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For a long time, Inuit were considered to be a non-literate people.  All knowledge was 
thought to be passed on orally.  In fact, this image is distorted. Syllabics  
were introduced to the Inuit people more than a hundred years ago  
and the Inuit have been reading and writing since then.   

Isuma Inuit Studies Reader, page 122. 
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Introduction  
 
Communications 11 consists of four modules: 
 The Essentials of Working with Others 
 Essential Writing 
 Oral Communication Essentials 
 Essential Reading 
 
This module, Essential Reading, consists of 10 units. Teachers are advised to spend 
the most time on this module, spending up to 40 hours on it if possible. Each unit 
presents one competency that students are expected to demonstrate by the end of the 
unit or by the end of the module. Teachers will need to develop their own lesson 
plans from the units in order to meet the specific needs of their students. In doing 
so, teachers are responsible for choosing and adapting the activities in the unit that will 
most appropriately provide their students with the opportunity to develop and 
demonstrate the competency for the unit. Some classes will complete the entire unit 
over one or several periods, others will focus on particular aspects of the unit over one 
or several periods. 
 
Communications 10-11-12 is based upon a foundation of Inuit Qaujimajatuqangit and 
content is focused on six of the Human Resources and Skills Development Canada 
(HRSDC) Essential Skills. This module, Essential Reading, develops the Essential Skills 
of Reading Text and Document Use. See Appendix C for the Essential Skills 
indicators and tracking forms. Proficient reading skills are developed through 
successive re-visiting of the skills in Communications 10, 11, and 12. Each course 
builds on the previous with increasing skill complexity. 
 
A student’s reading level is the most critical academic factor in post-secondary 
achievement. In Communications 10 and 11, the activities focus on Essential Skills 
reading tasks at Levels 1 and 2. See Table 1.  
 
Throughout the duration of the module, students must keep a Reading Log. As 
the reading that is provided in unit activities is largely non-fiction, students may use their 
Log to record and reflect on fiction as well as non-fiction materials. The purpose of the 
log is to encourage students to engage in reading activities in a personal and 
meaningful way. This reading allows students to extend their learning, gain new skills 
and experience places, people and ideas yet unknown to them. The length of reading 
and writing students do will vary from student to student. The log is considered a Level 
3 Essential Skills task if the student reads text that is a minimum of two to three pages 
in length and writes a summary of the reading. In the log; they must also identify the 
type of text and their purpose for reading it. If students are reading for information, they 
should include how they used the information. You will find a sample Communications 
10 Reading Log in Appendix E.  
 
Piliriqatigiingniq, aajiiqatigiinaniq, qanuqtuurungnarniq, inuuqatisgiitsiarniq, and 
especially  
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pilimmaksarniq, are foundational to the structure of this module. The presentation of 
material, the learning opportunities and the facilitating of the classroom community 
reflect these IQ principles. 
 
Table 1: Reading Text Indicators 

 
 
Please consult the Handbook that accompanies the Communications 10-11-12 
program for more information related to Inuit Qaujimajatuqangit, the HRSDC Essential 
Skills and preferred pedagogy and assessment strategies. 

Complexity 
Levels Level 1 Level 2 Level 3 Level 4 Level 5 

 • read relatively 
short texts to 
locate a single 
piece of 
information  
 
• follow simple 
written directions 

• read more 
complex texts to 
locate a single 
piece of 
information  

 
• or read simpler 
texts to locate 
multiple pieces 
of information  

 
• make low level 
inferences  

 

• choose and 
integrate 
information from 
various sources 

 
•  or choose and 
integrate 
information from 
several parts of a 
single text.  

 
• make low-level 
inferences from 
multiple sources.  

 
• identify relevant 
and irrelevant 
information  

• integrate and 
synthesize 
information from 
multiple sources  

 
• or  integrate 
and synthesize 
information from 
complex and 
lengthy texts  

 
• make complex 
inferences and 
use general 
background 
knowledge  

 
• evaluate quality 
of text  

• interpret dense 
and complex 
texts  

 
• make high-level 
inferences and 
use specialized 
knowledge 
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 Learning Competencies  

Strategies 

  1 

Students will improve their reading comprehension 
by:  
• understanding how paragraphs are structured as 

a key feature of text 
• applying predicting strategies to help draw 

inferences about content 
• applying prediction strategies to quickly identify 

and summarize the main idea and supporting 
information from reading material 

• maintaining a reading log throughout the module. 

  
• outlines 
• predicting 

strategies 
• small group work 
• problem solving 
• summaries 
• graphs 
• reading 

assignments 
• oral reading 
• various reading 

strategies 
• use of media 

technology 
• posters 
• sequencing 

activities 
• graphic 

organizers 
• peer and self- 

assessment 
• sustained 

reading 
• critical thinking 
• community field 

trips 
• reading log 
• project 
 

2 

Students will improve reading comprehension and 
retention skills by: 
• organizing and analyzing reading material 

content. 

3 

Students will improve reading skills by: 
• using note-taking as a strategy to improve 

retention of information 
• reviewing what makes a strategic reader 
• using guidelines to prepare a set of notes from 

text. 

4 

Students will improve visual literacy by: 
• understanding the type of information and how it 

is displayed in various kinds of graphs  
• reading and finding visual information displayed 

in different types of graphs. 

5 

Students will improve reading skills by: 
• understanding how paragraphs are structured as 

a key feature of text 
• identifying and writing narrative, descriptive, 

persuasive and expository paragraphs. 

6 

Students will improve oral reading skills by:  
• learning and applying a variety of spoken 

language techniques and strategies to 
communicate meaning and increase fluency and 
ease when reading aloud. 

7 

Students will improve reading skills by: 
• learning the types and uses of instructional 

manuals on the job 
• reading instructional manuals to locate 

information and assess usability. 
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8 

Students will improve reading skills by: 
• reading product reports to locate key information 
• gathering, summarizing and integrating 

information into a report. 

9 
Students will improve critical reading skills by: 
• exploring and practising persuasive 

techniques in advertising. 

10 

Students improve reading and share reading 
experiences with young children by:  

• conducting research from a variety of sources 
related to young children and reading 

• reading to a young reading buddy and 
recording progress after each session 

• determining from this experience whether 
reading to young children is beneficial  

• maintaining a reading log throughout the 
module. 
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Unit 1: Finding the Main Idea and Drawing Conclusions 
 

 
Learning Competency 
Students will improve their reading comprehension by:  
• understanding how paragraphs are structured as a key feature of text 
• applying predicting strategies to help draw inferences about content 
• applying prediction strategies to quickly identify and summarize the main 

idea and supporting information from reading material 
• maintaining a reading log throughout the module. 

  

 
Language Development  

  

  
Materials 
Laminated pictures or photographs (not provided) 
Do Not Travel Against The Sun – Spring Time or another reading selection 
Sketch to Stretch sheets 
Variety of reading material at appropriate level 
Essential Skills Reading Indicators (Appendix C) 
highlighers  
Access to computer lab 

  

 
Background 
Successful learners are able to quickly identify main ideas and supporting 
information. As our students gain an understanding of how written material is 
structured, it becomes easier for them to store the information, remember 
and retrieve it.  

  

 
Opener – Story behind the Picture 
Cut out and laminate interesting photographs, pictures from magazines or 
images from internet sites. Hold up a picture for 10 seconds. In pairs, have 
students quickly jot down the story behind the picture. Proceed through several 
pictures, then have each pair share their ideas. Were there any similarities 
between groups? What were the differences? Why do they think this was the 
case? 
  

   
  

 Connector – Sketch to Stretch   
Choose a selection of writing that would be of interest for your students or use 
Do Not Travel Against The Sun – Spring Time provided at the end of the unit. 
Distribute the Sketch to Stretch sheets.  

Essential Skills addressed in this Activity  
Document Use Level 1 - all indicators addressed - Task specifically addresses: (interpret 
and use simple pictures, graphics) 
• Recognize or identify common icons, symbols  
Some elements of Document Level 2addressed- Task specifically addresses: 
• Low level of inference required 
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Read the title of the selection and have students record what they predict the 
reading selection will be about in the Prediction box of the sheet. Continue by 
reading parts of the selection. Students are to draw what comes to mind as 
they are listening in the Sketch boxes of the sheet.  
 

 
 
After you are done reading, provide students with a copy of the reading 
selection allowing them time to add details to their sketches. Have the students 
form small groups and share their sketches, explaining what they were thinking 
about as they drew. Instruct the groups to decide upon the important points to 
remember from the text. They should record these in the Summary of 
Important Points.   
 

 
 

Essential Skills addressed in this Activity  
Reading Level 1 - all indicators addressed –Task specifically addresses: 
• Read and correctly follow simple written directions 
Document Use Level 1 - all indicators addressed 
Document Level 2 – all indicators addressed – Task specifically addresses: 
•  Document is simple 
• Entering several pieces of information 
• Low level of inference required 
• Information needed is fairly evident 
• Limited analysis required 

Essential Skills addressed in this Activity  
Reading Level 1 - all indicators addressed 
Reading Level 2 – all indicators addressed – Task specifically addresses: (reading the 
selected reading material) 
• Read simpler texts to locate multiple pieces of information 
• Make low level inferences  
Document Use Level 1 - all indicators addressed 
Document Level 2 – all indicators addressed – Task specifically addresses: (filling in 
Summary of Important Points worksheet) 
• Document is simple 
• Entering several pieces of information 
• Low level of inference required 
• Information needed is fairly evident 
• Limited analysis is required 
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Activity – The Supporting Details 
Discuss with the students that every selection of writing, similar to the article 
used in the Connector, has a main idea. A main idea is simply what the writing 
is about. The main idea is always supported with important points, such as 
details, stories, explanations, quotations, or charts. These support and 
strengthen the main idea. Have students create a diagram to show the 
connections between the main idea and the supporting details in the article 
used in the Connector. A sample diagram is provided at the end of the unit. 
 

 
 
Find a selection of written text(s) at the appropriate reading level for your 
students or have them select a piece of text themselves. Have them create a 
diagram that illustrates the relationship between the main idea and supporting 
details. 
 

 
  

 
Reflections 
Content – How did the coloured diagram assist your understanding of how 
written material is structured?  
 
Collaborative – How did working in a group affect the Summary of Important 
Points in the Sketch to Stretch task? What information did you gain as a result?  
 
Personal – How confident are you in your reading skills?  
 

 
  

 
Follow-Up 1 – Essential Skills Reading and Document Use Indicators  
Distribute copies of the Essential Skills Reading Indicators from Appendix C. 
Read through and explain and answer any questions the students may have.  
Have the students work in groups to identify which reading tasks they 

Essential Skills addressed in this Activity  
Document Use Level 1 - all indicators addressed – Task specifically addresses: 
• Entering several few pieces of information into a simple document - Fill in a simple form 

that combines brief text with simple structures 
Some elements of Document Level 2 addressed – Task specifically addresses: 
(completing diagram of supporting details) 
• Low level of inference is required 
• Limited analysis is required - Information available may be rearranged for entry onto 

document 

Essential Skills addressed in this Activity  
Reading Level 1 - all indicators addressed 
Reading Level 2 – all indicators addressed –Task specifically addresses: (identifying main 
ideas and supporting details) 
• Read simpler texts to locate multiple pieces of information 
• Make low level inferences  

Essential Skills addressed in this Activity (if guiding questions for journal are written out 
for students) 
Reading Level 1 - all indicators addressed – Task specifically addresses 
• Read and correctly follow simple written directions 
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demonstrated in the unit. Provide the students with a highlighter to mark the 
tasks that were demonstrated. They should make note of how and where the 
task was done. Gather as a class and have each group share their ideas.  

 
 
On an enlarged copy of the Reading Indicators, highlight the tasks performed in 
the unit. Return to this poster at the end of each unit noting and highlighting the 
reading tasks the students demonstrate.  
 
Distribute copies of the Document Use Indicators. Review it with students and 
inform them that they will be working on these tasks later in the module.  
 
Follow-Up 2 – Reading Log 
Provide the students with a Reading Log and the guide at the end of the unit for 
using it. Ask the students to keep track of at least one reading experience per 
day. Students are free to record more than one entry. Allow students time to 
complete the log entry sometime in class. The entries may be for any reading 
experience either in or out of school. 

  

 
Classroom Reinforcement  
Create a poster to illustrate the three-coloured cluster. Post up the enlarged 
copy of the Reading Skills indicators and Document Use Indicators for 
reference throughout the module.  

  

 
Accommodating Diversity  
For the Opener, students could bring their own digital photographs.  
 

 
 
The Connector could be structured where one student reads the selected 
material to a small group who does the Sketch to Stretch task. For the Activity, 
when using the article from the Connector, you may want to do this first part 
together as a class. For the second part, you may want students to select their 
own reading material. Point out that they could use other content areas as 
sources.  
 

Essential Skills addressed in this Activity  
Document Use Level 1 - all indicators addressed  
Some elements of Document Level 2 addressed – Task specifically addresses: (identify 
reading tasks in Indicators chart) 
• Locate one or more pieces of information in  simple documents of the same type  

(simple charts) 

Essential Skills addressed in this Activity  
Document Use Level 1 - all indicators addressed – Task specifically addresses: 
• Recognize or identify common icons, symbols (interpret and use simple pictures, 

graphics) 
Some elements of Document Level 2 addressed – Task specifically addresses: 
• Low level of inference required 
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Assessment 
Student – Fill out the Participation Checklist or the Unit Self Evaluation for this 
unit found in Appendix A. Complete an Ajunngitakka (Things I Can Do) for one 
of the activities in the unit. Store in the Communication portfolio. Complete 
journal entries and a Journal Evaluation form. Hand in journal and evaluation 
form. 
 

