 
public address system and taking advantage of any opportunities to practise their public 
speaking.  
 
Please consult the Handbook that accompanies the Communications 10-11-12 
program for more information related to Inuit Qaujimajatuqangit, the HRSDC Essential 
Skills and preferred pedagogy and assessment strategies.  
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Table 1: Oral Communication Indicators 
 

Dimensions 
and Examples 

Level 1 
Indicators 

Level 2 
Indicators 

Level 3 
Indicators 

Level 4 
Indicators 

Communication 
Function 

Takes part in simple 
exchanges in 
everyday situations 
 give simple 

greetings 
 ask and answer 

routine question to 
receive/give  
specific information 

 follow and give 
simple instructions 

 leave or receive 
short routine 
recorded messages 

 participate in 
routine, casual 
discussions 

• coordinate work 
with one or two 
other people 

Takes part in 
moderately 
demanding 
exchanges in 
everyday situations  
 give a formal 

greeting 
 obtain information 

by questioning more 
than one person 
 exchange more 

detailed information 
 present information 

in a coherent 
connected way 
 leave and receive 

non-routine 
recorded messages 
 participate in routine 

discussions 
 follow and give 

multi-step 
instructions 
 coordinate  work 

with several others  
 present and discuss 

simple options and 
advise on choices 
 reassures and 

advises 
 deal with minor 

conflicts 
• interact in a familiar 

group of three to five  
people 

Takes part in 
demanding 
exchanges in complex 
situations  
 provides, obtains or 

exchanges detailed 
complex information 
and options 

 gives or follows 
complex direction  

 persuades,  
counsels or 
evaluates 

 entertains casually 
or formally 

 presents and 
analyzes 
information and 
ideas 

 leads routine 
discussions 

 coordinates work 
with and for others 

• resolves non-
routine conflicts 

Takes part in very 
demanding 
exchanges in highly 
complex situations 

Communication 
Content 

Clearly 
communicates/ 
understands content 
that:  
 
 is simple and deals 

with facts; limited 
number of details 

 
 covers a narrow 

range of subject 
matter (familiar topic 
or one main issue) 

 
 uses a narrow range 

of general and 

Clearly 
communicates/ 
understands content 
that:  
 
 is moderately 

complex and deals 
mostly with facts but 
also emotions and 
opinions 

 
 covers a moderate 

range of subject 
matter (usually one 
main issue); 

 

Participates in 
interactions that: 
 
 deal with complex 

and detailed issues 
involving facts, 
concepts and 
opinions  

 
 cover a significant 

range of subject 
matter or issues 

 
 use language that 

can be conceptual 
and abstract 

Participates in 
interactions that: 
 
 deal with very 

complex and 
detailed matters 
involving facts, 
opinions, emotions, 
values and 
controversy 

 
 cover a wide range 

and depth of subject 
matter and issues 

 
 use highly abstract, 
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content-specific 
vocabulary 

 
 uses language that 

is factual and 
concrete 

 uses a moderate 
range of general and 
context-specific 
vocabulary and 
idioms 

 
 uses language that 

is factual or concrete 
and abstract 

 
 

 use an extensive 
range of general and 
context-specific  
vocabulary and 
idioms 

 
 require ability to 

organize, present 
and interpret ideas 
coherently 

conceptual or 
technical language  

 
 require a high level 

of inference, ability 
to organize, present 
and interpret 

 

Communication 
Context 
 
 
 
 
 
 
 
 
 
 
 

Communicates 
(speaks and listens) 
effectively: 
 
 with one person at a 

time in familiar and 
common situations 

 
 uses an established 
or set format/ style to 
exchange information 

 
exchange is brief: 10 
minutes or less 
 
 uses/comprehends  

simple body 
language (pointing, 
for example)  

 
 
 

Communicates 
(speaks and listens) 
effectively: 
 
 with one or more 

people at a time in 
mostly familiar and 
occasionally 
unpredictable 
situations 

   
 selects from and 

uses a moderate 
range of 
format/styles to 
present or obtain 
information 
 
 exchange is brief to 

medium duration: up 
to 10 - 30 minutes) 
 
 uses/comprehends 

appropriate body 
language 

 
 deals with minor, 

everyday conflicts  

Communicates 
(speaks and listens) 
effectively: 
 
 with one or more 

people at a time in 
occasionally 
unpredictable or new 
situations 

 
 selects from and 

uses a significant 
wide range of 
formats/styles 
 
 exchange is of 

medium to extended 
duration: 30 minutes 
or more  
 
 uses/comprehends  

very effective body 
language 

 
 deals with conflict 

when necessary 

Communicates 
(speaks and listens) 
effectively: 
 
 with one or more 

unfamiliar and/or 
challenging people 
at a time in quite 
unpredictable 
situations 

 
 selects, creatively 

uses or adapts a 
wide range of 
formats and styles 
to suit audience 

 
 expert in use of body 

language and 
nonverbal 
communication 
techniques 

 
 deals with significant 

conflict or differing 
points of view 

Risk Level Low risk: failure to 
communicate 
/understand may lead 
to temporary 
confusion, 
embarrassment or 
minor inefficiencies 

Moderate risk: failure 
to communicate 
/understand may lead 
to loss of  time, minor 
hazards, or  one-on-
one conflict  that can 
be easily resolved 

Significant risk: failure 
to communicate 
/understand may lead 
to significant hazards, 
public hostility, or loss 
of considerable 
money and time 
 

Critical risk: failure to 
communicate 
/understand may lead 
to loss of life or 
serious injury, serious 
personal 
consequences to 
speaker or her/his 
organization. 
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 Learning Competencies  
Strategies 

1 
Students will explore the importance of storytelling to Inuit 
culture and history by: 
• listening to, gathering and responding orally to Inuit stories. 

• inclusive 
group 
activities 

• small group 
discussions 

• large group 
discussions 

• guest 
speakers 

• critical 
thinking 

• think-pair-
share 

• partner work 
• oral 

presentations 
• jigsaw 

grouping  
• scenarios, 

role plays 
• dialogues 
• personal 

reflection 
• chart and 

poster 
displays 

• use of media 
technology 

• self, peer and 
teacher 
assessment 

• problem 
solving 

• inner/outer 
circles 

• interviews 
• group project 
 

2 

Students will practise sending and receiving clear and well 
transmitted oral messages by: 
• asking and answering questions to clarify information, to 

ensure understanding and to check for accuracy. 

3 
Students will practise public speaking by: 
• exploring the use of appropriate volume, pitch, tone and 

speed. 

4 

Students will explore how to successfully complete tasks by: 
• identifying strategies to clearly set and meet goals 
• establishing roles and responsibilities when working with 

others. 

5 

Students will identify and apply the conventions of self- 
introduction by: 
• practising appropriately introducing themselves in a 

variety of social and cultural contexts. 

6 

Students will review and apply the skills required to 
communicate clearly by: 
• investigating methods of effectively delivering a public 

message in the community 
• delivering various public announcements. 

7 

Students will share information and ideas by: 
• practising impromptu speaking to a small group  
• using the PREP model for organizing and structuring oral 

presentations. 

8 

Students will enhance communication by: 
• identifying the difference between active and passive 

listening 
• applying the active listening strategies of non-judgemental 

listening and paraphrasing. 

9 

Students will identify possible solutions to conflict situations 
by: 
• determining the appropriate response to various types of 

conflict. 

10 

Students will review and practise the oral communication 
skills presented in this module by: 
• participating in and completing a group decision-making 

process (Coloured Hats). 
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Unit 1: Oral Traditions 
 

 
 

Learning Competency  
Students will explore the importance of storytelling to Inuit culture and history 
by: 
• listening to, gathering and responding orally to Inuit stories. 

  

 
Language Development  
Think-Pair-Share – This is an excellent strategy for oral expression. It 
encourages the students to practise language with each other in a non-
threatening way. Students first reflect (THINK) on the material presented and 
then pair with a classmate (PAIR) to share their ideas. They then converge in 
a larger group setting to share and discuss ideas (SHARE). 

  

  
Materials 
Inuit Values posters (not provided) or Inuit Values cards (provided with the 
resource kit) 
DVD: Kronos Quartet and Tanya Tagaq1 – This is a demonstration of the 
power of colour on music. 
Index cards  
Paints  
Paper  
Pencil crayons  
Essential Skills Oral Communication Indicators (Appendix C) 
highlighters 

  

 
Background 
  

  

 
Opener – Music Think-Pair-Share  
Provide students with the following sentence starter. Give them a few 
moments to reflect on it and jot down ideas if they want, then have them 
share their thoughts with a partner. Once the partners have had a chance to 
share ideas, ask students to share their ideas with the rest of the class. Make 
a class list of responses. 
 

Music is …  
 
(Some ideas: music is a way of storytelling, sharing ideas, thoughts, feelings, 
and values, a powerful means to self-expression, and a means of cultural 
expression.)  
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Drum dancing, throat singing and pisiit are sources of music found in many 
Nunavut communities. Invite students or community members to 
demonstrate and share their knowledge of these kinds of music and the 
purpose of each. Ask whether there is any element of colour associated with 
any of these music forms. 
 
For those students sharing information and dependent on their responses: 
 

 
  

 Connector – Music-Colour-Values 
Show the Tanya Tagaq and Kronos video and talk about the associations 
Tanya makes between colour and music. Ask students to bring in selections 
of music that they associate with colours. Do other students make the same 
associations of colour with the music? 
 
Post the Inuit values posters around the room or distribute several cards to 
each student. Ask the students to reflect on values, and select a colour that 
they think represents the value. Have each student briefly state why they 
chose the colour they did. Did they have certain images, ideas or sounds that 
they associated with the colour? Have the students post their colour selection 
around the value card or poster.  
 

 

Essential Skills addressed in this Activity: 
Oral Communication Level 1: all indicators have been met 
Some elements of Oral Communication Level 2 addressed – Task specifically 
addresses: 
• content: deals with facts but also opinions 
• content: uses language that is both factual and abstract 
• context: communicates with one or more familiar people at a time 

Essential Skills addressed in this Activity: 
• Oral Communication Level 1: all indicators have been met 
Some elements of Oral Communication Level 2 addressed –Task specifically addresses: 
• function: participates in routine discussion 
• content: deals with facts but also opinions 
• content:: uses language that is both factual and abstract 
• context:: communicates with one or more familiar people at a time 
Note: other Level 2 indicators may be addressed dependent on student’s response – for 
example, the student 
• may use a moderate range of general and context-specific vocabulary and idioms 

Essential Skills addressed in this Activity: 
Oral Communication Level 1: all indicators have been met 
Some elements of Oral Communication Level 2 may be addressed – Task specifically 
addresses: 
• function: participates in routine discussion 
• content: covers a moderate range of subject matter 
• content: deals with facts but also opinions 
• content: uses language that is both factual and abstract 
• content: uses range of general and context-specific vocabulary and idioms 
• context:: communicates with one or more familiar people at a time 
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Activity – Community Stories  
Have students collect stories from elders and other people in the community. 
Ask the students to find out how their community, rivers, hills, hunting spots, 
or places of interest around their community were named. Have students ask 
about local places that have stories and record these. Are there any haunted 
sites? Any sacred sites? If a local historical society has a community or 
cultural display, have the students take a field trip to view the photographs, 
write-ups or artifacts.  
 
Compare English names for places around the community with Inuktitut 
names. What difference do you notice? Do Elders approve of English names 
are given to places and buildings? 
 
Working in small groups, have your students prepare a way of sharing these 
stories with much younger students, for example with puppets, sound effects, 
musical background, role playing. Note: For this activity to be considered as 
a Level 2 activity, it must last a minimum of 10 minutes. 
 

 
  

 
Reflections 
Content – Think about the names of places and/or the stories you heard 
about places around your community. How do these stories preserve 
community values and history? 
 
Collaborative – Why do you think it is important to keep telling these 
stories? How does a shared history keep a group connected?    
 
Personal – What special songs or stories were you told repeatedly when you 
were younger? What is the reason why you heard it over and over? 

  

 
Follow-Up – Essential Skills Oral Communication Indicators 
Distribute the Oral Communications Indicators. Ask student to work with a 
partner to review the indicators. Provide them with highlighters to highlight 
the Oral Communications tasks they demonstrated in this unit.  Discuss as a 

Essential Skills addressed (in the entire activity): 
Oral Communication Level 1: all indicators have been met 
Oral Communication Level 2: all indicators addressed – Task specifically addresses: 
• function: obtains information by questioning more than one source 
• function: presents information in a coherent connected way 
• function: coordinates work with several others 
• function: interacts in a familiar group of 3-5 people 
• content: covers a moderate range of subject matter 
• content: deals with facts but also opinions 
• content: uses language that is both factual and abstract 
• content: uses range of general and context-specific vocabulary and idioms 
• context: communicates with one or more people at a time in less predictable 

situations 
• context: selecting from and using a moderate range of formats and styles 
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class and highlight these tasks on a large version of the chart. Refer to the 
chart throughout the module. 
 

 
  

 
Classroom Reinforcement  
Display the values cards and the interpretive colours. Leave pieces of paper 
and paints or pencil crayons available during the unit and have students add 
to the display.   

  

 
Accommodating Diversity  
To supplement the discussion in the Opener, you may want to listen to a 
variety of folk songs or selected contemporary songs, such as HipHop music, 
and outline the story being told or commentary being made about a particular 
social or historical issue.  
 

 
  

 

Assessment 
Student – Fill out the Participation Checklist or the Unit Self Evaluation for 
this unit found in Appendix A. Complete an Ajunngitakka (Things I Can Do) 
for one of the activities in the unit. Store in the Communication portfolio. 
Complete journal entries and a Journal Evaluation form. Hand in journal with 
the evaluation form. 
 
Teacher – Throughout the module and after each activity involving group 
work, draw attention to the use of oral communication, commenting on the 
skills you have noticed students using. Observe students in their group work 
and note the skills that the class, as well as individuals, need to learn or to 
improve as outlined in the Oral Communications Indicators. At the end of 
each unit, have the students reflect on the oral communication tasks they 
demonstrated and highlight these on the enlarged copy of the Oral 
Communication  Indicators.  
 

Essential Skills addressed in this Activity: 
Oral Communication Level 1: all indicators have been met 
Some elements of Oral Communication Level 2 addressed – Task specifically 
addresses: 
• function: participates in routine discussion 
• content: content is moderately complex/detailed  
• content: covers a moderate range of subject matter 
• content: uses language that is both factual and abstract 
• content: uses range of general and context-specific vocabulary and idioms 

Essential Skills addressed in this Activity: 
Oral Communication Level 1: all indicators have been met 
Some elements of Oral Communication Level 2 addressed – Task specifically 
addresses: 
• function: participates in routine discussion 
• content: deals with facts but also opinions 
• content: uses language that is both factual and abstract 
• context: communicates with one or more familiar people at a time 
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Explain the expectations for the class and the use of the Ajunngitakka forms. 
There is also a template to assess group work if you feel the need to draw 
attention to these skills. Complete the Participation Checklist at the end of 
each unit if you are using it. Collect the students’ journals, respond to their 
Reflections and complete the teacher section of the Journal Evaluation form.  
 

 
 
Throughout the module, watch for demonstration of Oral Communications 
tasks as outlined on the tracking form in Appendix C.  

 
 
 
 
 

Essential Skills addressed in this Activity: 
Some elements of Oral Communication Level 1 addressed – Task specifically 
addresses: 
• function: follows simple instructions  
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Unit 2: Communications Basics I – Asking and Answering Questions 
 

 
Learning Competency 
Students will practice sending and receiving clear and well transmitted oral 
messages by: 
• asking and answering questions to clarify information, to ensure 

understanding and check for accuracy. 
  

 
Language Development  

  

  
Materials 
Pencils  
Paper 
Index cards  
Message Delivery instruction sheet for every three students 
Make large display of communication flow chart 
Help Me! statements  
How Well are You Communicating? evaluation sheet   

  

 
Background 
When we say or do something, others around us react in some fashion; 
this is feedback. Feedback is the information we receive in response to our 
communication and actions. In turn, we then can provide feedback for the 
message given back to us, and clarify the intended meaning of the 
message. This process of feedback between a message sender and a 
message receiver should continue until both the sender and receiver 
understand the message in the same way. The worst assumption the 
sender of a message can make is that the message will be received as we 
intended. The process of feedback allows us to check and double check 
that our meaning is understood in the manner we wish.   

  

 
Opener – Help Me! 
Brainstorm with the class a list of ways we could respond to situations where 
we are unsure of what is expected of us or what exactly we are to do. 
(Examples: pretend we understand, nod, just say okay, try our best and do 
what we think, don’t even bother to try to do what was requested, ignore what 
was said to us) Discuss that a positive way to respond in these situations is 
to ask questions so that we are sure we know what is expected.   
 