 
 
 
Teacher – Inform students how this course will be assessed and distribute the 
assessment pieces from Appendix A that should be stored in their 
Communications portfolio: 

• Participation Checklist OR ten Unit Self-Assessment templates 
• several copies of the Working with Others template 
• several copies of Self or Peer Assessment on Group Work 
• several copies of the Ajunngitakka /Things I Can Do form 

• the Journal Evaluation form 
 
Have students self-evaluate their journal entry for this unit using the Journal 
Evaluation form. Collect student journals to make sure everyone is 
understanding and responding to the Reflections. Respond to their self-
evaluation in the section provided for your comment. 
 
Students should fill in the Ajunngitakka /Things I Can Do form from time to time 
throughout the module. The purpose of the form is to reinforce that the 
students are learning and completing tasks related to the Essential Skills. You 
will know the task and the level from the Essential Skills box that follows every 
activity. 
 
Student should also complete the Self or Peer Assessment on Group Work 
from time to time to practise and reinforce their skills of working in a group. 
 

Essential Skills addressed in this Activity  
Reading Level 1 - all indicators addressed 
Reading Level 2 – all indicators addressed –Task 
 specifically addresses 
• Read simpler texts to locate multiple pieces of information 
• Make low level inferences  

Essential Skills addressed in this Activity 
Document Use Level 1: all indicators addressed –Task specifically addresses: 
• Find and/or enter info in very simple document (checklist) 
Some elements of Document Use Level 2 addressed – Task specifically addresses: (e.g. 
filling out various assessment forms) 
• Find and/or enter  several pieces of info into simple document  
• Low level of inference is require 
• Limited analysis is required 
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Observe students in their group work and note the skills that the class, as well 
as individuals, need to learn, or to improve, as outlined in the Reading 
Indicators. At the end of the unit have the students reflect on the reading tasks 
they demonstrated and highlight these on the enlarged copy of the Reading 
Indicators.  
 
Monitor demonstration of the Essential Skills for the Tracking Form for Reading 
and the Tracking Form for Document Use in Appendix C. 

Essential Skills addressed in this Activity 
Document Use Level 1: all indicators addressed –Task specifically addresses: 
Some elements of Document Use Level 2 addressed – Task specifically addresses: (fill in 
documents that are very simple: brief text combined with uncomplicated structure) 
• Find and/or enter  several pieces of info  
• Low level of inference is require 
• Limited analysis is required 
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Do Not Travel Against the Sun – Spring Time 
by Elijah Tigullaraq, Qikiqtani School Operations, May 2010 

 
There are dangers in all of the snowmobiling seasons and spring time has its own 
dangers. When the snow on the ice is melting, the seal holes are swirling with water. 
The sea ice is melted from the top by the warmth of the spring air and/or by the ocean 
currents from the bottom, making the ice thinner as time passes. The thinner parts of 
the ice will melt faster than the rest of the ice and will eventually leave holes that are 
large enough for a snowmobile to fall through. The chance of falling through these holes 
in the sea ice is intensified by glare of the sun when one is traveling head-on towards it. 
 
Snow acts like an insulation on the sea ice. Where there is a lot of snow on sea ice, the 
ice is thinner than the areas where there is little snow. Puddles will form in the low parts 
of the snow on sea ice as the spring sun beams its energy to the ground. The intensity 
of melting is greater through water because water conducts heat more effectively than 
air, so the puddles in the low areas of snow intensify the melting of snow and ice from 
the top of the ice. At the prime time in spring, when most of the snow on the sea ice has 
melted away from the surface, you end up with puddles everywhere and snow/ice in 
high spots. 
 
Ocean currents melt away parts of the ice at the bottom of the ice. Because the ocean 
current, or the thickness of the sea ice, are not uniform, the thinner parts of the ice will 
rot, while the thicker parts are still safe to walk on or travel on by snowmobile. 
 
Puddles on the sea ice will get deeper and deeper as the snow and ice melt away. 
Some of the puddles can be deep enough to effect the performance of one’s 
snowmobile, so many travellers have gotten stuck in the deep puddles.  Some of the 
puddles will start draining to the next puddle and eventually, most of the puddles will be 
connected.   
 
The sea ice has two different types of ice cracks. One normally is going across from one 
point of land to another point of land (aajuraq). The other types of ice cracks are the 
ones that are parallel to the tidal flats or beach (qungniit). The sea ice is usually more or 
less immobile during winter months, but it floats up when the parallel cracks open up. 
When the sea ice is floating, the gravity pulls the water from the top of the ice into the 
sea water, causing the water to drain through seal breathing holes and ice cracks or 
rotted parts of the ice.  
 
The glare of the sun, when facing head-on towards it, makes it impossible to be able to 
tell the difference between a puddle on the sea ice or a hole in the sea ice. It’s like 
having a flashlight shining directly at your eyes when looking into a room with a poor 
lighting in it. One’s depth perception is distorted by the angle of the light on the ground 
in front you, in relation to the same light shining into your eyes.  
 
Be careful when you travel against the sun and…enjoy the great outdoors safely. 
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Sketch to Stretch 
 
Name: _________________________ 
 
Date: _________________________ 
 
Directions: 
1. Listen to the title of the reading. Think about what you already know about the topic. 

Write this information in the PREDICTION box.    
2. Sketch what comes to mind in the SKETCH box as your teacher is reading. Your 

teacher will give you a copy of the reading so you can add details if you like.  
3. Find a partner.  
4. Talk about your sketches; explain what you were thinking about as you were 

drawing.   
5. Decide what you think are the important points to remember about the text. Record 

these in the SUMMARY OF IMPORTANT POINTS next to your picture.  
 
PREDICTION 
 
 
 
 
SKETCH 
 
 
 
 
 
 
 

SUMMARY OF IMPORTANT POINTS 

SKETCH 
 
 
 
 
 
 
 

SUMMARY OF IMPORTANT POINTS 

SKETCH 
 
 
 
 
 
 
 

SUMMARY OF IMPORTANT POINTS 
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SKETCH 
 
 
 
 
 
 
 

SUMMARY OF IMPORTANT POINTS 

SKETCH 
 
 
 
 
 
 
 

SUMMARY OF IMPORTANT POINTS 

SKETCH 
 
 
 
 
 
 
 

SUMMARY OF IMPORTANT POINTS 

SKETCH 
 
 
 
 
 
 
 

SUMMARY OF IMPORTANT POINTS 
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The Supporting Details 
 
Example: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

- melt away thinner parts 
at bottom of the ice 

- sea ice is melted on 
top by air and on 
bottom by currents 

- thin areas melt faster 
and leave big holes 

- snow acts as insulation 
on top of ice 

- more snow = thinner 
ice 

- puddles form  
- water in puddles 

conducts heat and 
melts snow and sea ice   

Travelling 
Against the Sun 

Holes in the sea ice Snow on sea ice 

Ocean currents 
under sea ice 

Puddles 

- get deeper and deeper 
- get deep enough for 

snowmobile to get stuck 
- eventually puddles 

become connected 

Cracks 

- two kinds 
- 1. aajuraq: from one 

point of land to another 
- 2. qungniit: parallel to 

beach or tidal flat 
- when parallel cracks 

open, ice floats 
- water from top of ice 

drains by gravity through 
holes and cracks  

Glare of sun 

- cannot tell the difference 
between a puddle and a 
hole in the ice   

- like flashlight shining in 
your eyes in a dark room 

- depth of perception is 
distorted 
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Guide to Reading and Using your Reading Log 
 

1. Choose a reasonable amount of material or a chapter to read. 
 
2. Take a look at how the material is organized. If there is a summary, read it. 
 
3. As you read look away from the text every now and then and ask yourself the 

following questions: 
• What have I just read? 
• What is happening? 
• What struck me? 
 

4. Look up new words you do not understand. 
 
5. Read to the end of the section or chapter. Sometimes ideas become clearer as 

you read more. 
 
6. Talk to your teacher if you think the material you have chosen is too difficult.  
 
7.  Respond to what you have read in your reading journal after each reading. Your 

responses may be a written summary or response. Or you may want to use 
pictures, colors, or graphics. You should include the topic, the title of the book or 
source, and how many pages you read.  
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Unit 2: Organizers and Memory Enhancement 
 

 
Learning Competency 
Students will improve reading comprehension and retention skills by:  
• organizing and analyzing reading material content. 

  

 
Language Development  
Graphic Organizers –Graphic organizers are visual representations that show 
the relationship between ideas, concepts or topics. It is a way of creating a 
mental map that concretely arranges information in a visual pattern.  

  

  
Materials 
Playing cards 
Stop watch  
Samples of graphic organizers for posting in the classroom 
Samples of Graphic Organizers handout 
Computer and internet access 

  

 
Background 
Graphic organizers are powerful tools that shape the way our students 
encounter, conceptualize and mentally store information.  The more ways 
students can hold information the easier access they have to long-term ideas 
and concepts.    
 
There are many types of graphic organizers and anyone can create their 
own way of visually organizing information. This unit will present a few basic 
graphic organizers: 
 

• Sequencing   
• Comparison and Contrast  
• Vocabulary Development  
• Concept Development  

  

 
Opener - Concentration 
Have the students play Concentration. Distribute a set of cards. Each pair 
should start with 15 pairs. Mix up the cards and arrange them face down in a 
5x6 grid. The first player turns over two cards. If the cards match, the player is 
allowed another turn. If the cards are not the same, they are then turned over 
and the next player has a turn. The object of the game is to remember where 
the pairs are and to turn them over at the same time. The winner of the game is 
the player with the most pairs.    
 
Play the game again, except this time, the student setting up the cards takes 
note of where each card is placed and draws a map of the card placement. 
Their partner plays the game independently, the setter takes note and records 
the time it takes the student playing to finish the game. The setter uses the 
map to place the cards back as they were for the first round. Have the partner 
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play again with the cards in the same position. Again the setter records the 
time. Continue playing until the students thinks they have the best time 
possible. You could post times and have the students play throughout the 
module trying to enhance their own time.   
 
Ask the students to share their ‘tricks’ for remembering where the matching 
card was located. You may want to create a master list where students add 
ideas and techniques for remembering they discover with repeated playing.  
 

 
  

 Connector – What’s a Graphic Organizer?   
Look through resources you are using in the classroom for a few examples of 
graphic organizers or do a Google search. Print off several examples to display 
in the classroom. Ask students to work in small groups to develop a list of the 
characteristics of graphic organizers (examples: a visual means to organize 
ideas and content,  use pictures to represent ideas, may use lines to connect 
ideas, may use colors to group concepts).  
 
Have the students work with a partner and find their own examples of graphic 
organizers in texts or from the internet. Have the students present their 
examples to another set of partners, discussing each one, how they display 
information, the characteristics of each one, how it might be helpful, and 
possible uses for improving their own learning.  
 

 

 
Activity1 - Samples of Graphic Organizers 
Distribute the handout, Samples of Graphic Organizers. Have your students 
choose two of the graphic organizers and using material of relevance have 
them create, explain and display the two graphic organizers filled with their own 
information. These are meant to be scaffolds to learning and students are free 
to adapt them to suit their purposes.  
 

Essential Skills addressed in this Activity 
For the setter: creating simple diagram/map 
Document Use Level 1 - all indicators addressed 
Some elements of Document Level 2 addressed – Task specifically addresses: 
• Document is simple 
• Entering several pieces of information  

Essential Skills addressed in this Activity 
Document Use Level 1: all indicators addressed 
Some elements of Document Use Level 2: all indicators addressed – Task specifically 
addresses: (finding and interpreting info from graphic organizers) 
• Find several pieces of info from simple document  
• Low level of inference is require; information needed is fairly evident 
• Limited analysis is required 
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Reflections 
Content – Create a graphic organizer to visually display the various types of 
graphic organizers you have learned about in this unit. What purpose do 
graphic organizers serve?  
 

 
 
Collaborative – How have others facilitated your learning in this unit? How 
have you helped facilitate the learning of others? 
 
Personal – Think of a concept you would like to learn. This could be from any 
of the classes you are currently taking or an area of interest. Which of the 
graphic organizers could you use to best learn the information? Create a 
graphic organizer to help you. 
 

 
 

  

Essential Skills addressed in this Activity 
Document Use Level 1: all indicators addressed 
Document Use Level 2: all indicators addressed – Task specifically addresses: (creating 
and filling in information into graphic organizers) 
• Multiple documents of the same type (graphic organizers) 
• Enter several pieces of information into documents 
• Low level of inference is require 
• Information needed is fairly evident 
• Limited analysis is required: information available may be rearranged for entry onto 

document 

Essential Skills addressed in this Activity 
Document Use Level 1: all indicators addressed 
Document Use Level 2: all indicators addressed – Task specifically addresses: (creating 
and filling in information into graphic organizers) 
• Simple document 
• Enter several pieces of information into documents 
• Low level of inference is require 
• Information needed is fairly evident 
• Limited analysis is required: information available may be rearranged for entry onto 

document 

Essential Skills addressed in this Activity 
Document Use Level 1: all indicators addressed 
Document Use Level 2: all indicators addressed – Task specifically addresses: (creating 
and filling in information into graphic organizers) 
• Simple document 
• Enter several pieces of information into documents 
• Low level of inference is require 
• Information needed is fairly evident 
• Limited analysis is required: information available may be rearranged for entry onto 

document 

Essential Skills addressed in this Activity (if guiding questions for journal are written out 
for students): 
Reading Level 1 - all indicators addressed –Task specifically addresses: 
• Read and correctly follow simple written directions   
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Follow-Up – Self Map  
Have the students create a graphic organizer of who they are and what matters 
most to them. They should only use words as labels or for the odd comment to 
express feelings about their drawing. Have the students present their map to 
the class, explaining the choice of colors, pictures, and links.  
 

 
  

 
Classroom Reinforcement  
Display the student created Self Maps and all the graphic organizers.  

  

 
Accommodating Diversity 
Challenge your students to play the memory game with an entire deck of cards. 
If students are comfortable and your class is small, have volunteers present 
their Self-Maps to the class.   

  

 

Assessment 
Student – Fill out the Participation Checklist or the Unit Evaluation for the unit. 
Have someone from your group do a Self or Peer Assessment of Group Work 
form for the Activity. Compare responses. Complete an 
Ajunngitakka (Things I Can Do) form for the work done on graphic organizers. 
Make sure journal is up to date. 
 

 
 
Teacher – Complete the Participation Checklist. Observe students and provide 
feedback on their writing and computer skills. If necessary, provide additional 
instruction related to graphic organizers, either through whole class instruction 
or small tutorial groups. Maintain anecdotal notes on student work. 
 
Look for evidence for the Reading and Document Use tracking forms in 
Appendix C. 

 

Essential Skills addressed in this Activity 
Document Use Level 1: all indicators addressed 
Document Use Level 2: all indicators addressed – Task specifically addresses: (Create 
simple diagram to demonstrate or explain something) 
• Enter several pieces of information into simple document 
• Low level of inference is require 
• Information needed is fairly evident 
• Limited analysis is required: information available may be rearranged for entry onto 

document 

Essential Skills addressed in this Activity 
Document Use Level 1: all indicators addressed –Task specifically addresses: 
Some elements of Document Use Level 2 addressed – Task specifically addresses: (fill in 
assessment form that are very simple: brief text combined with uncomplicated structure) 
• Find and/or enter  several pieces of info into a simple document 
• Low level of inference is require 
• Limited analysis is required 
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Graphic Organizers 
 
1. SEQUENCING  
 
Using this method of graphic organizer, students place experiences, events, or steps in 
a process into a visual representation. Lines leading from one experience to another are 
often used.  

 
Time line  
Time lines are a kind of sequence map that uses arrows to convey forward movement in 
the sequence. 
 
CHARACTER LOSES SENSE OF DIRECTION → CHARACTER IS LOST → 
CHARACTER FINDS A MAGIC MAP → CHARACTER FINDS WAY HOME 
 

 
Cycles 
In a cyclical graphic organizer, a cycle of events which has no beginning or end is 
represented. One experience leads to another, and then another until the initial 
experience is returned to. The water cycle2 and life cycles work well for this kind of 
graphic organizer.  
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2. COMPARING AND CONTRASTING 
 
Venn Diagrams 
This graphic organizer is used to represent similarities and differences. Two overlapping 
circles are shown. The outer parts of each circle show the unique characteristics under 
study, and the centre overlapping portion show the similarities.  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Feature Analysis 
A list of features is marked with either a + or a - symbol to indicate which features are 
shared by two members of a group.  

 
Dogs . . . . . . . . . People 

 
     + Give birth to live offspring 
     + Are loyal 
     -  Have four legs 
     -  Have tails  
 

Dogs  
four legs 
tail 
fur coat 

People 
two legs 
two arms 
 

 

 
-give birth 
to live 
offspring 
-loyal 
-mammals 
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3. VOCABULARY DEVELOPMENT 
 
This graphic organizer helps students discover the subtle difference in word meanings 
and the connection to other words and ideas.  

 
Semantic Relationships 
Listing synonyms, antonyms, and other relationship links between words are all ways in 
which relationships can be discovered. 
 
 

silence, harmony, calm, tranquility, stillness 
(synonyms) 

PEACE 

war, uproar, conflict, disagreement 
(antonyms) 

 
 
 
 

Word Wheels 
This strategy is helpful when a word has multiple meanings. The word understudy is 
placed in the hub of the wheel. Spokes are drawn radiating outward. Each spoke carries 
a meaning of the word. A brief definition can be written on each spoke.  
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4. CONCEPT DEVELOPMENT 
 
Semantic Maps 
This graphic organizer locates the word or concept under study in the centre of the map. 
Words (pictures) that are linked to the central word are clustered around it, with lines 
connecting it to the central word. Each word (picture) can have its own set of supporting 
words (pictures) which create additional clusters.   
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Concept Maps3 
These are similar to a semantic map, but are more complex and detailed to include 
relationships between concepts. Students brainstorm a given topic. They students then 
identify the most important concepts and how concepts are interrelated; this can be 
done with arrows or connecting lines.  
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Unit 3: Note-Taking 
 

 
Learning Competency 
Students will improve reading skills by:  
• using note-taking as a strategy to improve retention of information 
• reviewing what makes a strategic reader  
• using guidelines to prepare a set of notes from text.  

  

 
Language Development  
 

  

  
Materials 
What Makes a Strategic Reader? 
The Reading Process 
A selection of  reading material for the Activity (from the internet, classroom 
texts, magazines such as Inuktitut, Up Here, Above and Beyond, Pivuq) 
Guide to Note Taking 

  

 
Background 
Christen (1987) notes that successful learners must be able to recognize key 
concepts (main ideas) and organize them into meaningful patterns. In other 
words, they must be able to locate, select, organize, and remember important 
information so that they will be able to retrieve it for their long-term memories 
when needed. An effective way to teach students to do this is the Main Idea I 
(Christian 1987). Students use a graphic organizer to list three levels of 
information: the topic, the main idea, and the details. Next students record 
their information, limiting it to seven to nine main ideas around any one 
concept being learned. They add a one or two sentence summary of the main 
idea and develop a “teacher-like” main idea question that ties the whole 
concept together. 4 

  

 
Opener – Reading Strategies 
Discuss that good readers are those who have a structure or a plan in their 
mind when reading. They have certain things they do before they read, while 
they read and after they read. Post three large sheets of paper and display 
them around the room in visible spots. The sheets should be labelled as 
follows: Before Reading, During Reading, and After Reading. Inform the 
students that as they move through the unit, they should jot down any 
strategies that come to mind for each of the headings. As a class, brainstorm 
any current strategies the students can identify for each of the three reading 
categories. Throughout the unit have students note their ideas on the sheets of 
chart paper. Ensure that you return to the lists at the end of the unit and review 
all the strategies students discovered, were reminded of, or learned in the unit. 
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 Connector – What Makes a Strategic Reader?   
Distribute What Makes a Strategic Reader, found at the end of the unit. Have 
the students read through and complete the instructions found on the Reading 
Process sheet.  
 

 
 
Inform the students that there are many things they can do to prepare 
themselves to engage meaningfully with reading material.  Ask the students to 
reflect on the questions found on the previewing worksheet before engaging in 
reading.  Have students add to the Before Reading, After Reading and During 
Reading lists begun in the Opener.   
 

 
 

 
Activity – Guide to Note-Taking5 
Students may elect to work independently or with a partner for this Activity. 
Distribute selected reading material to the students. You will need to have this 
ready before the start of the class. You may choose to have students   in 
reading selections from other content areas. Hand out the Guide to Note 
Taking. Have the students work through the guide.  
 

Essential Skills addressed in this Activity: 
Document Use Level 1: all indicators addressed – Task specifically addresses: (Creating a 
simple list. 
Some elements of Document Use Level 2 addressed – Task specifically addresses: 
• Find and/or enter  several pieces of info into simple document (simple chart or list) 
• Low level of inference is require 
 

Essential Skills addressed in this Activity: 
Document Use Level 1: all indicators addressed – Task specifically addresses: (Creating a 
simple list) 
Some elements of Document Use Level 2 addressed – Task specifically addresses: 
• Find and/or enter  several pieces of info into simple document (simple chart) 
• Low level of inference is require 

Essential Skills addressed in this Activity: 
Reading Level 1 - all indicators addressed –Task specifically addresses: 
• Read and correctly follow simple written directions 
Reading Level 2- all indicators addressed – Task specifically addresses: 
• Read simpler texts to locate multiple pieces of information 
• Make low level inferences 
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Reflections 
Content – What are typical reading behaviours that teachers or parents see 
and assume that it represents strategic reading? Why are these not always true 
indicators of a strategic reader?  
  
Collaborative – People all have different strengths that they bring to group 
interaction. Take a moment and think about the people in your class and the 
activities in this unit. How has the diversity of strengths helped you learn? 
 
Personal – Look over the charts begun in the Opener. Which strategies had 
you already been making use of before this unit? Which strategies will you 
begin using after this unit?  
 

 
  

 
Follow-Up – Re-Write the Rewrites 
Discuss that one of the most effective ways of retaining information taken from 
notes, is to rewrite the notes, using the students own words. This does many 
things, two of the most important being that first, the information is returned to 
for a second time and secondly, it is repeated in the students own words and 
which ensure that the information is internalized. The process is time 
consuming, but very valuable.  
 
Have the students use the graphic organizer to rewrite the notes from the 
Activity. Then have the students use the graphic organizer to retell the 
information from the reading selection to a partner. 
 

Essential Skills addressed in this Activity: 
Document Use Level 1: all indicators addressed – Task specifically addresses: (referencing 
chart to find information) 
 
Essential Skills addressed in this Activity: (if guiding questions for journal are written 
out for students): 
Reading Level 1 - all indicators addressed –Task specifically addresses: 
• Read and correctly follow simple written directions 
 

Essential Skills addressed in this Activity: (pertains to reading Guide, selected reading 
material and finding information) 
Reading Level 1 - all indicators addressed –Task specifically addresses: 
• Read and correctly follow simple written directions 
Reading Level 2- all indicators addressed – Task specifically addresses: 
• Read simpler texts to locate multiple pieces of information 
• Make low level inferences 
Document Use Level 1: all indicators addressed 
Document Use Level 2: all indicators addressed – Task specifically addresses: (filling in 
graphic organizer) 
• Enter several pieces of information into simple document 
• Low level of inference is require 
• Limited analysis: Information needed is fairly evident 
• Limited analysis is required: information available may be rearranged for entry onto 

document 
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Classroom Reinforcement  
Display the charts created in the Opener. Return and add information to the 
charts through out the unit. 

  

 
Accommodating Diversity  
Students may need to complete more than one graphic organizer for the text 
selected in the Activity. The length and complexity will determine how many 
graphic organizers the students will need to complete for the reading material. 
Inform the students that for every main idea they should have a graphic 
organizer completed. You may want to have the students begin with a reading 
selection that contains only one main idea and then repeat the process with a 
longer and more detailed selection of reading material. 
 

 
  

 

Assessment 
Student – Fill out the Participation Checklist or the Unit Evaluation for the unit. 
Complete an Ajunngitakka /Things I Can Do form for the Activity. Make sure 
journal is up to date. 
 

Essential Skills Addressed in this Activity: 
Document Use Level 1: all indicators addressed 
Document Use Level 2: all indicators addressed – Task specifically addresses: (filling in 
graphic organizer) 
• Locate several pieces of information from simple document 
• Low level of inference is require 
• Limited analysis: Information needed is fairly evident 

Essential Skills addressed in this Activity: (dependent on complexity of reading 
material) 
Reading Level 1 - all indicators addressed –Task specifically addresses: 
• Read relatively short text to find single piece of information 
OR – if using longer, more detailed text 
Reading Level 2- all indicators addressed – Task specifically addresses: 
• Read simpler texts to locate multiple pieces of information 
• Make low level inferences 
 
Document Use Level 1: all indicators addressed 
Document Use Level 2: all indicators addressed – Task specifically addresses: (filling in 
graphic organizer) 
• Enter several pieces of information into simple document 
• Low level of inference is require 
• Limited analysis: Information needed is fairly evident 
• Limited analysis is required: information available may be rearranged for entry onto 

document 
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Teacher – Fill out the Participation Checklist. Maintain anecdotal notes on 
students as they work in groups to determine if follow-up is necessary for taking 
notes. 
 
Monitor demonstration of Reading tasks for the Module Tracking Form. 

Essential Skills addressed in this Activity: 
Document Use Level 1: all indicators addressed –Task specifically addresses: 
Some elements of Document Use Level 2 addressed – Task specifically addresses: (fill in 
assessment forms that are very simple: brief text combined with uncomplicated structure) 
• Find and/or enter  several pieces of info  
• Low level of inference is require 
• Limited analysis is required 
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What Makes a Strategic Reader? 
 
When Roberta Sejnost was a young child, her mother thought she was a strategic 
reader because she was a fluent oral reader. Teachers thought she was a strategic 
reader because she completed all her comprehension worksheets correctly. Her 
younger sister was convinced Roberta was a strategic reader because Roberta could 
read bigger books than she could read. However, no one seemed to have specific 
definition of what a strategic reader really was or an idea of how a student could 
become one. In truth, parents, classroom teachers, and researchers have sought to 
characterize the strategic reader for decades. Paris, Lipson, and Wixson (1983) note 
that strategic readers are people who are in control of their reading because they move 
through a series of steps in the reading process: analysis, planning, monitoring, and 
regulating. 
 
First, strategic readers analyze the task before them by understanding the reading 
demands made of them and setting a purpose for their reading. In other words, they are 
able to identify the type of text (narrative or expository) as well as the reading goal to be 
accomplished. They can read the first chapter or the entire selection. They can readily 
identify their purpose as reading for pleasure or reading to answer test questions. Next, 
they are able to initiate a plan of action to achieve that purpose by choosing the 
strategies they will use as they read. For example, they might choose to skim the 
material first, identifying the text patterns used; then reread it, making predictions as 
they go; and finally end by summarizing what they have read. As strategic readers 
move through this process, they monitor and regulate their comprehension. They 
recognize that comprehension is occurring because they understand what they are 
reading. By the same token, if they suddenly become aware they no longer understand, 
they know what to do to repair or fix their comprehension problems by rereading the 
passage, looking up an unfamiliar vocabulary word, or asking the teacher for help. 
Similarly, if comprehension is progressing well, they may skip sections that contain 
irrelevant or extraneous details or skim over a passage that contains familiar material. 
 