 
 

Essential Skills addressed in this Activity: 
Oral Communication Level 1: all indicators have been met 
Some elements of Oral Communication Level 2 addressed – Task specifically 
addresses: 
• function: participates in routine discussion 
• content: uses language that is both factual and abstract 
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Have the students work with a partner to re-write the list of Help  
Me! statements. For each statement, they are to rewrite the Help  
Me! statement in a positive manner. Each rewording should foster positive 
feelings and focus on gaining clarification. For example, That did not make 
sense. might  become, I would like to understand, could you say that again a 
little more slowly.    
  
Have students form new pairs and take turns sharing their reworded Help 
Me! statements.  
 

     
 
Remind students that tone of voice, body language, and gestures also 
contribute to giving a positive message.  

  
 Connector – Following Instructions  

Hand each student a sheet of paper. Ask the students to hold the piece of 
paper and then to close their eyes. There is to be no peeking and no talking 
until you instruct them that their task is completed. Have the students follow 
the instructions below:  
 
• Fold your sheet of paper in half.  
• Now tear off the upper right-hand corner.  
• Fold it in half again and tear off the upper left-hand corner of the sheet.   
• Fold it in half again. Now tear the lower right-hand corner of the sheet.  
 
Have the students open their eyes and observe the differences. Ask the 
participants why their paper does not match yours. You will get responses 
like, You didn’t let us ask questions. or Your directions could be interpreted in 
different ways.  
 

Essential Skills addressed in this Activity: 
Oral Communication Level 1: all indicators have been met – Task specifically 
addresses: 
• function: follows simple instruction 
• function: participates in routine discussion 
• function: coordinates work with one other person 
• content: covers a narrow range of subject matter 
• content: uses language that is factual  
• context:: speaking with one person at a time in familiar situation 
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Discuss that you did a poor job as a communicator. You did not allow 
questions. Asking questions is a very important part of communication. It is 
very important to remember that the listener hardly ever makes the same 
assumptions as the speaker. In order for communication to go well it needs 
to be an interactive two-way process.   

 
 

 
Activity – Messages   
Have the students form groups of three. Provide each group with the sheet of 
instructions found at the end of this unit plus the three labels: Student A: 
message holder, Student B: message deliverer, and Student C: message 
receiver.  
 

 
 
When the activity is finished, ask the students what difference it made to be 
able to ask questions. Refer to the Communication Flow Chart as a visual to 
illustrate that communication is a two-way process and there is need for 
feedback throughout. No two people are likely to have the same meaning for 
a given message. When we look at the Communication Flow Chart, it 
becomes clear that it is very important to make sure that when B is passing 
the message to C, it must be as close to what A said as possible. Ask 
students to share personal experiences where messages were not clearly 
communicated and ended up creating problems or misunderstandings. 
 
Discuss that when the bottom part of the formula (the feedback portion), is 
missing, we set ourselves of for miscommunication. When we clarify 
information and check for accuracy, we have done our part to ensure that 
communication is clear and well transmitted.  
 

Essential Skills addressed in this Activity: 
• oral communication level 1: all indicators have been met – Task specifically 

addresses: 
• function: follows simple instruction 
• function: participates in routine discussion 
• function: answers routine question to give specific information 
• content: simple and deals with facts/limited details 
• content: uses language that is factual  
• context:: uses set format and style of speaking 

Oral Communication Level 1: all indicators have been met 
Some elements of Oral Communication Level 2: Task specifically addresses (message 
exercise) 
• function: coordinates work with several others 
• function: interacts in a familiar group of 3-5 people 
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Reflections  
Content – What are the dangers of not providing feedback? Feedback is not 
always oral; in what other ways do we receive feedback?   
 
Collaborative – People who are good communicators take responsibility for 
the success of the communication process. What kinds of things would you 
hear people saying if they were working together in on a task in a small 
group? 
 
Personal – Your teachers give you feedback on your learning in many 
different ways: the questions they ask you, their comments, and the marks 
you receive are all forms of feedback. Why do you think it is important for you 
to think about your own communication skills and give yourself feedback on 
your learning?   

  

 
Follow-Up – How Well Are You Communicating? 
Have the students complete the How Well Are You Communicating? Self-
evaluation sheet. After completing, have students place the sheet in their 
portfolio. Ask the students to choose a few areas from the How Well are you 
Communicating that they would like to improve over the course of the unit. 
Have the students note these in their journals. Throughout the unit, have the 
students return to these and reflect on the opportunities they have had to 
practise the skills they identified. Debrief by discussing that most individuals 
who are skilled in giving and receiving feedback, most often follow the goals 
outlined on the evaluation sheet. These are goals they want to keep in mind 
and practise when the opportunity presents itself. Have the students work in 
pairs to change the questions on the evaluation sheet into statements. 
Students should record these on large strips of paper. Create a bulletin board 
titled Communicating Well with the student-created sentences.   
 

 

Oral Communication Level 1: all indicators have been met 
Some elements of Oral Communication Level 2: Task specifically addresses (debriefing 
of activity) 
• function: participates in routine discussion 
• function: exchanges more detailed information 
• content: deals mostly with facts but also opinions 
• content: uses language that is factual and abstract 
• content: uses range of general and context specific vocabulary and idioms 

Essential Skills addressed in this Activity: 
Oral Communication Level 1: all indicators have been met –Task specifically addresses 
(activity and debrief) 
• function: follows simple instruction 
• function: participates in routine discussion 
• content: simple and deals with facts/limited details 
• content: uses language that is factual  
• context: uses set format and style of speaking   
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Classroom Reinforcement  
Display the Communication Flow chart in a visible spot in the classroom.   

  

 
Accommodating Diversity  
To allow students added opportunity to develop the skills identified in the 
Activity, you may want to repeat this exercise several times through the unit.   

  

 

Assessment 
 Student – Fill out the Participation Checklist or the Unit Evaluation for the 
unit. Work with someone from your group to do a Peer Assessment of Group 
Work form for the Activity. Compare responses. Make sure journal is up to 
date. 
 

 
 
Teacher – Listen to student group work and make anecdotal notes when you 
hear students asking for or providing feedback to clarify understanding. 
Provide descriptive feedback on what you have noticed. Complete the 
Participation Checklist and/or the assessment rubric for this unit. 
 
Continue to monitor student demonstration of Oral Communication tasks for 
the module tracking form. 

Essential Skills addressed in this Activity: 
Oral Communication Level 1: all indicators addressed  
Some elements of Oral Communication Level 2 are addressed – Task specifically 
addresses: (if interacting with peer during peer assessment of group work) 
• content: deals mostly with facts but also emotions and opinions 
• context: dealing with minor conflict: giving honest  feedback sensitively 

Uqausiliriniq: Communications 11, Module 3: Oral Communication Essentials 19 



Help Me!  
  
Example:  
That did not make sense. → I would like to understand, could you say that again a little 
more slowly.    
 
1. I don’t understand a thing you just said.  
  
_____________________________________________________  
  
 
2. That did not make sense.  
 
_____________________________________________________  
  
  
3. I am very confused.  
 
_____________________________________________________  
  
 
4. That’s too hard for me.  
 
_____________________________________________________  
  
  
5. I think that is a dumb idea.  
  
_____________________________________________________  
   
 
6. That sounds boring.  
 
_____________________________________________________  
  
  
7. Why do we have to!  
  
_____________________________________________________  
  
  
8. I hate that idea.  
  
_____________________________________________________  
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 Message Delivery 
 
1. Form groups of three. Label yourselves as Student A, Student B, and Student C. 
 
2. Write three detailed messages of about four sentences each. Write each message 

on a separate index card. The messages may be fictitious, but they should be 
logical. Examples could come from school, home, work or community. Example:  

  
Pauloosie is going to come to Inns North at 6:00. He will bring his two sisters with 
him. Could you deliver this envelop to him? Ask his sisters if they are interested in 
entering the skidoo race on Saturday.   

  
3. Switch your three cards with another group. 
 
4. Using the messages provided by the other group, practise giving and receiving 

feedback as follows.   
  
Student A (message holder)  

• Select a message and read it until you are confident you can smoothly read and 
relay the message correctly. 

• Make sure Student C is not present. Read the message only once to Student B.  
 
Student B (message deliverer)  

• You may not ask any questions. 
• You must simply pass the message on to Student C.  
 

Student C (message receiver)  
• You should not have been present when Student A conveyed the message to 

Student B.  
 
Student B and Student C  

• Both of you relay your message back to Student A. 
 
Student A 

• Decide how accurate the message was.  
 

5. Change roles and labels. Student A becomes B (the message deliverer). Student B 
becomes C, (the message receiver), and Student C becomes A (the message 
holder). Choose the second message. Follow the steps above. 

 
6. Change roles and labels. Student A becomes C (the message receiver), Student B 

becomes A (the message holder), and Student C becomes B (the message 
deliverer). Choose the third message. Repeat the activity, but ask as many 
questions as you like before transmitting the message.    

 
7. Prepare to discuss with the rest of the class what made this activity difficult or easy. 
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Communication Flow Chart 
 

A Message given   → B Message Received    → C Transmitted Message 
 

SENDER ---- feedback ---- RECEIVER ---- feedback  ---- RECEIVER 
  
 
No two people have exactly the same meaning for a given message. When we look at 
the communication flow chart, it becomes clear that it is very important to make sure 
that B insures that the message they pass to C is as close to what A said as possible.   
  
When the bottom part of the formula (the feedback portion), is missing, we set ourselves 
up for miscommunication. When we clarify information and check for accuracy, we have 
done our part to ensure that communication is clear and well transmitted. 
 
 
 
 
 
 
 
 
 

 

Student A: message holder 

Student B: message deliverer 

Student C: message receiver 
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How Well Are You Communicating?  
 
Giving Feedback 
  
Do I give specific examples and details?     �always �sometimes �never  
 
Do I make sure others understand what I have said? �always �sometimes �never 
    
Do ask questions of others?         �always �sometimes �never 
 
Do I stick to the topic?       �always �sometimes �never 
    
Am I to the point?         �always �sometimes �never 
   
Do I listen when others speak?      �always �sometimes �never 
    
 
 
Receiving Feedback 
  
Do I listen and not think about what I will say next?  �always �sometimes �never 
  
Do I check to see if I have understood the message correctly? 
          �always �sometimes �never 
     
Do I respond calmly?        �always �sometimes �never   
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Unit 3: Communication Basics II – Monitoring Volume, Pitch and Tone  
 

 
Learning Competency 
Students will practise public speaking by: 
• exploring the use of appropriate volume, pitch, tone and speed. 

  

 
Language Development  
 

  

  
Materials 
Components of Speech cards 
Photocopy and laminate the Colour Your Voice card for each student  

  

 
Background 
In this unit, students will be practising the skills necessary to use all four of 
the components of speech used in effective oral communication. 

  

 
Opener – Volume, Pitch, Tone, Speed 
Ask students how many different ways can we change how we say things? 
Jot down their ideas.  
 

 
 
Divide the students into four groups and give each group one of the 
components of speech cards. Each group is to present a little presentation to 
demonstrate the component on their card. A suggestion is provided on each 
card to help students demonstrate their component, but encourage them to 
develop their own example or scenario. The better their presentation, the 
easier it will be for everyone to remember the vocabulary.  
 

 
 
Once the presentations have been made, compare the four components to 

Oral Communication Level 1: all indicators have been met – Task specifically 
addresses (class discussion) 
• function: participates in routine discussion 
• function: answers routine questions to give specific information 
• content: simple and deals with facts/limited details 
• content: uses language that is factual  
• context: uses set format and style of speaking 
• context: familiar topic at descriptive level for brief time 

Essential Skills addressed in this Activity: 
Oral Communication Level 1: all indicators have been met 
Some elements of Oral Communication Level 2 addressed – Task specifically 
addresses: (group work and presentation) 
• function: coordinates work with several others 
• function: interacts in familiar group of 3-5 people 
• content: uses range of general and context-specific vocabulary and idioms 
• context: gives a short presentation to small group of familiar people 
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the list created at the beginning of the activity. 
  

 Connector – Volume  
Ask half the class to wait in the hallway. With the remaining half of the class, 
state a descriptive sentence. The grey building is losing its shingles. Ensure 
that you speak loudly enough. Ask that the class repeat the sentence back to 
you. Inform the groups in the classroom that you are going to give the same 
sentence to the group waiting in the hall and that they will come back and 
repeat the sentence.   
  
Join the group in the hall. Ask them to form a circle. Tell them you are going 
to pass them a message. Whisper it into the ear of one student, ask her or 
him to pass the message along until it reaches the last person in the circle. 
The last person must not repeat what they heard until the group has re-joined 
the class. When the class has gathered back in the classroom, have the last 
person in the hall group state the message. My message was... Have the 
group who remained in the class state their message, Our message was... 
Repeat the Connector with various statements, switching classroom and 
hallway groups. Have students create the message. 
  
De-brief by discussing how messages that are not stated clearly are open for 
misinterpretation. Review the importance of volume in communicating orally. 
 

 
 
 

 
Activity – Pitch and Tone  
Provide students with the Colour Your Voice card. On the card the same 
sentence is repeated. Students are to work in small groups experimenting 
with different ways to say the same sentence, thereby creating a different 
interpretation of the sentence. Students should focus on pitch and tone for 
this Activity.  
  
Regroup the class. Read through the card, asking for volunteers to share 
their group’s oral interpretation. 
 

Oral Communication Level 1: all indicators have been met – Task specifically 
addresses (activity and debrief) 
• function: participates in routine discussion 
• function: answers routine questions to give specific information 
• content: simple and deals with facts/limited details 
• content: covers a narrow range of subject matter 
• content: uses language that is factual  
• context: uses set format and style of speaking 
• context: familiar topic for a brief time 
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Have students create a 30-second commercial focusing on the use of tone, 
pitch, volume and speed. 

  

 
Reflections  
Content – What are the four factors that contribute to clear oral 
communication that you learned about in this unit? 
  
Collaborative – Why does it typically get more difficult to speak up as a 
group gets larger? How did this unit bring you closer to your classmates? 
  
 Personal – Describe how you did on the Speaking Well activity in the 
Follow-up. Which of the four components would you like more practice with? 

  

 
Follow-Up – Speaking Well  
Have students form pairs. Hand each student a copy of the paragraph below; 
it can be photocopied from the sheet at the end of this unit. Instruct the 
students to practise reading the paragraph below until they can read it in 30 
seconds. At 15 seconds students should be at the diagonal line (/). They 
should use this to gauge their speed.   
  
A good speaker talks slowly enough to be understood by the listeners and 
speaks in a pleasant voice, articulating and pronouncing each word correctly 
and distinctly. To develop a good speaking voice, you must spend / sufficient 
time practicing the elements of good speech. An effective speaker is a 
definite asset to those they find themselves around and will find opportunities 
for advancing themselves. (64 words)   
  
Once students are comfortable reading the selection, have them play with 
creating different meanings by altering their volume, pitch and tone. They 
need not do this with the entire selection, a sentence or two is sufficient.   

Essential Skills addressed in this Activity: 
Oral Communication Level 1: all indicators have been met – Task specifically addresses 
(small group work) 
Some elements of Oral Communication Level 2 addressed:  Task specifically 
addresses:  
• function: coordinates work with several others 
• function: interacts in familiar group of 3-5 people 

Essential Skills addressed in this Activity: 
Oral Communication Level 1: all indicators have been met – Task specifically 
addresses (small group work) 
Some elements of Oral Communication Level 2 addressed:  Task specifically 
addresses:  
• function: presents information in a coherent connected way 
• content: uses a variety of sentence structures and expanded range of general 

vocabulary and idioms 
• content: uses language that is factual or concrete and abstract (will depend on 

student content) 
• context: uses a moderate range of formats and styles (advertisement) 
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Have students create a half or full day radio program on a topic of their 
choice at the community radio station. Students could practise vocal skills by 
presenting a radio drama or practise answering questions by having a call-in 
show. Presenting on the radio and also the school intercom promotes the 
development of oral skills. Students could use text and social media to 
advertise their upcoming radio day.   
 

 
  

 
Classroom Reinforcement  
Post up the Speak Well poster provided at the end of this unit or have your 
students create one of their own.   

  

 
Accommodating Diversity  
Students who are not comfortable reading could be paired with strong 
readers for the reading activities and provide suggestions and 
encouragement.  
 
Have the students sign up to make the school announcements, make an 
announcement on CB, church announcements or volunteer to do an 
announcement segment on the local radio station. Using the telephone is 
another way of developing oral communication skills. 

  

 

Assessment 
Student – Fill out the Participation Checklist or the Unit Evaluation for this 
unit. Complete an Ajunngitakka (Things I Can Do) form for the Opener 
activity. Make sure journal is up to date, complete a Journal Evaluation form 
and hand in. 
 
Teacher – Provide descriptive feedback to students on their use of pitch, 
volume, tone, and speed in the various activities. Complete the Participation 
Checklist. Collect the journals, respond to students’ Reflections, and 
complete the evaluation form.  
 

Essential Skills addressed in this Activity: 
Oral Communication Level 1: all indicators have been met 
Some elements of Oral communication Level 2 – Task specifically addresses (changing 
meaning by altering volume, pitch and tone) 
 context: selecting from and using range of formats and style to present information 

Essential Skills addressed in this Activity: 
Oral Communication Level 1: all indicators have been met 
Some elements of Oral Communication Level 2 addressed – Task specifically 
addresses: (making public announcement) 
• function: presents information in a coherent connected way 
• function: gives a formal message 
• context: communicates with one or more people in less predictable situation 
• context: selecting from and using a moderate range of formats and styles to 

present information 
Note: May address Level 2 content indicators dependent on activity 
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Monitor students’ demonstration of Oral Communication tasks as outlined on 
the module tracking form.  
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Components of Speech: Volume, Pitch, Tone, Speed 
 
 
 
Volume 
If you speak too softly what you say will not be heard. Be aware that you want your 
message to be audible. If you have a PA or microphone you will need to adjust your 
volume accordingly. If you speak too loudly your audience will feel like you are shouting 
at them.  
Demonstration idea – speak very, very softly, pretend to turn up the volume button and 
as you do so, speak more and more loudly 
 
  
 
Pitch 
Pitch is referring to the level of sound on a musical scale. If our pitch is too high we 
sound shrill and grate on the ears of those who have to listen to us speak. If our pitch 
stays the same we sound boring (monotone) and it is hard for others to stay focused on 
what we are saying.   
Demonstration idea – say something in a very screeching kind of voice, then say 
something that is all the same sound without your voice going up or down 
 
  
 
Tone 
Is the quality of voice that indicates how someone is thinking or feeling. The tone should 
match the words you are saying and the ideas you wish to communicate. A pleasant, 
cheerful tone is usually appropriate. When we are speaking with an intercom or the 
telephone our tone substitutes for our facial expressions and body language.  
Demonstration idea – pretend you are speaking to a baby; then speak like you are 
scolding someone or giving commands to a dog 
                                                 
 
 
Speed 
Most often people speak too quickly. It is important that you speak neither too fast, nor 
too slow. Speak at a rate where you can speak each word clearly and that your listeners 
will not grow bored. Typically you should speak at about 124 words per minute.     
Demonstration idea – say something very quickly; then say something very slowly  
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Colour Your Voice Card  
  
Read the following sentence in a way that conveys the intended meaning. The word in 
bold is the suggested word to stress in someway.   
  
1. Intention: Sandra, not someone else.   
  
    Sandra gave her a blue jacket.  
 
  
2.  Intention: The receiver did not earn the gift of the jacket.   
  
     Sandra gave her a blue jacket.  
 
  
3. Intention: It is a surprise that the jacket was given to her.  
  
    Sandra gave her a blue jacket. 
  
  
4. Intention: The particular colour of the jacket is surprising.   
  
    Sandra gave her a blue jacket.  
 
  
5.  Intention: To question whether it really was a jacket and not some other item that                                  

was given.  
      
 Sandra gave her a blue jacket.  
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 Speak Well Poster  
  
 
 
  
 
  
 
  
 
  
  
 
  
  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
VOLUME  

PITCH  

 
SPEED  

TONE 

 

SSPPEEAAKK  WWEELLLL  
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Unit 4: Communication Basics III – Group Roles and Responsibilities   
 

 
Learning Competency 
Students will explore how to successfully complete tasks by: 
• identifying strategies to clearly set and meet goals 
• establishing the roles and responsibilities when working with others. 

  

 
Language Development  

  

  
Materials 
Pencils 
Paper 
Task Observation sheet for each student 
Set of IQ Value cards provided with the Communications resource kit 
Camcorder (optional) 
Access to computers 

  

 
Background 
 Four important parts to successfully completing a task:   
 

1) Knowing what you want to accomplish.  
2) Having the know-how to accomplish the task.   
3) Having the materials you need to be successful.  
4) Knowing who will help you with the task.   

  
You will discuss these in the Opener. Continue to point these out when the 
module provides the opportunity.   

  

 
Opener – Four Parts to Completing a Task 
Ask students to guess the four important parts to successfully complete a 
task and note their answers. Compare with the following list: 
   

1) Know what you want to accomplish.  
2) Have the know-how to accomplish the task.   
3) Have the materials you need to be successful.  
4) Know who will help you with the task.  

  
Throughout this unit have the students use this four-point system to quickly 
break down the task. They should record these in their journals.   
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 Connector – Welded Ankles 
Introduce the game, Welded Ankles, to your students. Have them form a line 
by standing beside each other. Instruct them to place their feet about 
shoulder width apart. Their feet should be touching the foot of the person 
beside them. Their challenge is to move together. They are to imagine that 
their ankles are welded together with the ankle of the person on each side of 
them. They are to walk about 5-10 meters to the finish line. They must not 
separate their feet from the two people on either side of them.  
 
You must act as the referee sending the group back to the starting line if any 
ankles separate. (They may walk freely back to the start line.) Encourage the 
group to talk and work together to meet the challenge. It may be initially 
difficult for the group, but with encouragement and repeated tries they will 
succeed.     
 
Debrief: How did they finally succeed in working together? What role did each 
of them play in making it work? 
 

 
  
 

 
Activity 1 – Task Analysis 
Ask students to select a job/task they are interested in observing. This may 
be at a work site, at home, or out in the community. Have students contact in 
person or by telephone the person they would like to observe to explain the 
activity and request permission to observe. If students would like to videotape 
the observation, they should ask for permission for that as well. 
 

Oral Communication Level 1: all indicators have been met – Task specifically 
addresses (group discussion) 
• function: participates in routine discussion   
• function: answers routine questions to give specific information 
• content: simple and deals with facts/limited details 
• content: covers a narrow range of subject matter 
• content: uses language that is factual  
• context: uses set format and style of speaking  
• context: familiar topic for a brief time 
 

Essential Skills addressed in this Activity: 
Oral Communication Level 1: all indicators have been met – Task specifically addresses 
(large group activity and debrief) 
Some elements of Oral Communication Level 2 addressed – Task specifically 
addresses:  
• function: participates in routine discussions 
• function: coordinates work with several others 
• function: interacts in familiar group of 3-5 people(more people in this instance) 
• content: moderately detailed and deals mostly with facts but also opinion 
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Students are to complete the Task Observation sheet. See the sample below.  
Sample Task Observation sheet:  

Who is doing the task? The task is being done by Wilma Angmak.   
What is the person’s role? She is receptionist at the nursing station.   
Where is it being done? The job takes place behind the front desk when 
you enter the lobby of the nursing station.   
Why is it necessary? It is necessary because they nurse needs to see the 
patients with serious complaints quickly and the rest of the patients on a 
first-come first-served basis.   
What is the person’s responsibility? She needs to ask the patient’s name. 
Find out what problem the patient is having. They then need to get the 
patient’s file and bring it to the waiting room. They call patients when they 
can come into the nurse’s office.   
How many people are required to complete the task? This task requires 
the receptionist to interact with patients one on one and also with the 
nurses.   

  
Activity 2 
Students are to imagine that an employer/mentor is looking for someone to 
hire or train for the position they observed during Activity 1. Instruct students 
to imagine they have been hired to create an analysis for the task they 
observed. They are to write out a series of step-by-step instructions for the 
task. Students should read their instructions to a partner and have them 
guess what job or task is being described.  
 
Debrief: What would happen in this job if the person did not have a clear role 
or clear responsibilities? 
 

 
  

Oral Communication Level 1: all indicators have been met – Task specifically 
addresses (setting up observation) 
Some elements of Oral Communication Level 2 addressed – Task specifically 
addresses:  
• function: gives a formal greeting 
• function: exchanges more detailed information 
• function: presents info in a coherent connected way 
• context: communicates with one or more people in a less predictable situation 
• context: selecting form and using a moderate rage of formats and styles (formal 

telephone conversation) 

Essential Skills addressed in this Activity: 
Oral Communication Level 1: all indicators have been met – Task specifically addresses 
(partner activity and debrief) 
Some elements of Oral Communication Level 2 addressed – Task specifically addresses:  
• function: participates in routine discussions 
• content: moderately detailed and deals mostly with facts but also opinion 
• content: expanded range of general vocabulary and idioms 
• content: uses language that is factual or concrete  and abstract 
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Reflections  
Content – Being able to communicate well and work with others is a valuable 
skill. What are some things you should consider when wanting to work with 
others? List them. Share your list with a friend.  
    
Collaborative – Knowing what is expected helps a group function well. When 
you work in a small group in class, how are the roles and responsibilities 
usually decided? 
 
Personal – Reflect on your own ability to work together with others. What are 
your strengths? What do you need to work on?   

  

 
Follow-Up – Cover Page Gift  
Have the students use technology to create a cover page illustrating the task 
they observed in the Activity, then write out the outline of the steps involved 
in doing the task. In appreciation for allowing the observation, have students 
make a copy of the cover page and step-by-step instructions to email or 
present to the person they observed. 

  

 
Classroom Reinforcement  
Have student volunteers create a poster of the four parts to completing a 
task. Provide the students with several Inuit Qaujimajatuqangit value cards. 
Have the students read through the value cards with a partner. For each 
value, they should identify the way group interaction is associated with the 
value. Students should jot their ideas on strips of paper and create a display 
with the value cards around the room. As a class, discuss what this reveals 
about the IQ values. 
 

 
  

 
Accommodating Diversity  
When working in groups, allow students to select a role that best allows her 
or him to meaningfully participate in the task and help to the group. 

  

 

Assessment 
Student – Fill out the Participation Checklist or the Unit Evaluation for this 
unit. Make sure journal is up to date and incorporates any feedback; 
complete a Journal Evaluation form. Work with a peer and complete a Self 
and Peer Assessment on Group Work. Sign up for a conference. 
 

Essential Skills addressed in this Activity: 
Oral Communication Level 1: all indicators have been met – Task specifically addresses 
(class discussion) 
Some elements of Oral Communication Level 2 addressed – Task specifically 
addresses:  
• function: participates in routine discussions 
• content: moderately detailed and deals mostly with facts but also opinion and 

emotions 
• content: uses language that is factual or concrete  and abstract 
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Teacher –Provide feedback on oral communication during group work and 
compare it to the Oral Communication indicators. Complete the Participation 
Checklist for this unit. You have completed nearly half the module. Post a 
sign-up sheet for student conferences. 
 
Continue to observe students for demonstration of Oral Communication tasks 
as outlined on the module tracking form. 

 
 

Essential Skills addressed in this Activity: 
 Oral Communication Level 1: all indicators addressed – Task specifically addresses 
(completing Self Peer Assessment on Group Work form with a partner) 
Some elements of Oral Communication Level 2 are addressed – Task specifically 
addresses: (working with a peer) 
• content: deals mostly with facts but also emotions and opinions 
• context: dealing with minor conflict: giving honest  feedback sensitively 
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Task Observation sheet  
  
 
Who is doing the task?   
 
 
 
  
What is the person’s role? 
 
 
 
   
Where is it being done?   
  
 
 
 
Why the job/task necessary? 
 
 
   
 
  
  
What are the person’s responsibilities?   
 
 
 
 
 
 
How many people are required to complete the task? 
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Unit 5: Greetings – Introductions  
  

 
Learning Competency 
Students will identify and apply the conventions of self-introduction by:  
• practising appropriately introducing themselves in a variety of social and 

cultural contexts. 
  

 
Language Development  
register: In every culture there are ways of speaking to people of different 
ages, sexes, and positions. We call these different ways of speaking 
registers because they help us identify (register) and recognize the 
relationship between people. There are basically three different registers: 
formal, general and informal. 

  

  
Materials 
Pencils  
Paper  
Interest Survey  
What Should I Say and Do? scenarios 
Camcorder  
Microphone or karaoke machine (There are various kinds of microphones 
and different ways to use each. If you have access to sound equipment and 
local expertise in how to properly use the equipment, you may want to have a 
mini-workshop during this module on using a microphone.) 

  

 
Background 
In many Nunavut communities, introductions are seldom necessary. Most 
often people know and have at least some information about each other. 
Knowing how to properly introduce themselves to people who are new, or 
people who have moved to their community from outside the north, is still 
an important skill even if it will seldom be used. Introductions are usually 
the first impression that they will leave with someone. If, for example, you 
are applying for a job, it is very important that you do a good job of 
introducing yourself. Introductions also involve an awareness of register.  

  

 
Opener – Interest Survey 
Have the students fill in the Interest Survey, and then spend a few minutes 
with a partner sharing their information.   

  
 Connector – 30-Second Talk   

Inform the students that they will be talking about themselves for 30 seconds. 
They may use the Interest Survey for reference. Ask the students to form 
pairs. One student talks for 30 seconds, you call time, and the other partner 
talks for 30 seconds. Call time and have the students quickly find a new 
partner and repeat. You may want to have the students regroup several 
times.   
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Activity – What Should I Say? 
Ask students to help list the various places where introductions take place 
and give an example of what the people say to introduce themselves. 
Examples: 
   

Good afternoon. I am Jan Enook and I am your captain for this flight.   
Good Morning. This is Annie Ford with the CBC morning news. 
Hi, my name is Tara and the song I am going to sing tonight is my 
mother’s favorite.   
 I’m Sam and I take care of all the incoming orders. 
Welcome to Inns North. My name is Susie and I’m the manager here. 
My name is Josie Arnaqaq and I am representing the Hamlet of Arctic 
Bay at this meeting.   

In every culture there are ways of speaking to people of different ages, 
genders, and positions. These different ways of speaking are called registers. 
 
Some people we address with a formal register, such as Elders and other 
people in a position of respect or authority, or people we do not know.  
Good morning, Dr. Spencer. My name is Elisapee Koonuk and I will be 
introducing you at the conference this evening. 
 
Some people we address with an informal register, such as children, friends 
and people we know well and feel comfortable with.  
Hey Billy, what’s up? This is my cousin Jason from Kugaaruk. He’s here for 
the soccer tournament. You gonna be there? 
 
Some people we address with a general register. These are people that we 
know a bit, but not very well. 
Hi, good to see you again. My name’s Sarah. We met at the gym last 
weekend. You’re Pete, right? 
 
Using the information in the above chart, have the students work in pairs to 
complete the What Should I Say and Do? worksheets. Have the students 
form groups of four and share their responses to the scenarios, making sure 
to consider the level of register in their What Should I Say and Do? 

Essential Skills addressed in this Activity: 
Oral Communication Level 1: all indicators have been met – Task specifically addresses 
(partner activity) 
• function: follows simple instructions 
• function: participates in routine discussions 
• function: coordinates work with one or two other people 
• content: is simple and deals with facts 
• content: covers a narrow range of subject matter 
• content: uses a narrow range of content and context-specific vocabulary 
• context: with one person at a time in familiar and common situations/setting 
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worksheets. 
   

  
 

(For the scenario developed by the students that requires a microphone, use 
a microphone or karaoke machine to get students used to speaking with a 
microphone.) 

  

 
Reflections  
Content – What things are important to take into consideration when 
introducing yourself to others?   
  
Collaborative – In your community, what are the special rules about 
addressing other people respectfully? 
    
Personal – How important is it to tell others about yourself? When do you 
think it is appropriate to share personal information? What setting would be 
inappropriate to share personal information?  

  

 
Follow-Up – Role-Plays 
Using the scenarios provided on the What Should I say and Do? chart, have 
the students role-play the scenes. If your students are unfamiliar or 
uncomfortable with role-plays, you may want to demonstrate one of the 
scenarios for the class to view. 
 

 
  

 
Classroom Reinforcement  
Take pictures of the students and create a class display with the pictures and 
Interest Surveys.   

  

 
Accommodating Diversity  
If the Connector proceeded well and students seem at ease, you may want to 
ask if there are any volunteers who would be willing to give their 30-second 
introduction to the whole class, or ask several students ahead of time you 
think would be comfortable presenting. 

Essential Skills addressed in this Activity: 
Oral Communication Level 1: all indicators have been met – Task specifically addresses 
(partner activity and small group activity) 
Some elements of Oral Communication Level 2 addressed – Task specifically 
addresses:  
• function: participate in routine discussions 
• function: interact in a familiar group of 3-5 people 

Essential Skills addressed in this Activity: 
Oral Communication Level 1: all indicators have been met – Task specifically addresses 
(role-play activity) 
Some elements of Oral Communication Level 2 addressed – Task specifically 
addresses:  
• Function: Give a formal greeting 
• Function: Present information in a coherent connected way 
• Context: Selecting from and using a moderate range of formats and styles  
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Assessment 
Student – Fill out the Participation Checklist or the Unit Evaluation for this 
unit. Prepare your journal, your Ajunngitakka and group work forms for the 
conference. 
 
Teacher – Complete the Participation Checklist for this unit. Hold student 
conferences using the assessment template in Appendix B. Complete an 
Oral Communication Tracking Form with students using their Ajunngitakka 
forms for information. 