 
 
  

Vocabulary Box 
strategic – based on planning, having a plan 
sought – tried  
initiate – begin, start 
by the same token – in the same way, similarly  
irrelevant – not applicable, not related 
extraneous – not related to the matter at hand, unnecessary 
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The Reading Process 
 
Name: ____________________________________ 
 
Date: ______________________________ 
 
Instruction: Follow the instructions given below.  
 
Pre-reading  
 

1. What is the title?  
2. Based on the title, what kind of information will you expect to find in the write up? 
3. What is your purpose for reading this selection?  
4. Skim the reading looking for words that are unfamiliar. Underline them and find 

their definitions in a dictionary. Write your responses on lined paper.  
 

Post-reading  
 

1. Read the selection once.  What is the main idea in the writing? 
2. According to the author, what are the skills used by strategic readers?  
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Guide to Note Taking 

 
Name: ____________________________________ 
 
Date: ______________________________ 

 
 

. Look over the chapter or selection of reading material. You need not read it carefully, 
just skim through it.  Determine the topic of the selection and note it on your Graphic 
Organizer for note-taking. 

 
 
. Read through the selection section by section. Determine the main ideas in the text. 

Note these on the graphic organizer. You should have no more than 7-9 main ideas. 
Our minds can recall 7-9 chunks of information, and so it is important that you 
choose these well. 

  
. Go back and re-read the selection. Find the details that support each main idea. 

Note these on the graphic organizer. You should find 2-4 details for each main idea. 
 
 
. Write a sentence or two to summarize each main idea on the graphic organizer. 
 
 
. Create a “test” question for each main idea and write this on your graphic organizer.    
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Graphic Organizer 
 

Name: ____________________________________ 
 
Date: ______________________________ 
 

 
 
 
 
 

Topic 
 
 
 
 
 

Main Idea 
 
 
 
 
 
 

1. 
              
 
2. 
 
 
3. 
 
                                                                 
4. 

 
 
 
 
 
 
 

Details 
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Unit 4: Reading Graphs  
 

 
Learning Competency 
Students will improve visual literacy by: 
• understanding the type of information and how it is displayed in 

various kinds of graphs 
• reading and finding visual information displayed in different types of 

graphs. 
  

 
Language Development  
graph – A graph is a visual representation of information.  

  

  
Materials 
Complex graph 
Collection of graphs 
What’s in a Graph? 
Pre-Reading Graphs 
Types of Graphs 
Samples of Types of Graphs 
Reading Graphs 
Textbooks, manuals, websites and other resources containing a variety of 
graphs 
Selection of graphs found at www.swiftchart.com  
Access to computer and Excel software or a similar program  

  

 
Background 
Diagrams, tables, charts, and graphs, are often used in occupational fields. 
Visual representations such as these are used to convey information in an 
easily accessible manner, to make the text more interesting, to visually show 
connections, to reinforce concepts in the text or manual, or to illustrate a 
process. The ability to read these visuals is valuable in all occupational 
areas.   

  

 
Opener – How well do you know graphs? 
You will need to find a graph prior to beginning the Opener. Select one that 
appears to be complicated and that would not be readily accessible to your 
students.  
 
Ask the following questions to access students’ background knowledge. 
What is a graph? What do you see in your mind when you hear the word 
graph? What jobs do you think require you to be able to read graphs?  
 
Have the student draw a graph on a sheet of paper. On the board, draw a line 
graph. Tell the students that most of them probably drew something like the 
graph you have just drawn on the board.  
 
Hold up the sample of a complicated graph. Ask the students how confident 
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they would feel in answering questions based on the information contained on 
the graph. Have the students rate themselves on a scale of one to ten. They 
should record this information in their response journals, as they will be asked 
to reflect on this assessment at the end of the unit.  
 
Have the students go through several textbooks, taking note of how many 
graphs are used. Ask the students why they think the graphs were inserted in 
the text. Where were they used? What kind of information do they provide? Are 
they helpful?  
 
Discuss that graphs are helpful ways to communicate information in an efficient 
and visual manner. But they are only helpful if the person reading them can 
make sense of the information presented. This unit will provide the students 
with knowledge and experience that will help them read graphs.   

  
 Connector – Pre-Reading Graphs 

Display a variety of graphs. Have students work with a partner to identify the 
characteristics they all have in common. Make a class list. Distribute the 
handout, What’s in a graph?, and compare the information to the class list.  
 
Taking the time to pre-read any graph will help to better understand the 
information being presented. The list of characteristics should be considered 
BEFORE attempting to make sense of the data presented in a graph. Once 
they have considered this information they should be able to tell what the graph 
is about and what kind of information is being conveyed.  
 
Provide the students with a number of textbooks, trade manuals, or other 
resources that contain a variety of graphs. Have the students select a graph 
and complete the Pre-Reading Graphs worksheet.  
 

 
 

 
Activity – Reading Graphs 
Before beginning this activity, you will need to have found examples for each of 

Essential Skills addressed in this Activity: 
Reading and Using Graphs 
Document Use Level 1: all indicators addressed 
Document Use Level 2: all indicators addressed – Task specifically addresses: (reading 
graphs) 
• Locate multiple pieces of information from simple document 
• Low level of inference is require 
• Information needed is fairly evident 
• Limited analysis required 
Completing Pre-Reading Graph Worksheet 
Document Use Level 1: all indicators addressed 
Document Use Level 2: all indicators addressed – Task specifically addresses: (reading 
graphs) 
• Enter multiple pieces of information onto simple document 
• Low level of inference is require 
• Limited analysis: Information needed is fairly evident 
• Limited analysis required 
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the types of graphs listed below. The samples provided at the end of this unit 
are taken from www.swiftchart.com/example.htm6. Enlarge the graphs for 
display if possible. A copy of Types of Graphs and Samples of Types of Graphs 
is needed for each group in your class. Students should form groups of three to 
five. Read through the description of each type of graph. Answer any questions 
the students may have.  
 
Provide the students with the Reading Graphs worksheet and several textbooks 
or trade manuals. Have the students complete the worksheets with their group.  
 
Students are to find an example of each type of graph and complete a Pre-
Reading Graphs sheet. Students are now going to analyze the graphs for data.  
 

 
  

 
Reflections 
Content – What did you learn about graphs that you did not know before? 
  
Collaborative – Which tasks did you complete alone? Which did you complete 
with others? What was your role when working with others? How would you 
rate your group in its ability to work well together and accomplish its task?  
 
Personal – Refer back to your confidence level recording at the start of the 
unit. How do you feel now? How has this growth taken place? Can you apply 
this knowledge to other areas of your life?  
 

 
  

 
Follow-Up – Construct a Graph 
Using Excel or a similar program, have the students construct a graph to 
represent their grades in school.  There are a variety of ways students could 
present this information. They could choose to represent subjects on one axis 

Essential Skills addressed in this Activity: 
Document Use Level 1: all indicators addressed 
Document Use Level 2: all indicators addressed – Task specifically addresses: (reading 
information from a variety of graphs) 
• Locate multiple pieces of information from multiple document of  the same type 
• Low level of inference is require 
• Information needed is fairly evident 
• Limited analysis required 
Completing Reading Graphs Worksheet 
Document Use Level 1: all indicators addressed 
Document Use Level 2: all indicators addressed – Task specifically addresses: 
(referencing graph to fill in worksheet) 
• Enter multiple pieces of information onto simple document 
• Low level of inference is require 
•  Information needed is fairly evident 
• Limited analysis required 

Essential Skills addressed (if guiding questions for journal are written out for students): 
Reading Level 1 - all indicators addressed –Task specifically addresses: 
• Read and correctly follow simple written directions 
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and grades on the other for a semester. Or they may plot their marks for a 
single subject on one axis and the grades across several months or weeks on 
the other axis. Or, they could plot the hours of study prior to test on one axis, 
and grades on the other axis.  
 
Have students check each other’s work to make sure they include a title, scale, 
and legend (if appropriate). They should consider the type of information and 
the arrangement of information.  
 

 
  

 
Classroom Reinforcement  
Display the types of graphs from the Activity. Make sure each graph type is 
labeled appropriately. Or, you may want to assign a graph type to groups of 
students and have them create a visual for display.  

  

 
Accommodating Diversity  
Most of the tasks in this unit are individual or partner oriented. If your students 
require the support of a larger group, you may want to structure the tasks with 
larger groups where each member has a particular task to complete.  
 
Distribute copies of the graph used in the Opener. Have the students complete 
a set of questions from the Reading Graphs worksheet.  Discuss the growth of 
their skills. Discuss how at the start of the unit the chart appeared difficult, now 
with the necessary skills they are able to use the chart to gain information. Use 
this opportunity for a springboard to talk about breaking complicated tasks into 
more manageable portions and how success and knowledge is built step by 
step.  
 

Essential Skills addressed in this Activity: 
Document Use Level 1: all indicators addressed 
Document Use Level 2: all indicators addressed – Task specifically addresses: (creating 
simple graph- plotting information on a graph) 
• Entering multiple pieces of information into simple document 
• Low level of inference is require 
• Information needed is fairly evident 
• Limited analysis required 
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Assessment 
Student – Fill out the Participation Checklist or the Unit Evaluation for this unit. 
Make sure journal is up to date and incorporates any feedback; complete a 
Journal Evaluation form. Work with a peer and complete a Self and Peer 
Assessment on Group Work for any activity you did with a partner or small 
group. Complete an Ajunngitakka (Things I Can Do) form for work done with 
graphs. Sign up for a conference. 
 

 
 
Teacher – Complete the Participation Checklist for this unit. You have 
completed nearly half the module. Post a sign-up sheet for student 
conferences. Continue to gather anecdotal notes on student progress and 
provide additional instruction for students having difficulties with graphs. 
 
Continue to monitor students for demonstration of Reading or Document Use 
tasks as outlined on the module tracking form. 

 

Essential Skills addressed in this Activity: 
Document Use Level 1: all indicators addressed 
Document Use Level 2: all indicators addressed – Task specifically addresses: (reading 
graph) 
• Locate multiple pieces of information from simple document 
• Low level of inference is require 
• Information needed is fairly evident 
• Limited analysis required 
Completing Pre-Reading Graph Worksheet 
Document Use Level 1: all indicators addressed 
Document Use Level 2: all indicators addressed – Task specifically addresses: (referencing 
graphs to fill in work sheet) 
• Enter multiple pieces of information onto simple document 
• Low level of inference is require 
• Limited analysis: Information needed is fairly evident 
• Limited analysis required 

Essential Skills addressed in this Activity: 
Document Use Level 1: all indicators addressed –Task specifically addresses: 
Some elements of Document Use Level 2 addressed – Task specifically addresses: (fill in 
assessment forms that are very simple: brief text combined with uncomplicated structure) 
• Find and/or enter  several pieces of info  
• Low level of inference is require 
• Limited analysis is required 
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A Complicated Graph 
 

Nunavut Attendance 

Month 
Overall 

Attendance Girls Boys 
January 82.0% 40.0% 42.0% 
February 81.0% 42.0% 39.0% 
March 46.0% 24.0% 22.0% 
April  87.0% 43.0% 44.0% 
May 66.0% 19.0% 47.0% 
June 94.0% 47.0% 47.0% 
July  4.0% 2.0% 2.0% 
August 91.0% 44.0% 47.0% 
September 100.0% 50.0% 50.0% 
October 76.0% 31.0% 45.0% 
November 87.0% 48.0% 39.0% 
December 80.0% 40.0% 40.0% 
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What’s in a Graph? 
 
Title – The title of the graph tells us what the graph is about. It can be written on the 
side, underneath or above the graph. Make sure you read it before interacting with the 
information in the graph. 
 
Type of information – Every graph has a specific kind of information it is presenting. 
Skim through the graph and find out what is being conveyed. For example a graph on 
Diabetes could be about several things. You need to find out what information is being 
presented. Is the graph presenting the increase in rate of diabetes in Nunavut over the 
years? Or is it comparing the rate of diabetes between communities? Is it comparing 
rates of diabetes in Nunavut to other parts of Canada?  
 
Arrangement of Information – Graphs can be arranged in a variety of ways. The 
graph might be arranged in columns, in a circle, on a vertical and horizontal axis. The 
kind of information will determine how it is best represented in graph form.   
 
Scale – What are the increments of measurement used in the graph? Are they large or 
small? If the range in information being presented is small, then the increment value will 
also be small. If the range in data is large, the increments will also be large.  Are 
percentages used? 
 
Legend – Is there a key or legend that will help you better understand the graph? What 
do the symbols mean? Does the graph contain shading or coloring? What are these 
indicating?  
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Pre-Reading Graphs 
 
Name: ________________________________ 
 
Date: _________________________ 
 
1. What textbook or resource did you select? __________________ 

_____________________________________________________________________ 

 
2. On what page (or website) is the graph you chose located? ______________ 
 
 
3. What is the title of the graph? ___________________________________________ 
 
 
4. What kind of information is being presented? 
_____________________________________________________________________ 

_____________________________________________________________________ 

_____________________________________________________________________ 

_____________________________________________________________________ 
 
 
5. What is the arrangement of the information?  
______________________________________________________________________

______________________________________________________________________

______________________________________________________________________ 

 
 
6. What is the scale? 
______________________________________________________________________ 
 
 
7. Is there a legend? If so, describe what the symbols, shadings, abbreviation, or other 
representations mean. 
______________________________________________________________________

______________________________________________________________________

______________________________________________________________________ 
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Types of Graphs 
 
Line Graph – A line graph shows the relationship between two sets of information. On 
the Y-axis (vertical) one type of data is presented and on the X-axis (horizontal) another 
type of data. The line graph is very exact. They are good for showing trends and 
patterns, for example, how far a dog team travels per hour. The speed would be plotted 
on one axis and the distance travelled on the other axis. If there were a burst of speed 
at the end of the race, this would be clearly visible on the graph. If the dogs plateaued 
for a period in the middle of the race this too would be visible. 
 