 

Essential Skills addressed in this Activity: 
Oral Communication Level 1: all indicators have been met – Task specifically addresses  
(make introduction to whole class) 
Some elements of Oral Communication Level 2 addressed – Task specifically 
addresses:  
• function: gives a formal greeting 
• function: presents information in a coherent connected way 
• context: communicates with one or more people at a time in familiar and less 

predictable situation (give a brief presentation) 
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Interest Survey  
 
Name: ___________________________ 
 
Date: ________________________ 
  
  
List your favorite:   

colour ___________________________________   

tv show __________________________________   

food _____________________________________  

movie ____________________________________   

pop ______________________________________   

music group _______________________________   

fruit ______________________________________   

singer ____________________________________   

candy ____________________________________   

musical instrument __________________________   

snack ____________________________________   

cartoon ___________________________________   

dessert ___________________________________  

type of skidoo ______________________________ 

weather ___________________________________  

holiday ____________________________________   

animal ____________________________________   

day of the week _____________________________   
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 What Should I Say and Do?  
 
Name: ___________________________________ 
 
Date: _____________________________ 
 
In every culture there are ways of speaking to people of different ages, sexes, and 
positions. These different ways of speaking are called registers. 
 
Some people we address with a formal register, such as Elders and other people in a 
position of respect or authority, or people we do not know.  
Good morning, Dr. Spencer. My name is Elisapee Koonuk and I will be introducing you 
at the conference this evening. 
 
Some people we address with an informal register, such as children, friends and people 
we know well and feel comfortable with.  
Hey Billy, what’s up? This is my cousin Jason from Whale Cove. He’s here for the 
soccer tournament. You gonna be there? 
 
Some people we address with a general register. These are people that we know a bit, 
but not very well. 
Hi, good to see you again. My name’s Sarah. We met at the gym last weekend. You’re 
Pete, right? 
 
 
Scenario 1  
Larry is taking part in a hockey tournament in his community. The team they are playing 
against has just arrived and Larry’s family will be billeting one of the players. At the 
airport, his coach points out the boy who will be staying at his house.  
  
What should he do?   
_____________________________________________________________  
_____________________________________________________________  
_____________________________________________________________  
_____________________________________________________________  
 
What could he say?  
_____________________________________________________________  
_____________________________________________________________  
_____________________________________________________________  
_____________________________________________________________  
 
What level of register is he using? �formal  �general  �informal 
Why? ________________________________________________________ 
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Scenario 2  
Sue saw an advertisement for a babysitting job posted at the grocery store. She is sure 
the name on the advertisement is the wife of the RCMP constable in town. The 
advertisement left only a first name and a phone number.   
  
What should she do?   
_____________________________________________________________  
_____________________________________________________________  
_____________________________________________________________  
_____________________________________________________________  
  
What could she say?  
_____________________________________________________________  
_____________________________________________________________  
_____________________________________________________________  
_____________________________________________________________  
 
What level of register is she using? �formal  �general  �informal 
Why? ________________________________________________________ 
 
 
 
 
Scenario 3  
Meda has been thinking about applying for a job at a store in the community. The 
manager is someone she does not know very well. She is in the store with her dad and 
the manager walks up and introduces herself and begins chatting with them.  
  
What should Meda do?   
_____________________________________________________________  
_____________________________________________________________  
_____________________________________________________________  
_____________________________________________________________  
 
What could she say?  
_____________________________________________________________  
_____________________________________________________________  
_____________________________________________________________  
_____________________________________________________________  
 
What level of register is she using? �formal  �general  �informal 
Why? ________________________________________________________ 
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Scenario 4  
Tommy is having a hard time in math. The new math teacher made an announcement a 
week ago offering to help students after school. Tommy decides to talk to the teacher 
after school and set up a time for a bit of help. He knocks on the door. When the 
teacher comes to the door, he notices that there is a meeting going on in the room.   
  
What should he do?   
_____________________________________________________________  
_____________________________________________________________  
_____________________________________________________________  
_____________________________________________________________  
 
What could he say?  
_____________________________________________________________  
 ____________________________________________________________  
_____________________________________________________________  
_____________________________________________________________  
  
What level of register is he using? �formal  �general  �informal 
Why? ________________________________________________________ 
 
 
 
 
Scenario 5  
Sophie is a carver. There are several business people from out of town at the hotel for 
supper tonight. She decides to head to the hotel and try and sell several of her carvings. 
She walks in and notices that all the visitors are at one table and they are all busy 
talking about something.   
  
What should she do?  
_____________________________________________________________  
_____________________________________________________________  
_____________________________________________________________  
_____________________________________________________________  
 
What could she say?  
_____________________________________________________________  
_____________________________________________________________  
_____________________________________________________________  
_____________________________________________________________  
 
What level of register is she using? �formal  �general  �informal 
Why? ________________________________________________________ 
 
 

Uqausiliriniq: Communications 11, Module 3: Oral Communication Essentials 45 



Scenario 6 (Make up a scenario for your friends to try that needs a microphone.) 
_____________________________________________________________  
_____________________________________________________________  
_____________________________________________________________  
_____________________________________________________________  
 
What should s/he do?  
_____________________________________________________________  
_____________________________________________________________  
_____________________________________________________________  
_____________________________________________________________  
 
What could s/he say?  
_____________________________________________________________  
_____________________________________________________________  
_____________________________________________________________  
_____________________________________________________________  
 
What level of register is s/he using? �formal  �general  �informal 
Why? ________________________________________________________ 
 
 
 
Scenario 7 (Make up a scenario for your friends to try.) 
_____________________________________________________________  
_____________________________________________________________  
_____________________________________________________________  
_____________________________________________________________  
 
What should s/he do?  
_____________________________________________________________  
_____________________________________________________________  
_____________________________________________________________  
_____________________________________________________________  
 
What could s/he say?  
_____________________________________________________________  
_____________________________________________________________  
_____________________________________________________________  
_____________________________________________________________  
 
What level of register is s/he using? �formal  �general  �informal 
Why? ________________________________________________________ 
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Unit 6: Making Announcements   
 

 
Learning Competency 
Students will review and apply the skills required to communicate clearly by: 
• investigating methods of effectively delivering a public message in the 

community 
• delivering various public announcements. 

  

 
Language Development  

  

  
Materials 
Practise Speaking Well paragraph photocopied for each  
What’s Your Announcement? Sheet 
Microphone or karaoke machine 

  

 
Background 
 This unit deals with announcements as did Unit 3. 

  

 
Opener – Telephone  
Play a round of Telephone. Have the class form a circle. Begin by whispering 
a short message to one of the students in the circle. They are to whisper it to 
the next student and so on around the circle, until the message returns to 
where it began. The message is then announced to the class and compared 
with the original. 
 

  
  

 Connector – Emergency Messages 
Ask the students what they would do if they had an important emergency 
message that they had to spread to everyone in the community within an 
hour. How would they make sure the message was spread? How would they 
make sure it was spread correctly? Have students work in small groups to 
come up with a plan. Have the groups share their ideas with the class.     
 

 
 

Essential Skills addressed in this Activity: 
Some elements of Oral Communication Level 1 – Task specifically addresses 
(telephone game) 
• function: follows simple instructions 
 

Essential Skills addressed in this Activity: 
Oral Communication Level 1: all indicators have been met – Task specifically addresses 
(small group activity and class sharing) 
Some elements of Oral Communication Level 2 addressed:  Task specifically addresses:  
• function: participates in routine discussions 
• function: discusses simple options and advice on choices 
• function: interacts in a familiar group of 3-5 people 
• content: covers moderate range of subject matter 
• content: uses expanded range of general vocabulary and idioms 
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Activity – Speaking Well in an Emergency 
Have students continue working in the same groups. Review volume, speed, 
pitch and tone. They are to think about an emergency situation that could 
involve everyone in their community and create an announcement or 
message that would be delivered according to a plan discussed in the 
Connector. Students should practise giving the announcement or message 
using the appropriate volume, speed, pitch and tone so that everyone will 
understand the message, realize that it is urgent, but not panic. Ask 
volunteers from each group to share their announcement with the rest of the 
class. Discuss the use of pitch, volume, speed, and tone. If a microphone 
would be used in their plan, provide one or a karaoke machine so that 
students become used to using a microphone properly. 
 

 
  

 
Reflections 
Content – Describe the volume, pitch, tone and speed you would 
recommend for an emergency announcement. 
 
Collaborative – In an earlier unit, we discussed that effective groups need to 
establish expectations regarding roles and responsibilities. How do you think 
this could be done in an emergency situation? 
 
Personal – How do you feel about speaking in a group setting? Does the 
size of the group determine how you will feel? Where do you feel most 
comfortable speaking up?  

  

 
Follow-Up – What’s Your Announcement?  
Provide the students with the What’s Your Announcement sheet at the end of 
the unit. Have them work in pairs to create an announcement using 
appropriate volume, speed, pitch and tone to convey the intended meaning.  
 

Essential Skills addressed in this Activity: 
Oral Communication Level 1: all indicators have been met – Task specifically addresses 
(small group work and role-play activity) 
Oral Communication Level 2: all indicators addressed – Task specifically addresses: 
(depending on content of public) message 
• function: exchanges more detailed information  
• function: presents information in a coherent connected way 
• function: gives multi-step instructions (dependent on public message) 
• function: coordinates work with several others (small group work) 
• function: reassures and advises (dependent on public message) 
• function: interacts in a familiar group of 3-5 people (small group work) 
• content: uses variety of sentence structures and expanded range of general 

vocabulary and idioms (dependent on public message) 
• context: selecting from and using a moderate range of formats and styles  
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Classroom Reinforcement  
Review the Speak Well poster from Unit 3.  

  

 
Accommodating Diversity  
Have students volunteer at the local radio station offering to make 
announcements or have students take turns making the school 
announcements. If possible, have students tape their announcements in the 
Activity so they are able to listen to and assess themselves. 
 

 
  

 

Assessment 
Student – Fill out the Participation Checklist or the Unit Evaluation for this 
unit. Complete the Self and Peer Assessment on Group Work with a partner 
based on their work in the Activity and an Ajunngitakka (Things I Can Do) 
form for the announcement in the Follow-Up. Complete journal and 
incorporate feedback from the conference.  
 

 
 

Essential Skills addressed in this Activity: 
Oral Communication Level 1: all indicators have been met – Task specifically addresses 
(role-play activity) 
Some elements of Oral Communication Level 2 addressed – Task specifically addresses:  
• function: gives a formal greeting 
• function: presents information in a coherent connected way 
• context: selecting from and using a moderate range of formats and styles  

Essential Skills addressed in this Activity: 
Oral Communication Level 1: all indicators have been met – Task specifically addresses 
(making public announcements) 
Oral Communication Level 2: all indicators addressed – Task specifically addresses: 
(depending on content of public message) 
• function: exchanges more detailed information  
• function: presents information in a coherent connected way 
• function: gives multi-step instructions (dependent on public message) 
• function: reassures and advises (dependent on public message) 
• function: leaves and receives non-routine message(using recordings) 
• content: covers a moderate range of subject matter (dependent on content of public 

message) 
• content: uses variety of sentence structures and expanded range of general 

vocabulary and idioms (dependent on content of  public message) 
• context: communicating with one or more people at a time in less predictable 

situations 
• context: selecting from and using a moderate range of formats and styles  

Essential Skills addressed in this Activity: 
 Oral Communication Level 1: all indicators addressed – Task specifically addresses 
(completing Self Peer Assessment on Group Work form with a partner) 
Some elements of Oral Communication Level 2are addressed – Task specifically 
addresses:  
• content: deals mostly with facts but also emotions and opinions 
• context: dealing with minor conflict: giving honest  feedback sensitively 
 

Uqausiliriniq: Communications 11, Module 3: Oral Communication Essentials 49 



Teacher – Continue to draw attention to the use of oral communication in 
tasks throughout the unit. Focus on skills where students need practice. 
Complete the Participation Checklist.  
 
Watch for successful demonstration of Oral Communication tasks for the 
module tracking form. 
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What’s Your Announcement?  
  
Read the following sentences in a way that conveys the intended meaning.  
  
1. Public Service Announcement on northern television channel.  
“November 21 is designated the Day to Stop Smoking.  Smoking has 
deadly affects.  
Make sure to encourage someone you know to quit smoking.  Educational 
packages are available for schools. Contact your Health Centre for more 
information.”  
  
2. Local Radio Announcement  
“The Bridges Church is having a baby dedication service this Sunday. 
Everyone is welcome. We will be having a potluck and games after.”  
  
3. CB   
“I need some gas tonight. The gas station’s closed and I have to check my 
nets. If you’ve got any I could use call me, Pauloosie at home. My number 
is 552-7695. “ 
  
4. Local Radio Announcement  
“The school has been closed due to the blizzard. All children have been 
sent home.  
Please make sure you know where your kids are and that they are safe. “   
  
5. School Announcement  
“The dance for Friday night has been moved to 8 o’clock. All student 
council members in charge of setting up are to meet after school in the 
gym. Make sure you bring your planning agenda along. “  
  
6. Local Radio Announcement  
“The Co-op is happy to announce that the position of manager has been 
filled by Matilda Aiviq. We are having tea and bannock tonight around 5 to 
celebrate. Come by and check out the one-night-only great sales from 5-6.”   
 
7. Community Bingo Announcement (with microphone) 
“Under the O, 21. That’s under the O, 21.” 
 
8. School Graduation Ceremony (with microphone) 
“And that’s the end of our graduation ceremony for this year. Please stand 
while the graduates exit.”  
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 Practise Speaking Well  
  
Speaking Well  
  
A good speaker talks slowly enough to be understood by the listeners and 
speaks in a pleasant voice, articulating and pronouncing each work 
correctly and distinctly. To develop a good speaking voice, you must spend 
sufficient time practicing the elements of good speech.  An effective 
speaker is a definite asset to those they find themselves around and will 
find opportunities for advancing themselves. (64 words)  
 
A good speaker talks slowly enough to be understood by the listeners and 
speaks in a pleasant voice, articulating and pronouncing each work 
correctly and distinctly. To develop a good speaking  /  voice, you must 
spend sufficient time practicing the elements of good speech.  An effective 
speaker is a definite asset to those they find themselves around and will 
find opportunities for advancing themselves. (64 words)  
  
A good speaker talks slowly enough to be understood by the listeners and 
speaks in a pleasant voice, articulating and pronouncing each work 
correctly and distinctly. To develop a good speaking  /  voice, you must 
spend sufficient time practicing the elements of good speech.  An effective 
speaker is a definite asset to those they find themselves around and will 
find opportunities for advancing themselves. (64 words)  
   
A good speaker talks slowly enough to be understood by the listeners and 
speaks in a pleasant voice, articulating and pronouncing each work 
correctly and distinctly. To develop a good speaking  /  voice, you must 
spend sufficient time practicing the elements of good speech.  An effective 
speaker is a definite asset to those they find themselves around and will 
find opportunities for advancing themselves. (64 words)  
  
A good speaker talks slowly enough to be understood by the listeners and 
speaks in a pleasant voice, articulating and pronouncing each work 
correctly and distinctly. To develop a good speaking  /  voice, you must 
spend sufficient time practicing the elements of good speech.  An effective 
speaker is a definite asset to those they find themselves around and will 
find opportunities for advancing themselves. (64 words)  
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Unit 7: Presentations – Oral Presentations   
 

 
Learning Competency 
Students will share information and ideas by: 
• practising impromptu speaking to a small group 
• using the PREP model for organizing and structuring oral presentations. 

  

 
Language Development  

  

  
Materials 
PREP handout for each student 
Magazines for cutting up 
Access to computer and internet 
Construction paper and glue 

  

 
Background 
  

  

 
Opener – Circle Talk 
Have the students form groups of four to five and sit in a circle. One member 
of the group begins my saying a word that is noun (person, place, or thing). 
The next person in the group must say the first thing that comes to mind as a 
result of the word just said. This continues on around the circle until every 
student has had the chance to respond to the person before him or her.  
 

 
  

 Connector – Impromptu Storytelling    
Inform the class that they will be creating a story. Review how a story 
includes all the following components: characters, setting, problem, and 
resolution. You may want to post these in a visible location for quick 
reference during the storytelling.    
 
Ask half the class to sit in a circle with the other half of the class as 
observers. You are going to provide a sentence or two to begin the story. You 
will let each student know when to start and when to stop, and you will act as 
the referee if any students break any of the rules. The rules are as follows:  
 

• You must go with the story starter given by the teacher.  
• You must not repeat the last sentence or word of the story when it is 

your turn to start. If student A ends with, The door slammed, you must 

Essential Skills addressed in this Activity: 
Oral Communication Level 1: all indicators addressed – Task specifically addresses 
(circle talk game –listening skills) 
• function: follows simple instructions 
• content: uses a narrow range of content and context-specific vocabulary 
• context: uses a set format and style 
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not begin your turn, The door slammed and the window broke.  
• You must not use any filler words, as in um, you know, but, and, yup.  
• You must not block the story. This means you must follow the intent of 

the story the way it comes to you. For example, the person telling the 
story before you said, A big black dog growled in the corner of the 
room. You could not block the story by saying, It really wasn’t a dog, it 
was only the person’s imagination.   

  
Begin by giving the group a story starter. Allow the first student to continue. 
Allow about 15 seconds to a minute for each student. You will need to gauge 
when to call time and proceed to the next student. Follow the story line and 
when appropriate announce that they will need to conclude the story within 
the next few students.    
 
Change roles and repeat; the half of the class who were observers become 
storytellers, and the storytellers become observers. 
 

 
 
Here is a list of possible story starters:  
 

The good people of (name of your community) all rushed home.  
The icy wind whipped around the big rock.  
Piita was cold.   
Dianne could not believe it was her turn to take the stage.   
Suddenly, the TV screen went blank.   
A thousand years ago...  
He had been looking everywhere, and finally he held it in his hand...  
Her heart was beating as she looked at the closed door.  
For some reason he could not sleep tonight. His mind wandered...    
 

Ask the students to share anything they noticed as observers. For example, 
did the storytellers appear to be nervous? Were they enjoying the story? 

 

Essential Skills addressed in this Activity: 
Oral Communication Level 1: all indicators addressed – Task specifically addresses 
(impromptu storytelling) 
Some elements of Oral Communication Level 2 addressed – Task specifically 
addresses:  
• function: follows multi-step directions 
• function: presents information in a coherent connected way 
• content: uses language that is factual or concrete and abstract 
• context: using a moderate range of formats and styles (storytelling format) 

Essential Skills addressed in this Activity: 
Oral Communication Level 1: all indicators addressed – Task specifically addresses: 
(shared observations) 
Some elements of Oral Communication Level 2 addressed – Task specifically addresses:  
• function: exchanges more detailed information 
• function: participates in routine discussions 
• content: deals mostly with facts but also emotions and opinions 
• content: uses language that is factual or concrete and abstract 
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Activity – PREP Strategy  
Ask students to think of occasions where impromptu speaking might be 
necessary. What strategies could help them do this? List their strategies.  
 

 
 
Distribute the PREP handout and explain it as another strategy that might be 
helpful. Read through, then have the students work through several PREP 
presentations. Several possible Points as starters for the PREP process are 
provided below, but your students may have their own ideas of possible 
starting points.  
  
Allow students to practise working through the strategy, jotting down their 
ideas. They may use these for presenting their impromptu speech in a small 
group. Ideally, with several practice times, students would be confident 
enough to proceed and speak without a written reference for support.  Note 
that these topics are all persuasive in nature. 
 

 
 

The Canadiens are a better team than the Maple Leafs. 
Coke is better than Pepsi.  
School should start at noon.  
Having a part-time job while you go to school is great.  
Spring break is important for our community.   

  
Note, that students need not agree with the point in order to complete the 
activity. In fact, the process can be more helpful when exploring opposing 
views on a particular subject.    

Essential Skills addressed in this Activity: 
Oral Communication Level 1: all indicators addressed – Task specifically addresses: 
(group discussion on PREP strategies) 
• function: answers routine questions 
• content: is simple an deals with fact 
• content: covers narrow range of subject matter 
• content: uses a narrow range of content and context specific vocabulary 
• content: uses language that is factual and concrete 
• context: using a set format and style  

Essential Skills addressed in this Activity: 
Oral Communication Level 1: all indicators addressed – Task specifically addresses: 
(making impromptu speech in small group) 
 Oral Communication Level 2 addressed: all indicators addressed – Task specifically 
addresses:  
• function: presents information in a connected and coherent way 
• function: interacts in a familiar group of 3-5 people 
• content: deals mostly with facts but also emotions and opinions 
• content: uses language that is factual or concrete and abstract 
• context: using a moderate range of formats and styles  
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Reflections 
Content – PREP provides a strategy to help with impromptu speaking. How 
does it compare to other strategies suggested by the class? What benefits do 
you see for yourself using the PREP strategy? 
 
Collaborative – What can a group do to help its members feel confident to 
speak up?  
 
Personal – Describe your own ability with impromptu speaking. What would 
you like to be able to do better? 

  

 
Follow-Up – Picture Talk  
Have the students find several interesting pictures from magazines or a 
website and glue them on to sheets of construction paper. Collect  them and 
use for the following activity. 
 
Have the students form groups of four to five. Using the students’ pictures, 
students are to take turns selecting a card and speaking for one minute about 
the picture. You are the timekeeper. Students in turn are to draw a card, look 
at the picture for five seconds and then begin talking. The goal is to talk 
about the picture on the card for one minute. Students can say whatever 
comes to mind. The aim is to keep talking for the entire minute. Inform the 
students that they need not speak quickly; they simply must keep the words 
flowing.   
 

 
  

 
Classroom Reinforcement  
Post the PREP strategy or have students create a poster. 

  

 
Accommodating Diversity  
The written notes for the PREP process are to help the students organize 
their thoughts; they should not rely on memorizing what they wish to say. 
However, if speaking in front of a group is intimidating, you want to provide all 
the help necessary for them and allowing them to use their written notes 
provides additional support.   
  
Ideally you would work to having students hide the device of the PREP 
process. They would not say, And the second reason is... And another 
example is... The goal would be to work towards an impromptu speech that is 

Essential Skills addressed in this Activity: 
Oral Communication Level 1: all indicators addressed – Task specifically addresses 
(impromptu speaking) 
Some elements of Oral Communication Level 2 addressed – Task specifically 
addresses:  
• function: presents information in a coherent connected way 
• function: interacts in a familiar group of 3-5 people 
• content: covers a moderate range of subject matter (dependent on presentation) 
• content: uses language that is factual or concrete and abstract 
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smooth, flowing and coherent. You will need to gauge your class and decide 
on the level of sophistication.  

  

 

Assessment 
Student – Fill out the Participation Checklist or the Unit Evaluation for the 
unit. Update journal and complete a Journal Evaluation form; hand in journal. 
Complete an Ajunngitakka (Things I Can Do) form for the PREP impromptu 
presentation in the Activity. 
 
Teacher – Continue to draw students’ attention to their use and mastery of 
oral communication skills. Collect the students’ journals, respond to their 
Reflections, and complete the evaluation form. Complete the Participation 
Checklist. 
 
Watch for demonstrations of Oral Communications tasks as outlined in the 
Indicators and on the tracking form. 
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PREP 
 
PREP  
Point—the main idea you are trying to communicate  
Reason—the reason you believe the point to be true    
Example—the how or the why that proves your reason  
Point—a restatement of your point  
   
 
An Example:  
 
Point   
It is dangerous for small children to drive 4-wheelers.  
 
Reason   
Children can’t always control the machine on gravel.  
 
Example  
The other day I saw a young child driving and swerve out of control.  
  
Point   
It is not safe for small children to drive 4-wheelers.   
  
 
Details:  
 
Point   
Needs to be as specific as possible. This is the idea we are going to talk about and 
support with what we are saying.   
 
Reason  
This is the information that supports the point, why we think the point is true.  
 
Example  
This illustrates the reason. It may be facts, statistics, or a story. This adds colour to what 
we are saying and helps the listener remember what we are saying.   
 
Point  
This is a restatement of the initial point.   
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Unit 8: Group Interaction – Listening Skills  
 

 
Students will enhance communication by: 
• identifying the difference between active and passive listening 
• applying the active listening strategies of non-judgmental listening and 

paraphrasing. 
  

 
Language Development  
Four Corners – In this strategy, the teacher frames a statement or question 
for the students to consider. Various responses are labeled around the room: 
strongly agree, agree, strongly disagree, disagree. Students are given time to 
quietly think about their response and their reasons.   
 
After a few moments, the teacher asks the students to move to the corner 
that best represents their preference. In their corner, they exchange ideas 
with other members of their group who share the same response. Students 
are encouraged to remain open and listen to everyone’s responses. This 
strategy can be used for many topics, questions, or subject areas.   
 

 
  

  
Materials 
How Well Do You Listen? questionnaire for each student 
Chart paper 
How Do You Feel worksheet? for each student 

  

 
Background – Communicating in the Workplace2  
Most skills our students learn are observable. When they speak, there are 
audible words. When they write, there are words on a piece of paper. 
However, when students are engaged in listening, the skills necessary to do 
this well are not readily observable. To add to the complexity, most skills our 
students learn are corrected repeatedly. If they pronounce or write a word 
incorrectly, they are told how to say or write the word correctly. Listening is 
assumed to be an automatic skill, yet listening, like other skills, can be 
trained and improved.   
  
We listen passively most often for pleasure – listening to music, watching a 
movie with a group of friends. You do not need to remember every word. 
However, there are many times when passive listening is not appropriate, 

Essential Skills addressed in this Activity: 
Oral Communication Level 1: all indicators addressed – Task specifically addresses 
(Four Corners strategy - listening and small group discussion) 
Some elements of Oral Communication Level 2 addressed – Task specifically 
addresses:  
• function: participates in routine discussions 
• function: interacts in a familiar group of 3-5 people 
• content: moderately complex and deals mostly with facts but also emotions and 

opinions 
• content: uses language that is factual or concrete and abstract 
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such as when you are learning how to do something or are being given 
instructions.   
  
Listening for pleasure and listening for information require different skills. 
Both physical and mental preparation can improve listening skills. Most of our 
students spend more time listening than talking, reading or writing. In the 
workplace, it is shown that 70% of a person’s workday is engaged in oral 
communication. However, most people only remember 25% of what they 
hear. Hearing and listening are not the same thing. Hearing happens with our 
ears, listening happens when we actively engage not only our ears, but our 
mind as well.      
 
In times past, observing and listening were key skills Inuit instilled in their 
children. These skills are also critical in today’s world. 
 
With the prevalence of social media in the lives of our students, it is important 
that they also practise active listening and viewing in what they see and hear 
in any media.                                        

  

 
Opener – How Well Do You Listen? 
Ask the students to complete the How Well Do You Listen? questionnaire 
found at the end of this unit. As a class, discuss each of the questions, 
reviewing the listening skill being addressed and how an “always” response 
indicates good listening skills.   
 

 
  

 Connector – T-Chart 
Ask students to develop a definition for active and passive listening and write 
these on the board or on chart paper. Have the students think of possible 
environments where each would be appropriate and helpful. Using the 
questions from the How Well Do You Listen questionnaire for ideas, have the 
students create an Active Listeners T-Chart with the headings, Looks Like 
and Sounds Like. 

 
 

 
Activity – Accurate Paraphrasing 
Ask students to form pairs. Each pair should be composed of students who 
chose different responses to the Four Corners statements. Students take 
turns explaining their response to their partner. When the partners have 
finished explaining, have them complete the How Well Do I Listen form for 

Essential Skills addressed in this Activity: 
Oral Communication Level 1: all indicators addressed – Task specifically addresses 
(class discussion) 
Some elements of Oral Communication Level 2 addressed – Task specifically 
addresses:  
• function: participates in routine discussions 
• content: moderately complex and deals mostly with facts but also emotions and 

opinions 
• content: uses language that is factual or concrete and abstract 
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their partner.   
 

   
Each pair then joins another. Partners introduce each other and explain their 
partner’s response and rationale.   
  
Repeat with several statements. Remind students that they are simply to 
listen to their partner and be able to paraphrase the information. They are not 
to correct or disagree, and, of course, no put-downs.  
 

 
  

 
Reflections 
Content – Describe the difference between active and passive listening. 
Give examples for each and situations in which these two different ways of 
listening might be helpful.  
 
Collaborative – When you are working in a group, how do you know if 
someone is being an active listener?                                                                                                                                                       
 
Personal – How did you show you were listening to others during this unit? 
Give specific examples. 

  

 
Follow-Up – Script It 
Have the students work with their partners to create a script that 
demonstrates active and passive listening. Have partners present their 
scripts to the class. 

  

Essential Skills addressed in this Activity: 
Oral Communication Level 1: all indicators addressed – Task specifically addresses 
(listening and small group discussion) 
Some elements of Oral Communication Level 2 addressed – Task specifically 
addresses:  
• function: participates in routine discussions 
• function: exchanges more detailed information 
• function: presents information in a coherent and connected way 
• content: moderately complex and deals mostly with facts but also emotions and 

opinions 
• content: uses language that is factual or concrete and abstract 
 

Essential Skills addressed in this Activity: 
Oral Communication Level 1: all indicators addressed – Task specifically addresses 
(partner activity - listening and explaining) 
Some elements of Oral Communication Level 2 addressed – Task specifically 
addresses:  
• function: participates in routine discussions 
• function: exchanges more detailed information 
• function: presents information in a coherent and connected way 
• function: deals with minor conflicts/differences (opinions) 
• content: moderately complex and deals mostly with facts but also emotions and 

opinions 
• content: uses language that is factual or concrete and abstract 
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Classroom Reinforcement  
Post a sheet of chart paper in the classroom. Ask the students to take a 
minute and think about what they learned about speaking and listening in this 
module. Hand each student a marker and have him or her leave a written 
record of just a few of the highlights from the module. 
 

 
  

 
Accommodating Diversity  
  

  

 

Assessment 
Student – Fill out the Participation Checklist or the Unit Evaluation for the 
unit. Make sure journal is up to date and incorporates feedback. Complete an 
Ajunngitakka (Things I Can Do) form for oral communication in the four 
corners activity. 
 
Teacher – Complete the Participation Checklist for the unit. Observe and 
draw attention to student use of oral communication in small group work.  
 
Monitor students’ demonstration of indicators for the Oral Communication 
module tracking form. 

 
  
 
 
  
 
 
 

Essential Skills addressed in this Activity: 
Oral Communication Level 1: all indicators addressed – Task specifically addresses 
(listening to and understanding) 
• function: follows simple instructions 

Essential Skills addressed in this Activity: 
Oral Communication Level 1: all indicators addressed – Task specifically addresses 
(listening to and understanding) 
Some elements of Oral Communication Level 2 addressed – Task specifically 
addresses:  
• function: participates in routine discussions 
• function: discusses simple option and advice on choices 
• function: presents information in a coherent and connected way 
• content: moderately complex and deals mostly with facts but also emotions and 

opinions 
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How Well Do You Listen?  
  
Name: ____________________________________  
  
Date: ____________________________  
  
1. Do you try to screen out other sights and sounds when you are listening to someone 
speak?  
 � Always                          � Sometimes                         � Never  
   
2. Do you try to never interrupt when someone is speaking?  
 � Always                          � Sometimes                         � Never 
  
3. Do you look at the person who is speaking?  
   � Always                          � Sometimes                         � Never 
  
4. Do you concentrate on what someone is saying as they speak?  
   � Always                          � Sometimes                         � Never 
  
5. Do you listen and watch for people’s feelings as well as the information they are 
speaking?  
 � Always                          � Sometimes                         � Never 
 
6. If you don’t understand what someone has said, do you ask the person to repeat 
what he or she has said or explain what he or she means?  
 � Always                          � Sometimes                         � Never 
  
7. If you don’t agree with what someone is saying do you still try to hear what he or she 
means?  
   � Always                          � Sometimes                         � Never 
  
8. Do you try not to think about what you will say next when listening to someone 
speak?  
 � Always                          � Sometimes                         � Never 
 
9. Do you believe that you can learn from others?  
   � Always                          � Sometimes                         � Never 
  

Uqausiliriniq: Communications 11, Module 3: Oral Communication Essentials 63 



How Do You Feel? 
  
Name: ___________________________________  
  
Date: _________________________  
  
These questions will help you think about your speaking skills. Place an X at the spot on 
the line where you would rate yourself.  
  
1. How comfortable do you feel talking to other people you know well?  
  
Very  ------------------------------------------------------------------------- Not at all  
  
  
2. How comfortable do you feel talking to people you do not know very well?  
  
Very  ------------------------------------------------------------------------- Not at all  
  
  
3. How confident do you feel sharing your ideas in a small group in this class?  
  
Very  ------------------------------------------------------------------------- Not at all  
  
  
4. How well do you listen to others when they speak and share ideas?  
  
Very  ------------------------------------------------------------------------- Not at all  
  
  
5. How much do you think you know about good speaking skills?  
  
Very  ------------------------------------------------------------------------- Not at all  
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Unit 9: Positive Responses to Conflict 
 

 
Learning Competency 
Students will identify possible solutions to conflict situations by:  
• determining the appropriate response to various types of conflict. 

  

 
Language Development  

  

  
Materials 
Poster paper  
Newspapers (hard copies or on-line) 
Microphone or karaoke machine 

  

 
Background 
It is important to continually remind our students that conflicts are normal. 
When we spend time with others inevitably and regularly we will want, need, 
and desire things that are different from those we are with. Conflict occurs 
because each person is unique and has differing personal preferences, 
wants, and needs. It is important to stress that conflicts should not be allowed 
to gain control and escalate into a fight, and that there are steps to working 
out conflicts in peaceful ways. How we respond and what we say has a 
dramatic impact in solving a conflict. 

  

 
Opener – Sentence Stems 
Have the students complete the following sentence stems.  
 

A bad thing about fighting is ...  
It is important to settle conflicts because ...  
When I get upset, I usually ...  
I make others mad when ...  
When I am with someone who is mad, I can help by ...  