Bar Graphs – In a bar graph, the information is presented in columns or bars. These 
may be either horizontal or vertical. Bar graphs are used to compare numbers, for 
example, comparing cell phone charges for several months. The bar graph would make 
this information readily accessible.  
A solid figure graph is a variation of the bar graph. Here each column is shown as a 
three-dimensional solid, such as cylinders. 
 
Double Bar Graph or Double Line Graph – A double graph represents two sets of 
information at the same time. Double graphs allows for the quick visual comparison of 
two or more sets of information. For example, if comparing the ages of smoking women 
from the current year, versus 20 years ago, the trend would be clearly visible.  
 
Circle or Pie Graph – In a pie graph, a circle is divided into sections to visually illustrate 
how parts compare or relate to the whole. Pie graphs often show percentages.  
 
Pictograph – Here data is represented with pictures instead of numbers.  
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Samples of Types of Graphs 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Figure 1: Line Graph 

Figure 2: Bar Graph 

Figure 3: Double Bar Graph 

Figure 4: Pie Graph 

Figure 1: Pictograph 
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 Reading Graphs 
 
Name: ________________________________ 
 
Date: _________________________ 
  
1. Find an example of a line graph.   
 
Source and page number: __________________________________  
 
What is the title? 
 
What information is presented on the X-axis? 
What are the increments of measurement on the X-axis?  
 
What information is presented on the Y-axis? 
What are the increments of measurement on the Y-axis?  
 
If there is a legend, what information does it contain? 
 
In your own words what information is being presented? 
 
 
What trends or patterns do you see in the graph? 
 
 
  
2. Find an example of a bar graph.   
 
Source and page number: __________________________________  
What is the title? 
 
What information is presented on the X-axis? 
What are the increments of measurement on the X-axis?  
 
What information is presented on the Y-axis? 
What are the increments of measurement on the Y-axis?  
 
If there is a legend, what information does it contain? 
 
In your own words what information is being presented? 
 
 
What trends or patterns do you see in the graph? 
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3. Find an example of a double graph.   
 
Source and page number: __________________________________  
 
What is the title? 
 
What information is presented on the X-axis? 
What are the increments of measurement on the X-axis?  
 
What information is presented on the Y-axis? 
What are the increments of measurement on the Y-axis?  
 
If there is legend, what information does it contain? 
 
In your own words what information is being presented? 
 
 
What trends or patterns do you see in the graph? 
 
 
 
 
  
4. Find an example of a pie graph.   
 
Source and page number: __________________________________  
 
What is the title? 
 
What information is presented? 
What are the increments of measurement?  
 
If there is legend, what information does it contain? 
 
In your own words what information is being presented? 
 
 
What trends or patterns do you see in the graph? 
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5. Find an example of a pictograph.   
 
Source and page number: __________________________________  
 
What is the title? 
 
What information is presented on the X-axis? 
What are the increments of measurement on the X-axis?  
 
What information is presented on the Y-axis? 
What are the increments of measurement on the Y-axis?  
 
What are the pictures or symbols used? What do they represent? 
 
If there is legend, what information does it contain? 
 
In your own words what information is being presented? 
 
 
What trends or patterns do you see in the graph? 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Uqausiliriniq: Communications 11, Module 4: Essential Reading 51 



Unit 5: Types of Paragraphs 
 

 
Learning Competency 
Students will improve reading skills by: 
• understanding how paragraphs are structured as a key feature of text 
• identifying and writing narrative, descriptive, persuasive and expository 

paragraphs. 
  

 
Language Development  
 

  

  
Materials 
Access to a variety of texts or the library 
Burger template 
Poster paper 
Markers and/or pencil crayons 
Access to computers  

  

 
Background 
  

  

 
Opener – Ball Toss 
Have the students reflect for a few moments on the statements below before 
starting the toss. Toss the ball to a student and ask What is the best thing you 
have ever read? The student catches the ball, answers the question, then 
passes the ball to another students and asks the same question. When 
everyone has had a chance to respond, repeat with the second question. 
 

• What is the best thing I have ever read? Why was it the best? 
• What is the worst thing I have ever read? Why was it the worst? 

  
 Connector – Paragraph Hamburger    

Review the components of a paragraph (topic sentence, supporting details, 
and concluding sentence). Use the illustration of a burger to review the parts of 
a paragraph. You could draw it on the board or have a real bun, lettuce, 
ketchup and patty. Ask students to identify the parts: 
 

Top bun--the topic sentence 
Patty--supporting detail 
Lettuce--supporting detail 
Ketchup--supporting detail  
Bottom bun--the concluding sentence 

 
Share that when we are looking at paragraphs, they all have the parts listed 
above. Just like a burger always has a bun, some kind of meat and some sort 
of sauce, so too a paragraph always has a topic sentence, some details, and a 
concluding sentence. Writers vary the taste of the paragraph by adding juicy 

Uqausiliriniq: Communications 11, Module 4: Essential Reading 52 



details. The flavour of the paragraph comes from what the writer puts inside it.  
 

 
Activity – Main Types of Paragraphs  
Share that life would be very boring if there were only one kind of burger to eat. 
Think of chicken burgers, pork burgers, sloppy joes, fish burgers. In the same 
way there are different kinds of paragraphs.  
 
To have an idea of your students’ background, start by asking what kinds of 
things people write, for example, stories. From that information, move to the 
main types of paragraphs. Discuss that every piece of writing has a purpose. 
The purpose might be share an idea, explain a situation, persuade you to do 
something or describe an event.  Writers use the different types of paragraphs 
to help meet their purpose.  
 
1. Narrative paragraph – Tells a story. A narrative paragraph tells about 

something that is happening or has happened. If you were telling a friend 
about a movie you had seen you would probably use a narrative form. “It all 
starts in a dark room. The little girl is talking about her lost doll and the 
grandma holds out her arms…”  
 

2. Descriptive paragraph – Describes. A descriptive paragraph describes 
something, someone, or some process. It is the photograph of writing; it 
aims to create an image. If you wanted to describe the iPod that your 
parents just got you from Northern, you would probably use the descriptive 
form. “You should see Piita’s new cell phone. It has a camera, you can take 
videos, go on the Internet and it’s so tiny…” 

 
3. Persuasive paragraph – Tries to persuade. A persuasive paragraph tries to 

convince the reader to do something, use something, like something, or buy 
something. “Everybody’s got one. You should get one, too!” 
 

4. Expository paragraph – Transmits information. An expository paragraph 
gives information about a topic, it explains, or gives directions.  “First make 
sure the tires on your bike are filled.  Next you will need to oil the chain...” 

 
Explain that these types of writing need not occur in separate paragraphs. 
They often do, but not always.  
 
Have the students work in groups to find examples of each type of paragraph. 
Have the groups read the selections they have found to another group who has 
to identify the type of paragraph.  
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Ask students in their original groups to make a chart that compares and 
contrasts the different types of paragraphs. A template is provided. 
 

  

 
Reflections 
Content – Using your own words, tell about the three different paragraph types 
and give an example for each.  
 
Collaborative – Rate your group’s ability to work together. If you could make 
one recommendation for the next time your group works together, what would 
it be?  
 
Personal – What kinds of written material do you find the most interesting to 
read?   
 

 
  

 
Follow-Up – Writing and Identifying Paragraph Types 
Provide students with several pictures of concrete objects, such as a mitten, a 
skidoo, or a guitar would work well. Have the students type a paragraph on the 
item of their choice. Students are to choose one of the paragraph types to base 
their writing on. After the class has completed their paragraph, ask students to 
form groups and share their writing. The group members should identify what 
paragraph type was used.   

OR 
Choose any narrative paragraph. Ask the students to re-write the paragraph as 
a descriptive paragraph. For example, students could take a narrative 
paragraph from a story and create a write-up that might be found in a 
catalogue where items are described. You might have them then try their hand 
at using the descriptive paragraph as the basis for an expository paragraph or 

Essential Skills addressed (dependent on complexity and length of text or if students are 
reading multiple texts) 
Reading Level 1 – all indicators addressed -Task specifically addresses 
Reading Level 2 – all indicators addressed – Task specifically addresses (finding different 
types of paragraphs and reading aloud) 
• Read simpler texts to located multiple pieces of information 
• Make low level inferences 

Essential Skills addressed (if guiding questions for journal are written out for students): 
Reading Level 1 - all indicators addressed-Task specifically addresses 
• Read and correctly follow simple written directions 

Essential Skills addressed: 
Document Use Level 1: all indicators addressed –Task specifically addresses:  
Document Use Level 2 addressed – all indicators addressed: Task specifically addresses; 
fill-in documents that are very simple: brief text combined with uncomplicated structure to 
make a comparison) 
• Find and/or enter  several pieces of info into a simple document  
• Low level of inference is require 
• Limited analysis is required- Information found may be rearranged to make simple 

comparisons 
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a persuasive paragraph. Have them read their paragraph to a partner or small 
group and let the others students identify the type of paragraph used in the 
rewrite. 
 

 
  

 
Classroom Reinforcement  
Have the students create a visual illustration for the various kinds of 
paragraphs. They could do these as different kinds of burgers or another visual 
representation of their choice.  
 

 
  

 
Accommodating Diversity  
Have a burger party. Set out a variety of bun, condiments and patties. Let the 
kids have fun building and eating their own burgers. 

  

 

Assessment 
Student – Fill out the Participation Checklist or the Unit Evaluation for this unit. 
Prepare your journal, your Ajunngitakka and group work forms for the 
conference. 
 

 
 
Teacher – Complete the Participation Checklist for this unit. Hold student 
conferences using the assessment template in Appendix B. Complete a 
Reading and Document UseTracking Form with students using their 
Ajunngitakka forms for information. 

 
 
  

Essential Skills addressed in this Activity: 
Reading Level 1 – all indicators addressed – Task specifically addresses (read paragraphs 
to identify type or finding a narrative paragraph to rewrite) 
• Read a relatively short text to locate a single piece of information 

Essential Skills addressed in this Activity: 
Document Use Level 1: all indicators addressed  
Some elements of Document Use Level 2– Task specifically addresses: (Create simple 
diagrams to explain how something works) 
• Simple document (graphic) 
• Low level of inference is require 
• Limited analysis is required 

Essential Skills addressed in this Activity: 
Document Use Level 1: all indicators addressed –Task specifically addresses: (fill in 
documents that are very simple: brief text combined with uncomplicated structure) 
Some elements of Document Use Level 2 addressed – Task specifically addresses: (fill in 
assessment forms that are very simple: brief text combined with uncomplicated structure) 
• Find and/or enter  several pieces of info  
• Low level of inference is require 
• Limited analysis is required 
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What’s the Difference? 
 

PARAGRAPH 
TYPES 

Narrative Descriptive Persuasive Expository 

Purpose 
    

Possible topic 
sentence 

    

Vocabulary 
choices 
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Unit 6: Read Aloud Skills  
 

 
Learning Competency 
Students will improve oral reading skills by:  
• learning and applying a variety of spoken language techniques and 

strategies to communicate meaning and increase fluency and ease when 
reading aloud. 

  

 
Language Development  
 

  

  
Materials 
Several clips of movies (not provided) 
Passage to demonstrate skills for reading aloud  
Strengthen Your Skills 
Reading Aloud Checklist 
Microphone or karaoke machine (There are various kinds of microphones and 
different ways to use each. If you have access to sound equipment and local 
expertise in how to properly use the equipment, you may want to have a mini-
workshop on using a microphone. This was also suggested in Module 10-3. 

  

 
Background 
Reading aloud and reading silently require different skills. When reading 
aloud, the purpose is to be heard by and to inform others. The goal of reading 
aloud is use the author’s text to purposefully communicate to another in such 
a way that the author’s meaning is fully understood.  

  

 
Opener – Sounds in Films 
Select several movies with which your students will be familiar. Choose a few 
clips of a few minutes each which have interesting music playing and sound 
effects in the background. Cover the screen. Instruct the students to listen to 
the dialogue, sound effects and the music. Have them create a brief chart with 
three columns where they jot down anything that strikes them about the 
dialogue, sound effects, or music. Read the following questions as examples of 
what they should be looking for. 
 

• Dialogue 
How were the characters speaking? Were they loud? Soft? How do you 
think they are feeling? Other than the words, what clues do they give you? 

 

• Sound Effects 
What kinds of sounds other than music do you hear? Describe the 
sounds. 

 

• Music 
Describe the music you hear. What feeling is it trying to create? What 
musical instruments can you identify?  
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 Connector – Strengthen Your Skills 
Ask students how reading aloud is like sound effects in a movie. Explain that 
their voice, like other parts of their body, can be exercised to improve in skill. 
Distribute the Strengthen Your Skills sheet to students. Have the students form 
pairs and take turns working through the exercises. Have the partner listen for 
areas of strengths and areas to be further worked on.  
 

 
 

 
Activity – Reading Aloud Checklist  
Discuss the skills listed on the Reading Aloud Checklist. Demonstrate both 
strong and weak usage of the skills with the passage you have chosen.  
 
Ask students to choose a newspaper article or a short story to read aloud. 
Students should have read through the text several times to become 
comfortable with reading the selection aloud. Have students record themselves 
reading a selection of text. Students should evaluate their read-aloud skills 
using the Read Aloud Checklist provided. They should then have a partner 
evaluate their reading on the same selection of writing.  
 