  
Allow the students a few minutes to respond individually to the sentence 
stems. Then ask the students to form small groups where all students have 
the opportunity to share their responses. Encourage students to discuss the 
ideas explored in the sentence stems.   
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 Connector – Newspaper Conflicts    
Provide the students with a variety of local and national newspapers or use 
on-line sites. Have the students look through the newspapers and find 
examples of conflict. Ask the students to identify where and why the conflicts 
are occurring. Students should share this information in a small group setting. 
Have each group prepare a mock TV news broadcast to present. They would 
need to think of a name for their station and present in the style of a 
newscaster. If it is live reporting, they should use a microphone. 
 
To encourage critical thinking, ask students to consider if there may be other 
reasons behind the conflicts that are not mentioned or are not as obvious.  
 

 
 
 

 
Activity – Flight, Fight, Figure It Out  
Discuss that it is often easier to see the senselessness and damage of 
conflict when we look at the world around us. Conflict, however, has the 
same causes at the level of individual people. There are competing wants, 
needs and ideas. On a global scale this can cause a war; on a personal level 
this can result in hurtful words being said. There are many ways to deal with 
conflict, but not all of them are helpful. Ask students for ways to deal with 
conflict, then compare their list with the following information. 
 

Essential Skills addressed in this Activity: 
Oral Communication Level 1: all indicators addressed – Task specifically addresses 
(sentence stem activity - small group discussion) 
Some elements of Oral Communication Level 2 addressed – Task specifically 
addresses:  
• function: participates in routine discussions 
• function: exchanges more detailed information 
• function: interacts in a familiar group of 3-5 people 
• function: presents information in a coherent and connected way 
• content: moderately complex and deals mostly with facts but also emotions and 

opinions 
• content: uses language that is factual or concrete and abstract 

Essential Skills addressed in this Activity: 
Oral Communication Level 1: all indicators addressed – Task specifically addresses 
(newspaper activity - small group discussion and mock broadcast) 
Oral Communication Level 2: all indicators addressed – Task specifically addresses:  
• function: participates in routine discussions 
• function: exchanges more detailed information 
• function: coordinates work with several others  (creating broadcast) 
• function: interacts in a familiar group of 3-5 people 
• function: presents information in a coherent and connected way 
• content: moderately complex and deals mostly with facts but also emotions and 

opinions 
• content: covers moderate range of subject matter 
• content: uses language that is factual or concrete and abstract 
• context: selecting from and using a moderate range of formats and styles to present 

information 
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There are three basic responses to conflict:  

1. Flight: this response leads one to leave the situation of conflict  
2. Fight: with this response retaliation takes place either physically or  

verbally  
3. Figure it out: this response seeks to find a solution to the conflict  

  
How do you know which response is the best one? Usually, different 
situations require different responses. If you are being abused and 
tormented, the best thing to do might be to leave (flight). If you are in a 
situation where you need to protect yourself, you may have to retaliate (fight). 
In most daily situations, we seek to work together and find a solution (figure it 
out).  
  
Looking back at the examples of conflict in the articles used in the Connector, 
ask students in their groups to identify which of the basic responses (flight, 
fight, figure it out) is demonstrated in the article and whether they believe the 
response chosen was helpful or not. Provide an opportunity for discussion if 
there are contested responses.  
 

 
  

 
Reflections  
Content – Name the three different responses to conflict. Give an example of 
a situation for each where the response (flight, fight or figure it out) would be 
appropriate.   
   
Collaborative – When we are working with others in a group, what 
behaviours are helpful to prevent a conflict between members of the group 
from escalating?   
 
Personal – What can you do in a situation where someone talking to you is 
involved in a conflict and is upset?   

Essential Skills addressed in this Activity: 
Oral Communication Level 1: all indicators addressed – Task specifically addresses 
(class discussion) 
Some elements of Oral Communication Level 2are addressed – Task specifically 
addresses:  
• function: participates in routine discussions 
• content: moderately complex and deals mostly with facts but also emotions and 

opinions 
• content: uses language that is factual or concrete and abstract 

Essential Skills addressed in this Activity: 
Oral Communication Level 1: all indicators addressed – Task specifically addresses  
Some elements of Oral Communication Level 2are addressed – Task specifically 
addresses:  
• function: participates in routine discussions 
• function: exchange of detailed information 
• content: moderately complex and deals mostly with facts but also emotions and 

opinions 
• content: uses language that is factual or concrete and abstract 
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Follow-Up – Our Conflicts  
As a class, brainstorm the various sources of conflict in their lives. These 
sources could be external or internal conflicts. Have students focus on 
conflicts that are specific to teenagers and their personal experiences.  
 

 
 
Write these on individual sheets of chart paper and hang around the room. 
Divide the class into groups of four or five. Inform the students they will have 
five minutes to review the conflict on the poster, discuss, and come up with 
possible solutions and then move on to the next conflict situation. Have each 
group read and discuss the conflict and come up with a solution and record 
their response briefly on chart paper.  
 

 
 
Debrief: Reactions of the students to the usefulness of the activity. 
 

 
  

Essential Skills addressed in this Activity: 
Oral Communication Level 1: all indicators addressed – Task specifically addresses 
(class brainstorm) 
Some elements of Oral Communication Level 2are addressed – Task specifically 
addresses:  
• function: participates in routine discussions 
• function: exchange more detailed information 
• content: moderately complex and deals mostly with facts but also emotions and 

opinions 
• content: uses language that is factual or concrete and abstract 

Essential Skills addressed in this Activity: 
Oral Communication Level 1: all indicators addressed – Task specifically addresses 
(small group work and discussion) 
Some elements of Oral Communication Level 2are addressed – Task specifically 
addresses:  
• function: exchanges more detailed information 
• function: participates in routine discussions 
• function: discusses simple options and advice on choices 
• function: coordinates work with several others 
• function: interacts in a familiar group of 3-5 people 
• content: moderately complex and deals mostly with facts but also emotions and 

opinions 
• content: uses language that is factual or concrete and abstract 

Essential Skills addressed in this Activity: 
Oral Communication Level 1: all indicators addressed – Task specifically addresses 
(class debrief) 
Some elements of Oral Communication Level 2 are addressed – Task specifically 
addresses:  
• function: participates in routine discussions 
• content: moderately complex and deals mostly with facts but also emotions and 

opinions 
• content: uses language that is factual or concrete and abstract 
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Classroom Reinforcement  
Have students create a Flight, Fight, Figure It Out poster. Interested students 
could search for visual images of peace and create a peace poster. The 
images could be discrete images, abstract images, pictures, or words.   

  

 
Accommodating Diversity  
The Opener can be done orally in pairs. Rather than reading newspapers, 
watch a newscast. Note that the discussion must be a minimum of 10 
minutes for the activity to qualify as a Level 2 task. In the Follow-Up students 
may prefer to discuss conflicts that could arise if they shared an apartment 
with someone while attending college, or if they were dealing with a difficult 
customer in a business setting. 

 
  

 

Assessment 
Student – Fill out the Participation Checklist or a Unit Evaluation for the unit. 
Make sure journal is up to date and complete a Journal Evaluation; hand in 
journal. Complete an Ajunngitakka (Things I Can Do) form for oral 
communication in the Follow-Up activity. Work with a partner to complete a 
Self Peer Assessment on Group Work for work in the Connector with 
newspaper articles. Complete a Pre-Conference Reflections form. 
 

 
 
Teacher – Collect the students’ journals, respond to their Reflections and 
complete the evaluation form. Complete the Participation Checklist. Prepare 
for student conferences. 
 
Monitor students’ demonstration of tasks meeting indicators for the Oral 
Communication module tracking form. 

 

Essential Skills addressed in this Activity: 
Oral Communication Level 1: all indicators addressed – Task specifically addresses 
(newspaper activity - partner discussion and mock broadcast) 
Oral Communication Level 2: all indicators addressed – Task specifically addresses:  
• function: participates in routine discussions 
• function: exchanges more detailed information 
• function: presents information in a coherent and connected way 
• content: moderately complex and deals mostly with facts but also emotions and 

opinions 
• content: covers moderate range of subject matter 
• content: uses language that is factual or concrete and abstract 
• context: selecting from and using a moderate range of formats and styles to 

present information 
 

Essential Skills addressed in this Activity: 
 Oral Communication Level 1: all indicators addressed – Task specifically addresses 
(completing Self Peer Assessment on Group Work form with a partner) 
Some elements of Oral Communication Level 2are addressed – Task specifically 
addresses:  
• content: deals mostly with facts but also emotions and opinions 
• context: dealing with minor conflict: giving honest feedback sensitively 
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 Pre-Conference Reflections 
 
Name: _____________________________ 
 
Date: ______________________ 
 
Things I have done really well…. 
________________________________________________________________ 

________________________________________________________________ 

________________________________________________________________ 

 
 
Things I still need help with… 
________________________________________________________________ 

________________________________________________________________ 

________________________________________________________________ 
 
 
A personal challenge I overcame during this module was… 
________________________________________________________________ 

________________________________________________________________ 

________________________________________________________________ 
 
 
Something I need to improve in… 
________________________________________________________________ 

________________________________________________________________ 

________________________________________________________________ 
 
 
What I will do to improve is… 
________________________________________________________________ 

________________________________________________________________ 

________________________________________________________________ 
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Unit 10: Pilimmaksarniq – Practising What We’ve Learned  
 

 
Learning Competency 
Students will review and practise the oral communication skills presented in 
this module by: 
• participating in and completing a group decision-making process 

(Coloured Hats). 
  

 
Language Development 
Make sure your students understand the expression of wearing someone 
else’s hat. For example, if the principal is away, the teacher who is taking her 
place is wearing the principal’s hat. That means that he will be acting and 
thinking like the principal while she is away. 

  

  
Materials 
Be familiar with the information sheet at the end of the unit, de Bono’s 6 
Thinking Hats, found at http://www.cs.unb.ca/profs/fritz/cs3503/sixhat35.htm 
and used with permission of Dr. Jane Fritz, University of New Brunswick. 
Enlarge the images of the six hats or make a large poster for classroom 
display. 
For another website on using the Six Hats strategy in the classroom, see 
http://www.teachnet.com/how-to/manage/sixhats120800.html. 

  

 
Background 
This unit requires the students to use extensive oral and interpersonal 
skills. Discuss that the goal of the unit is to practise the oral communication 
skills presented in this module as well as to use strong interpersonal skills 
to work well with a group.  It is the summative activity for the module.  
 
Aajiiqatigiiniq/Consensus Decision Making – We once asked an Elder to help 
us understand the principle of aajiiqatigiiniq. We were thinking that it meant 
people would do what the majority decided, but what if some hunters wanted 
to go one way to find caribou, and other hunters wanted to go another way? 
The Elder explained that everyone would give their reasons for the direction 
they wanted to go, but at the end of the discussions, people would follow the 
hunter they thought had the best reasons and therefore the most chance of 
finding the caribou. The value of aajiiqatigiiniq is not to find what the majority 
want, but to view the issue from all sides and have the best information 
possible for making a decision. 
 
The decision-making strategy known as the Six Coloured Hats was 
developed by Dr. Edward de Bono in 1985. The strategy is widely used in 
businesses and other organizations for group decision making. 

  

 
Opener – Making Decisions 
Without using a specific model of decision making, allow students to discuss 
or debate the following scenario. 
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An NHL team is moving to Nunavut.  Which community could support 
an NHL hockey team? 

 
Once students have come up with an answer, explore the process they used 
to reach a decision by discussing the following questions. 
 

How did your decision-making process work? 
How successful was it? 
How did you feel throughout the discussion? 
What kind of roles did students play? 
Did you feel bullied? 
Did you feel listened to? 

 
Discuss whether the process they used reflects the principle of Aajiiqatigiiniq. 
Any suggestions on how to do it differently using the principle as the process 
for making the decision? 

              
 Connector – Six Coloured Hats3 

Using the same NHL example, introduce the Six Hats by reviewing the 
scenario using the six hat roles. Display For example, If I were the green hat I 
would respond in this way… If I were the blue hat… until you have 
demonstrated the responses for each of the hats. This allows the teacher to 
walk through the hat process and model the strategy in preparation for the 
Activity. Discuss again whether the process used here reflects the principle of 
aajiiqatigiiniq or how it could be adapted to reflect the principle. 

Essential Skills addressed in this Activity: 
Oral Communication Level 1: all indicators addressed – Task specifically addresses  
Some elements Oral Communication Level 2 are addressed – Task specifically 
addresses:  
• function: participates in routine discussions 
• content: moderately complex and deals mostly with facts but also emotions and 

opinions 
• content: uses language that is factual or concrete and abstract 

Essential Skills addressed in this Activity: 
Oral Communication Level 1: all indicators addressed – Task specifically addresses  
Some elements of Oral Communication Level 2 are addressed – Task specifically 
addresses:  
• function: participates in routine discussions 
• function: discusses simple option and advice on choices 
• content: moderately complex and deals mostly with facts but also emotions and 

opinions 
• content: uses language that is factual or concrete and abstract 
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Activity – Six Hats Decision Process 
Brainstorm with students a list of decisions or issues that need to be 
addressed within your community (for example, garbage dump issues or teen 
gambling). A concrete, authentic scenario needs to be chosen. There are 
different ways of addressing the issue using the six hat strategy.  

1. One way would be for you or one of your students to assume the role 
of the blue hat (controls the process). Have everyone put on the white 
hat and look at the issue from that perspective to seek a solution, 
using the questions provided on the information sheet if that is helpful. 
Next, have everyone put on the red hat, and so on until they have 
worn all the hats and seen the issue from every perspective.  

2. Another way would be to divide the class into six groups representing 
the six hat roles (depending on class numbers more than one or two 
groups may need to be formed for each colour). Have the white hats 
discuss and make a decision. When time is up, white hats become red 
hats and follow the same procedure. Groups change hats until they 
have worn each one and discussed the issue from each point of view. 

3. If you have a very small class, assign a hat colour to each student or 
pair of students; brainstorm to help students clearly understand the 
role associated with their hats. 

Regardless of which way you apply the strategy, finish the activity with the 
students making a class decision related to the issue. Discuss again how this 
strategy does or does not reflect the principle of aajiiqatigiiniq.  
 
Develop the criteria for demonstrating oral communication and interpersonal 
skills with your students and design a rubric. The criteria and rubric will 
depend upon how you approach the use of the six hats strategy in the 
Activity. 
 

Essential Skills addressed in this Activity: 
Oral Communication Level 1: all indicators addressed – Task specifically addresses  
Some elements of Oral Communication Level 2 are addressed – Task specifically 
addresses:  
• Function: participate in routine discussions 
• Content: moderately complex and deals mostly with facts but also emotions and 

opinions 
• Content: uses language that is factual or concrete and abstract 
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This debate could be recorded on video and then kept as a model for classes 
in the future.  

  

 
Reflections 
Content – Review the Essential Skill indicators. Which skills did you need to 
complete the six hats decision? 
 
Collaborative – What conflicts or difficulties did you have while working on 
the six hats decision making? How did your group deal with these?   
 
Personal – What strengths did you bring to your group? Which hat reflects 
your natural strengths? How will you be able to use this strategy in your daily 
life? 

  

 
Follow-Up  
Have the students review the Essential Skills indicators and decide which hat 
might be typified in the various skills. Have them form small groups. They are 
to find at least 3 indicators for each colour of hat.  
 

 
  

 
Classroom Reinforcement 
Ask volunteer students to make a poster or posters of the six hats and their 
approach to making a decision. Have the students add the names of the 

Essential Skills addressed in this Activity: 
Oral Communication Level 1: all indicators addressed – Task specifically addresses  
(small group work) 
Some elements of Oral Communication Level 2are addressed – Task specifically 
addresses:  
• function: participates in routine discussions 
• function: exchanges more detailed information 
• function: coordinates work with several others 
• function: interacts with a familiar group of 3-5 people 
• content: moderately complex and deals mostly with facts but also emotions and 

opinions 
• content: uses language that is factual or concrete and abstract 

Essential Skills addressed in this Activity: 
Oral Communication Level 1: all indicators addressed – Task specifically addresses  
Oral Communication Level 2: all indicators addressed – Task specifically addresses:  
• function: participates in routine discussions 
• function: exchanges more detailed information 
• function: discusses simple option and advice on choices 
• function: interacts in a familiar group of 3-5 people 
• content: moderately complex and deals mostly with facts but also emotions and 

opinions 
• content: covers a moderate range of subject matter 
• content: uses language that is factual or concrete and abstract 
• context: communicates for a brief to moderate length of time (10 + minutes) 
• context: selects from and uses a moderate range of formats or styles (different 

perspectives) 
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appropriate Essential Skills on the display of coloured hats.  
  

 
Accommodating Diversity 
Depending on the dynamics of your class you may want to assign hat 
colours. Make sure to regularly de-brief about the process. What is working 
well? Where might they require additional guidance from you as a teacher?  
A film that would accompany this unit nicely is 12 Angry Men (not provided 
with the resources) relating the deliberations of a jury to reach a decision.  

  

 

Assessment 
Student – Complete journal reflections and incorporate any feedback. Fill out 
the Participation Checklist or the Unit Self Evaluation. Do a peer or self-
assessment of demonstration of oral communication and interpersonal skills 
during the Activity.  
 