 
  

 
Reflections 
Content – What skills are necessary to clearly communicate when reading 

Essential Skills addressed in this Activity: 
Document Use Level 1: all indicators addressed 
Some elements of Document Use Level 2 addressed: (Create and fill-in simple chart) 
• Document is simple 
• Enter multiple pieces of information 
• Low level of inference is require: information needed is fairly evident 
• Limited analysis is required 

Essential Skills addressed in this Activity:  
Reading Level 1 - all indicators addressed –Task specifically addresses: (reading simple 
sentences aloud) 

Essential Skills addressed in this Activity:  
Reading Level 1 - all indicators addressed 
Reading Level 2- all indicators addressed – Task specifically addresses: (reading more 
complex text aloud) 
• Read more complex texts (depends on material student reads aloud needs to be 

several paragraphs long) 
• Make low level inferences (in this activity interpreting simple pieces of information from 

a single source) 
 
Essential Skills addressed in this Activity: 
Document Use Level 1: all indicators addressed 
Some elements of Document Use Level 2 addressed – Task specifically addresses: (Filling 
in Reading Aloud Checklist 
• Enter multiple pieces of information  
• Low level of inference is required 
• Information needed is fairly evident 
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aloud? Where else are these skills used? 
 
Collaborative – How comfortable were you reading aloud to your partner? How 
did they make you feel at ease? How did you make them feel comfortable? 
Why do you think that reading aloud can be difficult?  
 
Personal – Which of the reading aloud skills were easy for you? Which skills 
were the most difficult? How could you work to strengthen the skills you found 
most difficult?  
 

 
  

 
Follow-Up – Mock Advertisements 
Have the students collect samples of print material available in the school, their 
home, or the community. What you want to do is stockpile a wide assortment 
and variety of the following reading materials: 
  

• copy of the menu from the Quick Stop or a local restaurant  
• brochures available through the health centre 
• pamphlets from the dental therapist 
• recipe books 
• instruction manuals they have at home 
• driver’s manuals 
• clothes catalogues 
• brochures from the Hamlet Office, Economic Development Officer, or 

Hunters and Trappers 
 
Ask the students to work in pairs or small groups. They are to choose one of 
the reading material samples and from the information, create an advertisement 
that they will air in a mock classroom recording studio. How can they read their 
material to persuade people to use it? Have students share their 
advertisements with the class. Peers can use the Reading Aloud Checklist to 
assess each other’s advertisement. 
 

 

Essential Skills addressed in this Activity: (if guiding questions for journal are written out 
for students): 
Reading Level 1 - all indicators addressed –Task specifically addresses 
Read and correctly follow simple written directions 

Essential Skills addressed in this Activity 
Reading Level 1 - all indicators addressed 
Reading Level 2- all indicators addressed – Task specifically addresses (reading differing 
text to find information for creating advertisement and reading ads aloud) 
• Read simpler/more complex texts to locate multiple pieces of information) 
• Make low level inferences  
 
Document Use Level 1: all indicators addressed 
Some elements of Document Use Level 2 addressed – Task specifically addresses: (Filling 
in Reading Aloud Checklist 
• Enter multiple pieces of information  
Low level of inference is required 
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Classroom Reinforcement  
Post the skills listed on the Reading Aloud Checklist for reference throughout 
the module. Make reference to the list and skills whenever opportunity 
presents.  

  

 
Accommodating Diversity  
For oral reading practice, students could volunteer to make radio, school or 
church announcements. Students should receive the announcements prior to 
the public reading. Ask students to use the Reading Aloud Checklist to monitor 
their reading. 
 

 
 
When speaking to a group or reading aloud, encourage students to use a 
microphone. 
 
Singers also use many of the skills developed in this unit. If you have students 
who are part of a band or a choir, you may want to have them demonstrate or 
explain how they read while singing. 
 
For the ads in the Follow-Up, you may need to tape or demonstrate some 
examples for students. 

  

 

Assessment 
Student – Fill out the Participation Checklist or the Unit Evaluation for this unit. 
Complete the Self and Peer Assessment on Group Work with a partner based 
on their work in the Activity and an Ajunngitakka (Things I Can Do) form for the 
advertisement in the Follow-Up. Complete journal and incorporate feedback 
from the conference.  
 

 

Essential Skills addressed in this Activity:  
Reading Level 1 - all indicators addressed – Task specifically addresses reading brief text 
aloud  
May be Reading Level 2- all indicators addressed – Task specifically addresses reading 
text aloud – only if announcement is 2 to 3 paragraphs long) 
• Read more complex texts (depends on material student reads aloud) 
• Make low level inferences (in this activity interpreting simple pieces of information from 

a single source) 
Document Use Level 1: all indicators addressed 
Some elements of Document Use Level 2 addressed – Task specifically addresses: (Filling 
in Reading Aloud Checklist 
• Enter multiple pieces of information  
• Low level of inference is require 

Essential Skills addressed in this Activity: 
Document Use Level 1: all indicators addressed –Task specifically addresses: 
Some elements of Document Use Level 2 addressed – Task specifically addresses: (fill in 
assessment forms that are very simple: brief text combined with uncomplicated structure) 
• Find and/or enter  several pieces of info  
• Low level of inference is require 
• Limited analysis is required 
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Teacher – Provide descriptive feedback on the activities in the unit with 
reference to the Reading Aloud Checklist. Note any students who would profit 
from other ways to practise reading aloud, such as reading to younger students. 
Complete the Participation Checklist.  
 
Watch for successful demonstration of Reading or Document Use tasks for the 
module tracking form. 
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Strengthen Your Skills7 
 
Tongue agility 

Work the tongue hard 

1. Two little toddlers playing table tennis  

2. Twenty two players taken out for a treat 

3. Fifteen metre tracks are shorter than fifty meter tracks 

4. Adults who play table tennis are extremely fit 
 

Consonant sounds 

Sound all the consonant sounds in each word 

1. Badminton racquets are lighter than cricket bats 

2. Isn’t it time you tried the high jump 

3. You need to attack if you want to win 

4. Hitting tennis balls while sitting down is terribly difficult 
  
  
Resonance 

Hum the ‘m’ and ‘n’ sounds 

1. Now is the time to introduce netball 

2. Swimming is fun in the summer months 

3. My martial arts instructor always smiles when he wins 

4. Mini tennis is fun for small children 
 

Lip agility 

1. Betty plays competitive badminton 

2. Weightlifters acquire many muscles 

3. Boys love to play billiards 
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4. When I play polo I usually win 
 

Vowel Sounds 

Open the mouth as wide as possible for all the vowel sounds 

i (eye) 

1. My smile is wide as I cross the winning line 

2. I cried when they scored a try 

3. I’m too frightened to try and jump that high 

4. I try to smile even while I am losing 

o (oh) 

1. Throw it slowly into the yellow box 

2. Follow the arrows to avoid the snow 

3. My coach is called Joe 

4. Go and show Flo a Judo throw 

a (ay) 

1. I’m afraid you didn’t make the relay team 

2. Croquet is played at eight 

3. There isn’t enough space in this place for a race 

4. Stay there Jay and pick up the weight 

a (ah) 

1. Martial Arts won’t harm my arm 

2. Stay calm, don’t argue, I’ll spar with you 

3. My car can go fast 

4. I can’t lift the bar very far with my bad arm 
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Reading Aloud Checklist 
 
Name: __________________________ 
 
Date: ________________________ 
 
 
Skills to Reading Aloud Yes I used the skill   No I did not demonstrate 

the skill 
I spoke at a speed easy to 
listen to.   

I breathed deeply as I read, 
using the punctuation to 
guide my breathing.  

  

I opened my mouth as I 
spoke. (two fingers placed 
vertically in mouth is a good 
rule). 

  

I picked important words to 
stand out.   

I used inflection, making my 
voice go up and down to 
suit what is being said.  

  

I altered the pitch of my 
voice.    

I kept my face visible as I 
read.    

I understood what the writer 
wanted the reader to 
understand and feel.  

  

I paused after an important 
word.    

I paused at the end of a 
thought.    
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Unit 7: Reading for Information I: Reading Instruction Manuals 
 

 
Learning Competency 
Students will improve reading skills by: 
• learning the types and uses of instructional manuals on the job 
• reading instructional manuals to locate information and assess 

usability. 
  

 
Language Development  
 

  

  
Materials 
Chart paper 
Markers  
Nunavut Driver’s Manual 
Selection of instruction manuals, hard copy or on-line 
Access to computers 
User Manual Assessment sheet for each student 

 
 

 

 
Background 
Students will be visiting a job site. Get permission slips and contact the work 
sites as necessary.  

  

 
Opener – Instruction Manuals in the Workplace 
Discuss that user manuals come in a variety of forms. They may be in the form 
of electronic media or written text. Sometimes companies use both print and 
electronic media. There are a variety of types of user manuals. 
 

• maintenance manuals  
• tutorials set up as independent study guides 
• repair manuals 
• training manuals 
• service manual for technical repairs 
• operating manuals  

 
Students are to select a worksite to visit. While on site, they should interview an 
employee or supervisor of their choice to find out what kinds of instruction 
manuals are used on the job. Have the students ask which of the above type of 
manuals the person has used in the last year. Have the students report their 
findings to the class. 

  
 Connector – Instruction Manuals in the Home 

Have the students find out how many items in their household have instruction 
manuals. Ask the students to bring in the manuals that are available from home 
or locate them on-line. Have the students categorize on a spreadsheet what 
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kinds of instruction manuals were found in their household and create a class 
graph to represent the kind and number of each found. Refer to Unit 4 for the 
various graphs types to visually represent the information.  
 

 
 

 
Activity – Characteristics of Instruction Manuals 
You should have an instruction manual available before the start of this activity 
or use the Nunavut Driver’s Manual provided with the module.  Many 
companies have on-line instruction manuals available. If you use this as a 
source, you could print copies directly from the site. See the list of types of user 
manuals above. Provide each student with the copy of the manual and a copy 
of the User Manual Assessment form. Locate the assessment items in the 
manual and share comments. Note the language that is used in the manual, for 
example, technical terms, no contractions, plain style of writing, basic sentence 
patterns. To help students appreciate the language in the manual, compare it to 
language in a short story. 
 

 
 

  

 
Reflections 

The grim reality of writing user manuals is that no one really 
 wants to read them.  People refer to manuals when they have  
problems or need to figure out not-so-easy-to-understand functions. 

Technical Writing for Dummies (page 103) 
 
Content – What are the characteristics of an instruction manual? What makes 
an instruction manual easy to navigate?  
 

Essential Skills addressed in this Activity: 
Reading Level 1 - all indicators addressed 
Reading Level 2- all indicators addressed – Task specifically addresses: (reading 
instructional manuals and assessing them) 
• Read more complex  texts to locate multiple pieces of information 
• Make low level inferences  
 
Essential Skills addressed in this Activity: 
Document Use Level 1: all indicators addressed 
Some elements of Document Use Level 2 addressed – Task specifically addresses: (fill in 
User Manual Assessment worksheet) 
• Entering multiple pieces of information into very simple document 
• Low level of inference is required 

Essential Skills addressed in this Activity: 
Document Use Level 1: all indicators addressed 
Document Use Level 2: all indicators addressed – Task specifically addresses: (creating a 
simple graph- plotting information on a graph) 
• Entering multiple pieces of information into simple document 
• Low level of inference is require 
• Information needed is fairly evident 
• Limited analysis required 
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Collaborative – How well did you work with your partner? What skills did you 
use to complete the tasks assigned?  
 
Personal – Do you agree or disagree with the above quotation? Explain your 
answer. How valuable are instruction manuals? When are they useful? When 
are they not useful?  
 

 
  

 
Follow-Up – User Manual Assessment  
Have the students select a user manual of their choice. Then, working in pairs 
or small groups, have the students complete the User Manual Assessment 
including their recommendations to improve it. Students should present the 
information in a larger group or whole class setting using the User Manual 
Assessment worksheet as a guide to their presentation.  
 

 
  

 
Classroom Reinforcement  
Have students make a display of the instruction manuals. 

  

 
Accommodating Diversity  
For the Follow-Up, students may want to work with a partner to complete the 
worksheet. Have the student work to create a report and new instruction 
manual implementing the changes they recommended.   

  

 

Assessment 
Student – Fill out the Participation Checklist or a Unit Self Evaluation. Make 
sure journal is up to date and complete a Journal Evaluation; hand in journal. 
Complete an Ajunngitakka (Things I Can Do) form for reading and document 
use in activities in the unit. Work with a partner to complete a Self Peer 
Assessment on Group Work for work in the Follow-Up with the user manual 
assessment activity. Complete a Pre-Conference Reflections form. 
 

Essential Skills addressed in this Activity: (if guiding questions for journal are written out 
for students): 
Reading Level 1 - all indicators addressed – Task specifically addresses: 
• Read and correctly follow simple written directions 

Essential Skills addressed in this Activity: 
Reading Level 1 - all indicators addressed 
Reading Level 2 - all indicators addressed – Task specifically addresses: (reading 
instructional manuals and assessing them) 
• Read more complex  texts to locate multiple pieces of information 
• Make low level inferences  
 
Essential Skills addressed in this Activity: 
Document Use Level 1: all indicators addressed 
Some elements of Document Use Level 2 addressed – Task specifically addresses: (fill in 
User Manual Assessment worksheet) 
• Entering multiple pieces of information into very simple document 
• Low level of inference is required 
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Teacher – Collect the students’ journals, respond to their Reflections and 
complete the evaluation form. Complete the Participation Checklist. Prepare for 
student conferences. 
 
Monitor students’ demonstration of tasks meeting indicators for the Reading 
and Document Use module tracking forms. 