Teacher – Complete an evaluation of the students’ demonstration of oral 
communication and interpersonal skills on the Activity project. Conduct 
student conferences. Complete the conference checklist for units 6 to 10 
found in Appendix B. Finish the assessment rubric and the Oral 
Communication Tracking Form. 
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Dr. de Bono’s Six Thinking Hats4 

Dr. Edward de Bono is a world-known expert in creative thinking. He has published 
many books that introduce new techniques for facilitating creative and productive 
thinking in the workplace. Multinational corporations and indeed governments of 
countries have used his expertise to promote more effective creative thinking and 
decision making. The 6 Thinking Hats is one such technique. You may find it useful to 
help in group work, both in this course and in the workplace.  

The main idea is to have the group only "wear one hat at a time" when considering a 
problem. The wearing of the hat is metaphorical. At any one time, everyone will wear 
the same colour, in other words, look at the problem at hand from only one perspective, 
the perspective indicated by the hat colour.  

The Hats  

White Hat  
When you think of white, think of neutral. de Bono has categorized information as 
a neutral subject. The white hat has to do with data and information.  

What information do we have here?  

What information is missing?  

What information would we like to have?  

How are we going to get the information?  

When you ask for white hat thinking at a meeting you are asking people to forget 
about proposals and arguments and to concentrate directly on the information. 
What information is needed, what is available, and how it can be obtained.  

Red Hat  
When you think of red, think of fire and passion. The red hat allows people to 
show their emotions on a subject, their gut feelings. People don't need to justify 
their statements. It is often important to get feelings out in the open, rather than 
have people at a meeting have hidden agendas, feelings, or misgivings. The red 
hat allows these feelings to be expressed, to come out in the open.  

This is what I feel about the project...  

My instincts tell me this won't work.  

I like this, I don't like that. The idea is that these statements are known to be 
"feelings" and nothing more. Once they are stated, the meeting can move on to a 
more constructive approach.  
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Black Hat  
When you think of black, think of negative, or caution. The black hat is for critical 
judgment. It points out what cannot be done. The hope is that the black hat role 
will prevent us from making mistakes.  
 

Yellow Hat  
When you think of yellow, think of the sun and sunny, positive thoughts. The 
yellow hat role is for discussing ONLY the positive view of problems and solution 
possibilities. The yellow hat looks for benefits (and feasibility), but must be 
logically based, not intuitive like the red hat.  

We are often better with the black hat. We are good at seeing what won't work, 
as opposed to what will. Forcing ourselves to look only at the positive aspects 
can be very valuable, since otherwise we don't always move forward.  

Green Hat  

When you think of green, think of plants and growth. The green hat is for new 
ideas, for creativity, for new alternative solutions.  

Could this be done in another way?  

Might there be another explanation?  

Does anyone have another idea? (try brainstorming)  

Blue Hat  
When you think of blue, think of the sky and an overview. The blue hat is the 
hardest one to understand. It deals with controlling the thinking process. The blue 
hat is often "given" to one person, who controls what hat will be "worn", hence 
controlling the type of thinking being used. The different colours don't always 
follow in the same order. Depending on the situation, and the mix of people, it 
might be better to let people get their negative thoughts out first, or their intuitive 
sense, and then use yellow or green to move ahead. The blue hat comments on 
the thinking being used, asks for conclusions, decisions, etc. The blue hat can 
move from person to person, or can be a chairperson.  
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The Six Coloured Hats 

 
 
 
 
 
 
 

 

feelings 
&

 
intuition 

 

facts 
&

 
logic 
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Appendix A: Student Assessment Tools 
 
Participation Checklist 
Unit Task Participated Completed Effort 

Try Harder/Effective/Awesome 
 

1 KWL    

1 Who Are You?     

1 Throat Singing    

1 Kronos DVD    

1 Stories    

1 Reflections    

1 Oral Communication Indicators    

2 Help Me!    

2 Following Instructions    

2 Messages    

2 Reflections    

2 How Well Are You 
Communicating?   

 

3 Volume, Pitch, Tone, Speed    

3 Volume    

3 Pitch and Tone    

3 Reflections    

3 Speaking Well    

4 Points to Complete a Task    

4 Welded Ankles    

4 Task Analysis    

4 Reflections    

4 Cover Page    

5 Interest Survey    

5 30-Second Talk    

5 What Should I Say    
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5 Reflections    

5 Role-plays    

6 Telephone    

6 Life and Death Messages    

6 Speaking Well     

6 Reflections    

6  Announcements    

7 Circle Talk    

7 Storytelling    

7 PREP    

7 Reflections    

7 Picture Talk    

8 How Well Do You Listen?    

8 T-Chart    

8 Accurate Paraphrasing    

8 Reflections    

8 Script It    

9 Sentence Stems    

9 Newspaper Conflicts    

9 Flight, Fight, Figure Out    

9 Reflections    

9 Conflicts    

10 Making Decisions?    

10 Six Coloured Hats    

10 Six Hat Decision Process    

10 Reflections    

10 Essential Skills Indicators    
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Unit Self-Assessment 
 

Name _________________________ 
 
Unit Checklist and Assessment for Unit _____ 
 
Did I complete or participate in the following? 

 

 
 
Rate your effort for each activity. 
 

Activity Title Try Harder Effective Awesome 

    

    

    

    

    

    

    

    

 
 
 

Activity Title Yes/Date Not Complete/Comments 
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Ajunngitakka (Things I Can Do) 
 
Name: ________________________ Date: ______________________ 
 
Essential Skill:   ___ Oral Communication  
    
 

I demonstrated this skill when I 

____________________________________________________________

____________________________________________________________ 

____________________________________________________________  
 
 

Ajunngitakka (Things I Can Do) 
 

Name: ________________________ Date: ______________________ 
 
Essential Skill:   ___ Oral Communication 
     
 

I demonstrated this skill when I 

____________________________________________________________

____________________________________________________________

____________________________________________________________ 

 
 

Ajunngitakka (Things I Can Do) 
 

Name: ________________________ Date: ______________________ 
 
Essential Skill:   ___ Oral Communication 
     
 

I demonstrated this skill when I 

____________________________________________________________

____________________________________________________________

____________________________________________________________ 
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Self or Peer Assessment on Group Work 
 
Activity _______________________________________ 
 

Working with Others Yes/
No Comments (self or peer) 

Did I work cooperatively with 
the others in the group? 

 
 

Did I give directions to the other 
members in my group to help 
get our work done? 

 
 

Did I use directions from other 
members in my group to help 
get our work done? 

 
 

Did I do things to make sure we 
completed the work on time? 

 
 

Did I help to organize the work? 
 

 

Did I encourage the others to 
make sure we all did our best? 

 
 

Did I finish my part of the work? 
 

 

Did I ask questions when I was 
not clear about what someone 
said? 

 
 

Did the group members 
understand when I shared my 
ideas? 

 
 

Did I share my ideas with 
everyone in the group? 

 
 

Did I participate in my group’s 
discussions? 

 
 

 
 

Uqausiliriniq: Communications 11, Module 3: Oral Communication Essentials 85 



Portfolio Evaluation 
  
Student __________________ Portfolio item ___________________ 
 
Description of Portfolio item: 

_______________________________________________________ 

For this entry I worked with: 

________________________________________________ 

I chose this item because: 

_______________________________________________________ 

_______________________________________________________ 
            
 Not 

really Seldom Mostly Always 

I understood the requirements of 
the assignment and completed 

 

    

My work is clear, neat and well 
organized 

    

I demonstrated creativity     

I elaborated on the idea     

 
The part that shows my personal growth is … 
______________________________________________________________________

______________________________________________________________________ 
 

My biggest challenge was…  
______________________________________________________________________

______________________________________________________________________ 
 

Teacher Feedback  
______________________________________________________________________

______________________________________________________________________

______________________________________________________________________ 
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Journal Evaluation 
 
Student Name __________________________________ 
 
Journal entry date _____________________  Unit _________ 

 
                                                          
 Yes     No 
Does the writing make sense?   

Are the ideas clearly stated?   

Are the ideas in order?   

Is each thought complete?   

Do the supporting sentences offer enough detail?   

Does the writing stay on topic?   

 
An area of strength in the journal entry is… 
______________________________________________________________________

______________________________________________________________________ 
 

I noticed… 
______________________________________________________________________

______________________________________________________________________ 

 
One area I think I should work on is… 
______________________________________________________________________

______________________________________________________________________ 

 
Teacher Feedback  
______________________________________________________________________

______________________________________________________________________

______________________________________________________________________ 
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Appendix B: Teacher Assessment Tools 
Participation Checklist 
Unit Task Participated Completed Effort 

poor   fair   good  awesome 

1 KWL    

1 Who Are You?     

1 Throat Singing    

1 Kronos DVD    

1 Stories    

1 Reflections    

1 Oral Communication Indicators    

2 Help Me!    

2 Following Instructions    

2 Messages    

2 Reflections    

2 How Well Are You 
Communicating?   

 

3 Volume, Pitch, Tone, Speed    

3 Volume    

3 Pitch and Tone    

3 Reflections    

3 Speaking Well    

4 Points to Complete a Task    

4 Welded Ankles    

4 Task Analysis    

4 Reflections    

4 Cover Page    

5 Interest Survey    

5 30-Second Talk    

5 What Should I Say    

5 Reflections    
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5 Role-plays    

6 Telephone    

6 Life and Death Messages    

6 Speaking Well     

6 Reflections    

6  Announcements    

7 Circle Talk    

7 Storytelling    

7 PREP    

7 Reflections    

7 Picture Talk    

8 How Well Do You Listen?    

8 T-Chart    

8 Accurate Paraphrasing    

8 Reflections    

8 Script It    

9 Sentence Stems    

9 Newspaper Conflicts    

9 Flight, Fight, Figure Out    

9 Reflections    

9 Conflicts    

10 Making Decisions    

10 Six Coloured Hats    

10 Six Hats Decision Process    

10 Reflections    

10 Essential Skills Indicators    

     

     

Uqausiliriniq: Communications 11, Module 3: Oral Communication Essentials 89 



Conference 1: Unit 1-5 Competencies 
 
 
Student _________________________            Date ______________________ 
 

Competency Met Not 
Yet Comments 

• listening to, gathering and 
responding orally to Inuit stories 

   

•    asking and answering question 
to clarify information, to ensure 
understanding and to check for 
accuracy 

   

• exploring the use of   
appropriate volume, pitch, tone 
and speed 

   

• identifying strategies to clearly 
set and meet goals 

• establishing roles and 
responsibilities when working 
with others 

   

• practising appropriately 
introducing themselves in a 
variety of social and cultural 
contexts 

   

    
Other:    
    
 
Follow-Up 
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Conference 2: Unit 6-10 Competencies 
 
 
Student _________________________            Date ______________________ 
 

Competency Met Not 
Yet Comments 

• investigating methods of 
effectively delivering a public  
message in the community  

• delivering various public 
announcements 

   

• practising impromptu speaking 
to a small group  

• using the PREP model for 
organizing and structuring oral 
presentations 

   

• identifying the difference 
between active and passive 
listening 

• applying the active listening 
strategies of non-judgemental 
listening and paraphrasing 

   

• determining the appropriate 
response to various types of 
conflict 

   

• participating in and completing 
a group decision-making 
process (Coloured Hats).  

   

    
Other:    
    
    
    
Follow-Up 
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Appendix C: Essential Skills Information, Tables and Assessment 
 
Oral Communication 
 
Oral Communication primarily pertains to the use of verbal skills (speaking and 
listening) to exchange thoughts, ideas and information. Oral communication has four 
levels of complexity based on four dimensions of oral communication: 

• Communication function: why and how one communicates 
• Communication content: range and complexity of information about which one 

communicates 
• Communication context: to whom and in what circumstances one 

communicates; predictability of context 
• Risk level: the seriousness of the consequences if one fails to successfully 

communicate 
 
Oral Communication has four complexity levels. Level 4 represents the most complex 
and difficult tasks associated with this skill. It is expected that high school graduates will 
be able to demonstrate Oral Communication skills at complexity Levels 1 and 2. (Some 
graduates may be able to demonstrate competency in some of the more advanced Oral 
Communication Level 3 tasks.) 
 
Throughout this Grade 12 Module we will be concentrating on performing, 
demonstrating and assessing Oral Communication Level 2. Please see the Appendix 
pages for a more detailed chart of Essential Skills Oral Communications Levels and 
indicators as taken directly from the Essential Skills web site at 
http://srv108.services.gc.ca/english/general/readers_guide_whole.shtml#42. 
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Oral Communication: Complexity Levels and Indicators  
The chart below contains an expanded number of indicators and is taken directly from 
the Government of Canada’s Essential Skills Web site at: 
http://srv108.services.gc.ca/english/general/home_e.shtml. 
 

Dimensions 
and Examples 

Level 1 
Indicators 

Level 2 
Indicators 

Level 3 
Indicators 

Level 4 
Indicators 

Communication 
Function 

Takes part in simple 
exchanges in 
everyday situations 
 give simple 

greetings, 
  ask and answer 

routine question to 
receive/give  
specific information, 

 follow and give 
simple instructions, 

 leave or receive 
short routine 
recorded messages 

 participate in 
routine, casual 
discussions 

• coordinate work 
with one or two 
other people 

Takes part in 
moderately 
demanding 
exchanges in 
everyday situations  
 give a formal 

greeting 
 obtain information 

by questioning more 
than one person 
 exchange more 

detailed information 
 present information 

in a coherent 
connected way 
 leave and receive 

non-routine 
recorded messages 
 participate in routine 

discussions 
 follow and give 

multi-step 
instructions 
 coordinate  work 

with several others  
 present and discuss 

simple options and 
advise on choices 
 reassures and 

advises 
 deal with minor 

conflicts 
• interact in a familiar 

group of three to five  
people 

Takes part in 
demanding 
exchanges in complex 
situations  
 provides, obtains or 

exchanges detailed 
complex information 
and options 

 gives or follows 
complex direction;  

 persuades, , 
counsels or 
evaluates 

 entertains casually 
or formally 

 presents and 
analyzes 
information and 
ideas 

 leads routine 
discussions 

 coordinates work 
with and for others 

• resolves non-
routine conflicts 

Takes part in very 
demanding 
exchanges in highly 
complex situations 

Communication 
Content 

Clearly 
communicates/ 
understands content 
that:  
 
 is simple and deals 

with facts; limited 
number of details; 

 
 covers a narrow 

range of subject 
matter (familiar topic 

Clearly 
communicates/ 
understands content 
that:  
 
 is moderately 

complex and deals 
mostly with facts but 
also emotions and 
opinions; 

 
 covers a moderate 

Participates in 
interactions that: 
 
 deal with complex 

and detailed issues 
involving facts, 
concepts and 
opinions;  

 
 cover a significant 

range of subject 
matter or issues; 

Participates in 
interactions that: 
 
 deal with very 

complex and 
detailed matters 
involving facts, 
opinions, emotions, 
values and 
controversy; 

 
 cover a wide range 
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or one main issue); 
 
 uses narrow range 

of general and 
content-specific 
vocabulary; 

 
 uses language that 

is factual and 
concrete.  

range of subject 
matter (usually one 
main issue); 

 
 uses a moderate 

range of general and 
context-specific 
vocabulary and 
idioms; 

 
 uses language that 

is factual or concrete 
and abstract.  

 
 

 
 use language that 

can be  conceptual 
and abstract; 

 
 use an extensive 

range of general and 
context-specific  
vocabulary and 
idioms; 

 
 require ability to 

organize, present 
and interpret ideas 
coherently. 

and depth of subject 
matter and issues; 

 
 use highly abstract, 

conceptual or 
technical language;  

 
 require a high level 

of inference, ability 
to organize, present 
and interpret. 

 

Communication 
Context 
 
 
 
 
 
 
 
 
 
 
 

Communicates 
(speaks and listens) 
effectively: 
 
 with one person at a 

time in familiar and 
common situations; 

 
 uses an established 
or set format/ style to 
exchange 
information; 

 
exchange is brief: 10 
minutes or less; 
 
 uses/comprehends  

simple body 
language (pointing, 
for example)  

 
 
 

Communicates 
(speaks and listens) 
effectively: 
 
 with one or more 

people at a time in 
mostly familiar and 
occasionally 
unpredictable 
situations; 

   
 selects from and 

uses a moderate 
range of 
format/styles to 
present or obtain 
information; 
 
 exchange is brief to 

medium duration: up 
to 10 - 30 minutes); 
 
 uses/comprehends 

appropriate body 
language; 

 
 deals with minor, 

everyday conflicts.  

Communicates 
(speaks and listens) 
effectively: 
 
 with one or more 

people at a time in 
occasionally 
unpredictable or new 
situations;  

 
 selects from and 

uses a significant 
wide range of 
formats/styles; 
 
 exchange is of 

medium to extended 
duration: 30 minutes 
or more  
 
 uses/comprehends  

very effective body 
language; 

 
 deals with conflict 

when necessary 

Communicates 
(speaks and listens) 
effectively: 
 
 with one or more 

unfamiliar and/or 
challenging people 
at a time in quite 
unpredictable 
situations; 

 
 selects, creatively 

uses or adapts a 
wide range of 
formats and styles 
to suit audience; 

 
 expert in use of body 

language and 
nonverbal 
communication 
techniques; 

 
 deals with significant 

conflict or differing 
points of view. 