 

Essential Skills addressed in this Activity: 
Document Use Level 1: all indicators addressed –Task specifically addresses: 
Some elements of Document Use Level 2 addressed – Task specifically addresses: (filling 
in assessment forms that are very simple: brief text combined with uncomplicated structure) 
• Find and/or enter  several pieces of info  
• Low level of inference is require 
• Limited analysis is required 
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User Manual Assessment 
 
Name: __________________________ 
 
Date: __________________________ 
 
 
What is the title of the user manual? 
 
How many pages long is the manual? 
 
Who is the intended audience?  
 

 
 
What is the manual about?  
 
 

 
 
What are the major sections in the manual? (for example, table of contents, glossary, 
chapters, subchapters, index). Is it easy to find the information you need? 
 
 
 
Your comments about the sections and layout: 
 
 

 
 
Does the manual have a trouble-shooting section to help readers deal with potential 
problems? Are the instructions for trouble-shooting easy to understand? 
 
 
Your comments about this section: 

 
 
Does the manual make use of any tables or graphics? If so what kind? 
 
 
Your comments about tables and/or graphs: 
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Given the anticipated audience, rate the manual. 
1 – poor   2 – less than satisfactory   3 – okay   4 – good   5 – excellent  
 
Visual appeal                        1   2   3   4   5 
User friendly                         1   2   3   4   5  
Meets intended purposes     1   2   3   4   5 
Use of language                   1   2   3   4   5 
 
Further comments: 

 
 
 
What recommendations would you make to improve the manual so that it is more user-
friendly? 
______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________ 

 
Encourage your students to email their recommendations to the company that has 
produced the manual. Share the company’s responses with the class and discuss. 
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Unit 8: Reading for Information II 
 

 
Learning Competency 
Students will improve reading skills by: 
• reading product reports to locate key information 
• gathering, summarizing and integrating information into a report. 

  

 
Language Development  
Think-Pair-Share – This is an excellent strategy for oral expression. It 
encourages the student to practise language in a non-threatening way. Each 
student can contribute to a discussion, even if it is only with a partner. Students 
are asked to first think quietly to themselves about the question or topic that 
has been presented. They are then to pair with another student and discuss 
their ideas. Finally, they share with the class. 

  

  
Materials 
Consumer Survey 
Copies of the Consumer Product Report sheet for each student 
Access to the internet to obtain consumer product reports from sites  
such as  
www.consumerreports.org – information and reviews on a number of products 
www.cnet.com – reviews of electronic and technology products 
www.pcworld.in – reviews of PC products 
www.epinions.com – product information and evaluation  
www.consumer.ca/1656   
Access to computers and programs such as Publisher and Excel 

  

 
Background 
There are many on-line consumer report sites available. Remind students of 
the work they did in Communications 10-4 related to evaluating websites. 

  

 
Opener – Consumer Survey8 
Ask students to complete the Consumer Survey. Have students form small 
groups to compare responses. Debrief as a class.  
[Answers:  1) Someone who uses goods and services. 2) All are consumer 
issues. 3) Product claims made in ads and labels and by salespeople and 
celebrity spokespersons are not necessarily reliable.4) Return the item to the 
seller. 5) Always 6) Seeking out brand information is always a good idea, but 
most important when you're buying expensive items like cars, bikes, and CD 
players; 7) All are useful, but expiration date is most important. And to people 
with allergies, checking ingredients may be essential; 8) all; 9) during early 
childhood. 
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 Connector – For Consumers    
Have the students form small groups to respond to questions below. Allow 
students time to discuss and record their responses. Gather the class and 
have each group share their responses.  

• What are some problems and concerns people have as consumers 
(examples: cost, quality, impact on the environment, health and safety)? 
What problems are unique to a northern setting?  

• Why is it important to be an informed consumer? What does being an 
informed consumer include? 

• Where could you go to get help with or information about consumer 
problems? (Consider attorney’s offices, trade associations, Better 
Business Bureaus, the consumer media, or consumer groups.) 

 

 
Activity – Consumer Product Report 
Have the students select a product and find a consumer product report on-line. 
Using the information from the report, have them complete the Consumer 
Product Report sheet found at the end of the unit. Ask the students to form 
groups of three or four. The group should articulate four or five general 
statements about the kinds of information contained in their product report. 
Have each group share their statements with the class. The groups should 
write their statements on a piece of chart paper and post in the classroom.  
 

 
  

 
Reflections 
Content – What have you learned in this unit that has prepared you to be a 
smart consumer?  
 
Collaborative – It has been said that the best advertising is word of mouth. 

Essential Skills addressed in this Activity: 
Document Use Level 1: all indicators addressed –Task specifically addresses: 
Some elements of Document Use Level 2 addressed – Task specifically addresses: (fill in 
documents that are very simple: brief text combined with uncomplicated structure) 
• Find and/or enter  several pieces of info  
• Low level of inference is require 

Essential Skills addressed in this Activity: 
Reading Level 1 - all indicators addressed 
Reading Level 2- all indicators addressed – Task specifically addresses: (reading 
consumer report article to complete Consumer Product Report sheet) 
• Read more complex  texts to locate multiple pieces of information 
• Make low level inferences  
 
Essential Skills addressed in this Activity: 
Document Use Level 1 - all indicators addressed  
Some elements of Document Use Level 2 addressed – Task specifically addresses: (fill in 
documents that are very simple: brief text combined with uncomplicated structure) 
• Find and/or enter  several pieces of info  
• Low level of inference is required 
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When have you followed the advice of someone when making a purchase? 
Who are the people whose opinion you would value most? Why do you think 
other people have a strong impact on our opinions?  
 
Personal – Do you think you will consult a consumer report the next time you 
make a major purchase? How confident do you feel in being able to find the 
necessary information about a product?  How do you consider the impact on 
the environment when you choose a product? 
 

 
  

 
Follow-Up – Using or Creating a Product Report 
Ask the students to summarize the main points of their website report 
and analyze the advantages and disadvantages of the top-rated and low-
rated brand/models of their product. Note: If students read and draw on 
information from a variety of product reports, this would be a Level 3 
reading task. 
 

 
 

Have students create a media text to describe and promote their product 
to two diverse audiences, for example, women and men or youth and 
Elders.  

OR 
Students could produce a T-Chart on the product with list of Must Have’s 
and Would be Nice to Have. 
 

 
 

Have students report their findings to the class. 
OR 

Essential Skills addressed in this Activity: (if guiding questions for journal are written out 
for students):  
Reading Level 1 - all indicators addressed –Task specifically addresses: 
• Read and correctly follow simple written directions 

Essential Skills addressed in this Activity: 
Reading Level 1 - all indicators addressed 
Reading Level 2 - all indicators addressed – Task specifically addresses (reading product 
reports /websites, summarize main, analyze and compare product info) 
• Read more complex texts to locate multiple pieces of information 
• Make low level inferences  
Some elements of Reading Level 3 –Task specifically addresses (reading product report 
/website, summarize main, analyze and compare product info) 
•      Choose and integrate information from several parts of a single text 

Essential Skills addressed in this Activity 
Document Use Level 1 - all indicators addressed  
Document Use Level 2– all indicators addressed – Task specifically addresses: (Create a 
T-chart of product information) 
• Entering multiple pieces of information into simple document 
• Low level of inference is require: information needed is fairly evident 
• Limited analysis is required; information available may be rearranged for entry onto 

document 
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Have students brainstorm a list of consumer do's and don'ts and use a 
publishing program to create a consumer booklet to share with other students.  
The booklet may review products that are of interest to their peers. 

OR 
Have students select a popular product, draw and scan a picture of the item or 
find a picture on-line, then create a survey on a spreadsheet to obtain 
recommendations, rankings and consumer comments. E-mail the survey to 
others who use the product and compile the results to create a consumer 
report. Share with the class. 

  

 
Classroom Reinforcement  
Post the Consumer Survey and results of student work for the Follow-Up. 

  

 
Accommodating Diversity  
For struggling readers, you may want to pair them with a stronger reader. 
Think, Pair, Share helps students articulate their ideas. This may be particularly 
beneficial in forming the general statements required in the Activity and Follow-
Up. Have students use a Venn diagram to compare two products in the Follow-
Up. 

  

 

Assessment 
Student – Fill out the Participation Checklist or the Unit Self Evaluation. Make 
sure journal is up to date and incorporates feedback. Complete an Ajunngitakka 
(Things I Can Do) form for Reading and Document Use for activities done in 
this unit. 
 

 
 
Teacher – Complete the Participation Checklist for the unit. Keep anecdotal 
notes of students’ reading and document use and provide additional support if 
necessary. 
 
Monitor students’ demonstration of indicators for the Reading and Document 
Use module tracking forms. 

 

Essential Skills addressed in this Activity: 
Document Use Level 1: all indicators addressed –Task specifically addresses: 
Some elements of Document Use Level 2 addressed – Task specifically addresses: (fill in 
assessment forms that are very simple: brief text combined with uncomplicated structure) 
• Find and/or enter  several pieces of info  
• Low level of inference is require 
• Limited analysis is required 
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Consumer Survey9 
 
Name: ___________________________ 

Date: ________________________ 

1. What is a consumer? 
 
 
2. Which of the following is not a consumer issue or concern? (You may check more 
than one.) 

� Health-care services 
� Product performance/quality 
� Cost of credit 
� Money management 
� Misleading advertising 
� Invasions of personal privacy 

 
3. Which of the following information sources about products could you trust? (You may 
check more than one.) 

� Product ads 
� Product labels 
� Consumer group or government agency 
� Salesperson 
� Celebrity spokesperson 

 
4. If you had a complaint about a product you bought, what should you do first? 

� Return it to the seller. 
� Contact the manufacturer. 
� Write to a consumer "help" reporter. 
� Report it to a consumer affairs agency. 

 
5. When is comparison shopping essential to good money management? 

� When making a major purchase 
� When buying anything  
� Always 

 
. Which of the following products should be carefully researched before buying? (You 

may check more than one.) 
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 � CD player    � car 
 � bike     � pencil 
 � sneakers    � video game 
 � sports drink   � fast food 
 
7. What information on food labels is very important to check out before buying? (You 
may check more than one.) 

� Calories per serving 
� Percent Daily Values (DV) 
� Ingredients 
� Expiration date 

 
8. Which of these is essential to good money management? (You may check more than 
one.) 

� Developing a financial plan 
� Making and following a budget 
� Comparison shopping 
� Maintaining health and other insurance 
� Saving for a rainy day 

 
9. At what point during their lives do people first form consumer attitudes and habits? 

� During early childhood 
� During their school years 
� After graduating from high school/college 
� When they start working full time 
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Consumer Product Report 
 
1. What website did you use? 
__________________________________________________________ 
 
 
2. What types of information about your product did you find in the report? 
__________________________________________________________ 
__________________________________________________________ 
__________________________________________________________ 
 
 
3. What recommendations did the report make about your product? 
__________________________________________________________ 
__________________________________________________________ 
__________________________________________________________ 
 
4.  What criteria were used to evaluate the products? Which of the criteria is most 

important to you? Which one is least important to you? 
__________________________________________________________ 
__________________________________________________________ 
__________________________________________________________ 
__________________________________________________________ 
 
 
5.  Do you believe this is reliable information? How would it influence you if you were 

going to make a purchase?  
__________________________________________________________ 
__________________________________________________________ 
__________________________________________________________ 
 
6.   Which brand of the product would you choose? 
__________________________________________________________ 
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Unit 9: Understanding Advertising 
 

 
Learning Competency 
Students will improve critical reading skills by: 
• examining and practising persuasive techniques in advertising. 

  

 
Language Development  
 

  

  
Materials 
Access to computers 
Copies of handout, Marketing to Teens – Advertising Strategies; one for each 
team 
Copies of the Marketing to Teens – Scenarios, one for each group 

  

 
Background 
The materials in this unit are taken and adapted from the teaching resource, 
Marketing to Teens: Marketing Tactics, at 
http://mediasmarts.ca/sites/default/files/pdfs/lesson-plan/Marketing-to-Teens-
Marketing-Tactics-Lesson-Kit.pdf 
 
The MediaSmart website has other materials related to advertising that may be 
more suitable for your class: 
http://mediasmarts.ca/sites/default/files/pdfs/lesson-plan/Marketing-to-Teens-
Alternate-Ads-Lesson-Kit.pdf 
 
http://mediasmarts.ca/sites/default/files/pdfs/lesson-plan/Marketing-to-Teens-
Talking-Back-Lesson-Kit.pdf 
 
http://mediasmarts.ca/sites/default/files/pdfs/lesson-plan/The-Price-of-
Happiness-On-Advertising-Image-and-Self-Esteem-Lesson-Kit.pdf 
 
Another website that provides related teaching resources is 
www.readwritethink.org. 

  

 
Opener – The Ad Challenge 
Divide students into teams for an Ad Scavenger Hunt. Provide each team with 
the Marketing to Teens – Advertising Strategies handout. Teams are to find an 
example of as many strategies as they can (that target teens). They may use 
any media sources: the internet, magazines, or clips from radio and television 
programs to locate the ads. They must produce a copy of the ad that they can 
share and discuss with the rest of the class.  

  
 Connector – The Ad Approach10 

Set up your classroom with a space somewhere for each of the strategies and 
label that space. Teams are to post their ads in the appropriate spaces. Also 
post the following quotation. 
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Ask students to paraphrase the quotation: 
 

Often advertising is not about keeping up with the Joneses, but about 
separating you from them. That's especially true of advertising directed at 
a particular group, such as adolescents or young-adults – it’s called 'dog-
whistle' advertising because it goes out at frequencies only dogs can 
hear." 

Dr. James Twitchell 
Smithsonian, April 2000 

 
Give students five coloured sticky dots each. Have students do a gallery walk 
around the different ad strategy spaces and when they are finished, ask them 
to place their dots beside the ads that they feel are the most effective. When 
students have finished, discuss the following questions. 