Risk Level Low risk: failure to 
communicate 
/understand may lead 
to temporary 
confusion, 
embarrassment or  
minor inefficiencies. 

Moderate risk: failure 
to communicate 
/understand may lead 
to loss of  time, minor 
hazards, or  one-on-
one conflict  that can 
be easily resolved 

Significant risk: failure 
to communicate 
/understand may lead 
to significant hazards, 
public hostility, or loss 
of considerable 
money and time. 
 

Critical risk: failure to 
communicate 
/understand may lead 
to loss of life or 
serious injury, serious 
personal 
consequences to 
speaker or her/his 
organization. 

Sample Tasks  participates in brief 
everyday 
conversations with 
some confidence 

 takes part in longer, 
moderately 
demanding 
everyday 

 takes part in 
demanding, 
extended exchanges 
in complex situations 

 takes part in very 
demanding, very 
long exchanges in 
highly complex 
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 interacts effectively 

with one person at a 
time 

 
 exchanges, presents 

and discusses 
information that 
deals with facts 

 
 uses narrow range 

of general 
vocabulary and uses 
set style/format 
 
 gives simple 

greetings 
 

 asks and answers 
routine questions to 
get/receive 
information 

 
 gives and 

understands simple 
directions 

 
 co-ordinates work 

with one or two other 
individuals. 

 
 participates in 

routine 
conversations on the 
telephone  
 
 follows main ideas, 

identifies key words 
and important details 
by listening to brief, 
simple presentation 
on concrete and 
familiar subjects 

 
 

exchanges with 
confidence 

 
 interacts effectively 

and frequently with 
several people at a 
time  

 
 gives a short talk to 

a small group of 
known people who 
are non-challenging 

 
 exchanges, presents 

and discusses 
information that 
deals with facts, 
emotions and 
opinions 
 
 uses moderate 

range of general 
vocabulary and 
selects from and 
uses moderate 
range of 
format/styles 

 
 gives formal 

greetings 
 
 questions number of 

people  to obtain 
information 

 
  follows or gives 

detailed multi-step 
instructions 

 
 co-ordinates work 

with several other 
individuals. 

 
 participates in formal 

conversations on 
telephone 
 
 follows main ideas, 

identifies key words 
and important details 
by listening to 
longer, more 
complex 
presentations on 
less familiar subjects 
 

with confidence 
 
 gives presentation to 

a group of people 
who may be 
unknown, may 
include authority 
figures, may be 
challenging 

 
 exchanges, presents 

and discusses 
information  that 
deals with detailed 
information involving 
facts, emotions and 
opinions 
 
 uses language that 

is conceptual and 
abstract and uses 
wide range of styles 

 
 provides or follows 

complex directions 
and instructions 

 
 persuades; resolves 

non-routine conflict; 
entertains,  counsels 
or evaluates 

 
 co-ordinates work 

with and for others 
 
 participates in 

exchanges using 
audio and video 
teleconferencing 

 
 comprehends main 

points and details by 
listening to long 
presentations on 
variety of topics in 
moderately 
demanding context 

 

situations with 
confidence 
 
 makes formal, public 

presentations to 
large groups of 
people using visual 
aids; audience may 
be challenging and  
hostile 

 
 exchanges, presents 

and discusses  
information that 
deals with very 
complex and 
detailed information 
involving facts, 
emotions and 
opinions, values and 
controversy 

 
 uses highly abstract 

conceptual or 
technical language 
and adapts or 
creatively uses wide 
range of 
format/styles to suit 
audience 

 
 facilitates or leads 

groups, deals with 
complex problem 
solving,  building 
consensus among 
variety of differing 
individuals or 
organizations 

 
 persuades; instills 

understanding of 
complex subject 
matter  

 
 conducts 

negotiations and 
mediation 

 
 conducts 

counselling, 
assessment and 
evaluation 

 
 competent and 

fluently interprets all 
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 spoken discourse; 
follows long 
complex 
presentations on 
broad variety of 
subject matter 

Illustrative 
Examples 

Greet people at a 
school event 
appropriately and 
answer basic 
questions about the 
event 
 
Receive and 
understand oral 
directions or 
assignments from a 
teacher 
 
Leave a brief 
message on a friend’s 
answering machine 
 
Give visitors directions 
to the school office 
 
Talk with a partner or 
fellow student and 
coordinate work and 
time schedules 
 

Participate in class or 
school  meetings,  
 
Explain/understand  
how to do a particular 
assignment or solve a 
particular issue 
 
Present a formal talk 
using visual aids 
 
Provide honest 
feedback to a friend or 
another student  in a 
way that’s sensitive to 
her/his feelings 
 
Settle a minor conflict 
by talking with and 
calming down a fellow 
student 
 
Train or give 
instructions to a junior 
student under her or 
his direction 
 
Interact with students 
from another school or 
community who are 
participating in the 
same activity and 
coordinate work or 
solve problems 

Lead informal 
meetings such as a 
team meeting to 
exchange information, 
opinions or ideas 
about a project 
 
Use storytelling in a 
workshop to help 
present an idea and to 
stimulate learning 
 
Use teleconferencing 
to exchange ideas 
and opinions with a 
group of students from 
across Canada 
 
Express ideas 
concisely and simply, 
and make effective 
use of body language 
when interacting with 
people who speak 
other languages 

Conduct interviews 
and focus groups for 
the purpose of 
gathering research 
data 
 
Chair formal, 
structured meeting 
with a variety of 
unknown individuals  
 
 
Negotiators and 
mediators mediate to 
resolve conflict and 
produce agreements 
between individuals, 
groups, organizations 
or countries 

Examples Day Care Helpers 
speak with parents to 
inform them of their 
children’s activities, 
progress and 
behaviour, to answer 
questions and to 
receive information 
about the children’s 
health or other issues. 
 
Cashiers greet 
customers, tell them 
the total of their bill 
and respond to their 
questions about 

Parents instruct 
children about an 
activity or outing, 
including any safety 
rules they should 
follow. 
 
Airport Ticket 
Agents resolve 
conflicts concerning 
customer complaints, 
often with the help of 
a supervisor 
 
Airline pilots 
communicate 

Carpenters interact 
with apprentices to 
provide direction and 
monitor their work 
 
Hunting Guides 
interact with clients to 
share expertise about 
animal tracking and 
impart knowledge 
about the area's 
culture and 
topography. 
 
Secretaries and 
other Office Workers 

High school teachers 
teach academic 
subjects to high 
school students, 
select the mot 
appropriate teaching 
methods, organize the 
subject matter, and 
adapt presentation 
styles. 
 
Firefighters give 
clear and concise 
verbal instructions to 
other firefighters, 
superiors and 
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products and hours of 
operation. 
 
Parents or 
Babysitters  
speak to cashiers, 
store clerks when 
purchasing items or 
asking about prices or 
hours of operation. 
 
Community Workers 
respond to telephone 
requests for 
information and 
assistance. 
 

frequently with flight 
crew about the status 
of the aircraft and its 
readiness for take-off. 
 
Personal Care 
Attendants talk to 
patients to make them 
comfortable, instruct 
them about basic self-
care, explain 
procedures and calm 
them when they are 
 
Heavy Equipment 
Operators participate 
in group discussions 
at the work site 
concerning how to do 
a particular job. 
 
Hunters talk to other 
hunters to discuss 
hunting conditions, 
weather, game and 
equipment. 

discuss work 
processes and 
upcoming events in 
staff meetings. 
 
Computer 
Technicians attend 
meetings with 
colleagues and co-
workers to share 
information about the 
development of web 
pages or software 
application projects. 
 
 

emergency 
responders during 
emergencies. 
 
Nurses communicate 
with patients and their 
families when patients 
have been diagnosed 
with a critical illness. 
 
Social Workers 
counsel individual 
clients who are 
struggling with 
personal problems 
such as depression, 
families torn by abuse 
and groups affected 
by social problems 
such as poverty. 
 

 
 
 
Additional Occupational Examples of Oral Communication Levels 1-4 

Hunters and Trappers 

Level 1: communicate with suppliers and repair personnel to arrange for purchases or for the 
repair of equipment 

Level 2: talk to fish and wildlife officers to discuss quotas and to exchange information about 
animal populations 

Level 3: interact with fur buyers to discuss the quality of skins and to negotiate prices 

Truck Drivers 

Level 1: interact with customers when delivering a product or explaining charges 

Level 2: discuss mechanical breakdowns with mechanics 

Babysitters and parent’s helpers 

Level 1: interact with parents to tell them about the day's activities and any noteworthy 
incidents. 
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Level 2: resolve conflicts between children, encouraging them to work through the problem and 
to develop social skills 

Carpenters 

Level 1: interact with personnel delivering materials to accept deliveries and direct the 
placement of materials for maximum efficiency 

Level 2: interact with other trades to co-ordinate construction activities 

Level 3: communicate with engineers, architects and design consultants to receive direction. 

Firefighters 

Level 1: speak to co-workers to learn about events on other shifts and to question them about 
tasks that still need to be completed 

Level 2: speak with providers of supplies and services relevant to emergency response 
providers 

Level 3: lead group training activities 

Level 4: give clear and concise verbal instructions to other firefighters, superiors and 
emergency responders during emergencies. 

Cooks 

 Level 1: place supply orders by phone 

Level 2: assign the day's tasks and duties to those whom you supervise 

Level 3: discuss deadlines and timeframes with colleagues to coordinate the sharing of 
equipment and workspace 

Pilots 

 Level 1: communicate with air traffic controllers about what runways to use for takeoff and 
landing 

Level 2 : communicate frequently with flight crew about the status of the aircraft and its 
readiness for take-off. Air pilots recognize the importance of professional and tactful 
communication, knowing that it results in more effective and efficient flight crews. Level  

Level 3: discuss problems encountered during flights with crew and attendants 

Registered Nurses 

Level 1: talk to suppliers to obtain information about medical equipment options for patients 
recovering at home 
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Level 2: discuss work assignments and care procedures with other nurses 

Level3: communicate with patients to obtain information on their current state, lend support 
when informed of pain or discomfort, explain medical procedures and respond to questions or 
concerns relating to their health status or treatment interventions. These discussions can be 
emotional and patients may require comforting and reassurance. 

Level 4: communicate information to police officers, distress centres or other authorities when 
faced with individuals displaying suicidal tendencies or abusive behaviours. Registered nurses 
follow established protocols to ensure all information required is transmitted efficiently. This 
communication takes place within a highly emotional context and demands a controlled 
response. Miscommunication in these situations can lead to serious injuries or death 

Secondary School Teachers 

Level 1: talk to suppliers to order or enquire about new educational materials, equipment and 
software 

Level 2: interact with other teachers to discuss students' performance and other mutual 
concerns. 

Level 3: discuss students' ideas and aspirations, answer their questions and provide guidance, 
encouragement and assistance. Teachers adjust their approaches to suit the students and the 
topics being discussed 

Level 4: teach academic subjects to high school students. Demonstrate extensive subject area 
knowledge and enthusiasm for your academic disciplines. 

  
 
Level1: discuss ongoing work with co-workers. For example, confirm deadlines with editors, 
exchange news updates with newsroom team members, inform technicians of story lengths and 
listen to instructions from studio directors 
 
Level 2: listen to live and taped presentations such as speeches, debates, panel discussions, 
interviews, and concerts to gather specific details, identify themes, generate ideas for articles, 
reviews and commentaries  
 
Level 3: present news and commentaries orally on the air. They communicate in an authoritative 
and engaging manner in order to command the attention of large viewing and listening 
audiences.  
Level 4: conduct on-air interviews with leaders in political, social and cultural arenas. Speak 
clearly and in an engaging manner and ask questions that elicit informative, revealing and 
entertaining responses.  They need to think quickly and draw on considerable background 
knowledge to communicate with poise and credibility. 
 
Oil Burner Mechanics 
Level 1: discuss ongoing work with parts clerks in order to order parts and inquire about 
delivery times for existing orders. 
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Level 2: confer with supervisors about job tasks, schedules, work loads, procedural 
changes and safety protocols 
 
Level 3: exchange technical repair and troubleshooting information with apprentices, co-
workers, colleagues and manufacturers. 
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Module Tracking Form: Essential Skill – Oral Communication  
 
Student ______________________ 
 
 Consistent Demonstration  of Skill  Not 

yet 
 Comment Date Date Date  
Oral Communication Level 1   
Function: Student can take part in: 
simple exchanges in everyday 
situations (for example give 
simple greetings, ask and 
answer routine question to 
receive needed information). 

     

can clearly communicate/understand  content that: 
is simple and deals with facts; 
limited number of details, for 
example give and receive simple 
instructions. 

     

covers a narrow range of subject 
matter (familiar topic or one 
main issue). 

     

uses a narrow range of general 
and context-specific vocabulary. 

     

uses language that is factual 
and concrete. 

     

Context: Student can communicate (speak and listen) effectively: 

with one person at a time in 
familiar and common situations 
for a brief duration of time 
(10 minutes or less). 

   

  

using a set format and style, for 
example participate in routine 
telephone conversations.  

   
  

using/understanding simple 
body language, for example 
smiling, nodding, making eye 
contact. 

     

Oral Communication Level 2 
Function: Student can take part in: 
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moderately demanding 
exchanges in everyday situations 
(for example, give formal 
greetings, participate in routine  
discussions, interact with a group 
of three to five, exchanging 
detailed information, explain, 
reassure, advise, follow multi 
step directions). 

     

Content: Student can clearly communicate/understand content that: 

is moderately complex and deals 
mostly with facts but also 
emotions and opinions. 

     

covers a moderate range of 
subject matter (usually one main 
issue). 

     

uses a moderate range of 
general and context-specific 
vocabulary and idioms. 

     

uses language that is factual, 
concrete and abstract.      

Context: Student can communicate (speak and listen) effectively: 

with one or more people at a 
time in mostly familiar and 
predictable situations for a brief 
to moderate length of time   
(10 - 30 minutes), for example 
give a short presentation to a 
group of unknown people. 

     

selects from and uses a 
moderate range of formats and 
styles, for example hold formal or 
business conversation via the 
telephone, give a talk using 
visual aids.  

     

uses appropriate body language 
and gestures (appropriate facial 
expressions, posture and hand 
gestures). 

     

dealing with minor, everyday 
conflicts/differences (settle minor 
conflicts by talking with and 
calming down another student, 
give honest feedback 
sensitively). 
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Oral Communication Level 3 
Function: Student can take part in: 
demanding exchanges in 
complex situations, for example 
provides or follows complex 
direction; uses oral language to 
persuade, entertain, counsel or 
evaluate, leads discussions; 
coordinates work with or for 
others. 

     

Content: Student can clearly communicate/understand content that : 
deals with complex and detailed 
issues involving facts, concepts 
and opinion. 

 
    

covers a significant range of 
subject matter.   

    

uses an extensive range of 
general and context-specific 
vocabulary. 

 
    

uses language that is conceptual 
and abstract.  

    

requires ability to organize, 
present and interpret ideas.  

    

Context: Student can communicate (speak and listen) effectively 
with one or more people at a 
time in new situations for up to 
30 minutes or more, for example 
leads group meetings; give 
presentations to strangers. 

 

    

selecting from and using a wide 
range of formats/styles, for 
example uses storytelling or 
teleconferencing. 

 

    

using very effective body 
language, for example uses body 
language to effectively 
communicate with people who 
speak other languages. 

 

    

dealing with conflict when 
necessary.  

    

 
 
_________________________________  _________________________ 
 Teacher’s Signature       Date 
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Feedback Fax 
 
To: English Language Arts Coordinator 
 Curriculum and School Services 
 Department of Education 
 Arviat 
 (867) 857-3090 
 
Date: ______________________________ 
 
From: ______________________________ 
 

Re:  Communications (English) 10-11-12 
 
This is feedback for the Communications (English) 10, Module 3, titled Oral 
Communication.  
 
What was helpful to you in this module? 
 
 
 
What did you find was unnecessary information? 
 
 
 
What needs more detail? 
 
 
 
Did you see any mistakes that we need to correct? 
 
 
 
 
Is there anything that you would like to contribute to this module?  (for example. 
teaching ideas, assessment ideas, samples of student work, resources) 
 
 
 
 
Is there something that we can do to make this module more useful for you? 
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Endnotes 
 

1 The DVD is provided with permission from Tanya Tagaq and from the Kronos Quartet 
for use in Nunavut classrooms. 
 
2 Activity taken from www.curriculum.org/thinkliteracy/files.  
   
3 The information for the Connector and the Activity is taken from 
http://www.cs.unb.ca/profs/fritz/cs3503/sixhat35.htm with permission from Dr. Fritz, 
University of New Brunswick.  
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