• What makes some of these ads effective and not others? Is it content, 
organization, wording, design or something else? 

• Would these ads also appeal to your parents? 
• Is there a difference in ads designed for teenage girls and ads designed 

for teenage boys? 
• How does the ad persuade teens to buy or do something?  
• Are these ads examples of ‘dog’whistle’ ads? 

 

 
Activity11 – Marketing to Teens – Scenarios  
Have students brainstorm a list of products that would be difficult to get 
teenagers to buy, such as laundry detergent, vacuum cleaners, kitchen dishes. 
Write each product on a small slip of paper and put the slips into a container. 
Divide students into four groups, give each group one of the scenarios and 
have a student from the group choose (without looking) two of the slips. Each 
group is to choose one of their slips and develop an ad for the product. 
Students may create their ads using media of their choice. Develop criteria for 
the ads and a rubric with the students. Have students present their ads to the 
class and use the criteria/rubric for peer assessment of the ads. After their 
presentation, each group should explain the advertising strategy they were 
using to sell their product to teens. 

  

 
Reflections 
Content – Which of the advertising strategies do you find influence you the 
most to buy or do something? 
 
Collaborative – How do advertisers use peer pressure to make successful 
ads? How important is it to the teenagers you know to fit in with the crowd? 
 
Personal – Describe a time in your life when you have purchased something 
only because of the advertisement. 
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Follow-Up – Writing an Ad with Style 
Have your students pretend to be different types of writers, and describe 
something as simple as a chair. How would a poet describe a chair? How 
would a technical writer? How would an advertiser? Make a classroom display 
of the various descriptions. 

OR 
Have your students use the ads they collected in the Opener or the ads they 
developed from the scenarios to create a mini-lesson on advertising for a 
younger class of students. 

  

 
Classroom Reinforcement  
Have a volunteer student make a poster of the advertising strategies. Post both 
the ads from the scavenger hunt and those developed by the students. 

  

 
Accommodating Diversity  
 

  

 

Assessment 
Student – Fill out the Participation Checklist or the Unit Self Evaluation. Make 
sure journal is up to date and incorporates feedback. Complete an Ajunngitakka 
(Things I Can Do) form for Reading and Document Use for activities done in 
this unit. Complete a pre-conference reflection form. 
 

 
 
Teacher – Complete the Participation Checklist for the unit. Keep anecdotal 
notes of students’ reading and document use and provide additional support if 
necessary. 
 
Monitor students’ demonstration of indicators for the Reading and Document 
Use module tracking forms. 

Essential Skills addressed in this Activity: 
Document Use Level 1: all indicators addressed –Task specifically addresses: 
Some elements of Document Use Level 2 addressed – Task specifically addresses: (fill in 
assessment forms that are very simple: brief text combined with uncomplicated structure) 
• Find and/or enter  several pieces of info  
• Low level of inference is require 
• Limited analysis is required 
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Marketing to Teens – Advertising Strategies12 
 
Advertisers have many methods to try and get you to buy their products. Lots of times, 
what they are selling is a lifestyle, or an image, rather than the product. Here are some 
tricks of the trade. 
 
  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Marketing to Teens: Marketing tactics/ Student Handout #2/copyright 2002 Media Awareness Network. Used with permission 
 

Ideal Kids (or families) – always seem 
perfect. The kids are really hip looking, 
with the hottest fashions, haircuts and 
toys. Ideal families are all attractive and 
pleasant looking – and everyone seems 
to get along! Ideal kids and families 
represent the types of people that kids 
watching the ad would like themselves 
or their families to be.  
 
Family Fun – a product is shown as 
something that brings families together, 
or helps them have fun together; all it 
takes is for Mum or Dad to being home 
the “right” food, and ho-hum dinner 
turns into a family party.  
 
Excitement - who could ever have 
imagined that food could be so much 
fun? One bite of a snack food and 
you’re surfing in California, or soaring 
on your skateboard. 
 
Star Power – your favorite sports star 
or celebrity is telling you that their 
product is telling you that their product 
is the best! Kids listen, not realizing that 
the star is being paid to promote the 
product.  
 
Bandwagon – join the crows! Don’t be 
left out! Everyone is buying the latest 
snack food: aren’t you?  
 
Scale – is when advertisers make a 
product look bigger or smaller than it 
actually is. 
 
 

Heart Strings – ads that draw you into a 
story and make you feel good, like the 
McDonalds commercial where the dad and 
his son are shoveling their driveway and 
the son treats his poor old dad to lunch at 
McDonalds when they are done.  
 
Sounds Good – music and other sound 
effects add to the excitement of 
commercials, especially commercials 
aimed at kids. Those little jingles, which 
you just can’t get out of your head, are 
another type of music used to make you 
think of a product. Have you ever noticed 
that the volume of commercials is higher 
than the sounds for the program that 
follows? 
 
Cartoon Characters – Tony the Tiger sells 
cereal and the Nestles Quick Bunny sells 
chocolate milk. Cartoons like these make 
kids identify with products. 
 
Weasel Words - by law, advertisers have 
to tell the truth, but sometimes, they use 
words that can mislead viewers. Look for 
words in commercials like: “Part of…” “The 
taste of real…” “Natural…” “New, better 
tasting…” “Because we care…” There are 
hundreds of these deceptive phrases – 
how many more can you think of? 
 
Omission – where advertisers don’t give 
you the full story about their product. For 
example, when a Pop Tart claims to be 
“part” of a healthy breakfast, it doesn’t 
mention that the breakfast might still be 
healthy whether this product is there or 
not. 
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Marketing to Teens: Marketing tactics/ Student Handout #2/copyright 2002 Media Awareness Network  

Put Downs – when you put down your 
competition’s product to make your own 
product seem better. 
 
Facts or Figures – when you use facts 
and statistics to enhance your product’s 
credibility. 
 
Repetition – advertisers hope that if 
you see a product, or hear its name 
over and over again, you will be more 
likely to buy it. Sometimes the same 
commercial will be repeated over and 
over again. 
 

Are You Cool Enough? – This is when 
advertisers try to convince you that if you 
don’t use their products, you are a nerd. 
Usually advertisers do this by showing 
people who look uncool trying a product and 
then suddenly become hip looking and do 
cool things.  
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Marketing to Teens – Scenarios13  
 
Give one marketing scenario to each student group; 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
From the Expecting Respect Peer Education Program or Seeing Beyond the Glam. Used with Permission. 
 
Marketing to Teens: Marketing Tactics/Student Handout #1/copyright 2002 Media Awareness Network 

Scenario One: 
 
(Product name here) Marketing hype people need to get excited about (product 
name here)!!!!!!!!!!!! The company that makes (product here) knows that many 
teenagers have a lot of disposable income (money they can spend on things they 
want or enjoy, not things like rent or groceries). They are going to spend $2 million 
on an ad campaign to promote (product name here) to this market. You work for an 
advertising agency, and your job is to make (product name here) a trendy product 
for teenagers. Your print ad will appear in (magazine names here). 

Scenario Two: 
 
You are a marketing team whose job is to make (product name here) the hottest 
thing ever for teenagers. You will be designing a print ad to appear in (magazine 
names here) to get teenagers to buy (product name here). You have $5 million to 
work with, so you can do anything you want.  

Scenario Three: 
 
You work on an advertising team. Your client (the company that makes product 
name here) has $3 million to spend to promote (product name here) to teenagers. 
You are being paid the big bucks to make them catch on as the hottest new trend. 
Your ad will appear in some of the most popular magazines among age group, like 
(magazine names here). 
 

Scenario Four: 
 
A huge company that manufactures (product name here) knows it could double its 
sales if teenagers bought their product, because many teenagers have a lot of 
disposable income (money they can spend on things they want or enjoy, not things 
like rent or groceries). They have hired your marketing team because you specialize 
in marketing to teens. You have several million dollars to work with and your ads will 
appear in (magazine names here).   
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Pre-Conference Reflections 
 
Name: _____________________________ 
 
Date: ______________________ 
 
Things I have done really well…. 
________________________________________________________________ 

________________________________________________________________ 

________________________________________________________________ 

 
 
Things I still need help with… 
________________________________________________________________ 

________________________________________________________________ 

________________________________________________________________ 
 
 
A personal challenge I overcame during this module was… 
________________________________________________________________ 

________________________________________________________________ 

________________________________________________________________ 
 
 
Something I need to improve in… 
________________________________________________________________ 

________________________________________________________________ 

________________________________________________________________ 
 
 
What I will do to improve is… 
________________________________________________________________ 

________________________________________________________________ 

________________________________________________________________ 
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Unit 10: Life-Long Readers 
 

 
Learning Competency 
Students will improve reading and share reading experiences with young 
children by:  
• conducting research from a variety of sources related to young children and 

reading 
• reading to a young reading buddy and recording progress after each session 
• determining from this experience whether reading to young children is 

beneficial  
• maintaining a reading log throughout the module. 

  

 
Language Development  
Open-ended questions – Open-ended questions are questions that generate 
an in-depth response. They cannot be answered with yes or no.  Did you see 
the polar bear at the dump? is a closed question because it can be answered 
with a yes or no. What do you think happened to his lead dog in the race? 
requires more than a yes or no response and is an open-ended question.  

  

  
Materials 
Sentence Stems 
Journals 
Student selected reading material 
Reading Response Guide 

  

 
Background 
Students who read to learn, to expand their ideas and for pleasure need to 
be encouraged. Good readers need to have time to read as well as a variety 
of materials to choose from and opportunities to share their reading 
experiences.  

  

 
Opener – Sentence Stems 
Provide the students with the sentence stem sheet provided at the end of the 
unit and have them respond to the sentence starters. Ask students to illustrate 
the page with pictures, words or symbols that are representative of who they 
are and their interests. Post up the sheets and allow time for viewing.   
 

 
  

 Connector – Reading for Interest 
Have the students refer to the sentence stems they wrote in the Opener. Ask 
students to find at least two sources of textual information they could access to 

Essential Skills addressed in this Activity: 
Document Use Level 1: all indicators addressed –Task specifically addresses: 
Some elements of Document Use Level 2 addressed – Task specifically addresses: (fill in 
sentence stem worksheet) 
• Enter  several pieces of info  
• Low level of inference is require 
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learn more about the topic of three of the sentence stems. They should record 
the topic and possible sources. They should use proper reference notes to 

identify each of the sources. For example, if a student chooses the topic of best 
foods, then cookbooks, cooking magazines and on-line cooking sites are 
places where both recipes and cooking techniques can be found.  Have 
students post their work to share with the rest of the class.  

 

 
Activity – Reading with Younger Children 
Meet with primary teachers and set a time limit for this project. For example, 
your students could do the preliminary research and preparation then meet with 
a younger reading buddy for a week. Have students observe Elders telling 
stories, do an internet search on reading to young children – how to do it well 
and the benefits to the child. Your students should meet with primary school 
teachers to make arrangements and to interview them about how to do this 
appropriately, how to choose books, and what they would like their students to 
learn from the experience. Assist students to choose reliable sources for their 
research to lend credibility to the results. Students should make rough notes in 
their journals from their research sources and use proper referencing. They 
should keep a record of what they read with their reading buddy and note the 
response and progress the buddy makes after each session. Finally, they 
should decide whether reading to small children is really a benefit to them and 
how they have both profited from the reading buddy experience. 
 

 
  

 
Reflections 
Content – What was the most valuable thing you learned in this module? 
 
Collaborative – What makes us want to talk about and share what we have 
read? What kinds of open-ended questions facilitate talking about what we 

Essential skills addressed in this Activity: 
Reading Level 1 - all indicators addressed 
Reading Level 2- all indicators addressed – Task specifically addresses: (reading multiple 
texts to gather information on their chosen topic) 
• Read more complex  texts to locate multiple pieces of information 
• Make low level inferences  
If students write summaries in their journal 
Some elements of reading Level 3 addressed – Task specifically addresses: (reading and 
writing summaries about reading) 
• Choose and integrate information from various sources  
Essential skills addressed 
Reading Level 1 - all indicators addressed – Task specifically addresses: (reading Project 
Management Guide) 
• Read and correctly follow simple written directions 

Essential Skills addressed in this Activity: 
Reading Level 1 - all indicators addressed 
Some Elements of Reading Level 2 – Task specifically addresses: (finding textual 
information related to topic of interest) 
• Read more complex  texts to locate multiple pieces of information 

Uqausiliriniq: Communications 11, Module 4: Essential Reading 86 



have read?  Create a list of five thoughtful questions to ask someone who has 
just finished reading something of interest to them.  
 
Personal – What did you enjoy most about working with a younger student? 
 

 
  

 
Follow-Up – Sharing the Results 
Have students prepare a PowerPoint presentation of what they have learned 
from their reading. Encourage them to include graphs of any data they have 
collected, musical accompaniment, and pictures or illustrations for their 
presentation. Develop the criteria for the presentation and a rubric with your 
students. Use this for self and teacher assessment. Invite parents (or other 
appropriate visitors) in to view and provide feedback on the PowerPoint 
presentations of students who are willing to share. Have the class prepare and 
serve small refreshments. 

  

 
Classroom Reinforcement  
Start up a reading reward program as a class project. The class earns teacher-
made coupons for hours spent reading. When the class has earned a certain 
number of coupons, they exchange the coupons for a special event. Seek 
community donations of money or possible prizes for the class event. If there is 
interest you may want to do this as a school wide effort.   

  

 
Accommodating Diversity  
The Follow-Up could also be a presentation at the community hall, a radio talk 
show, or any venue where students could share their experience and 
information.  

  

 

Assessment 
Student – Complete journal reflections and incorporate any feedback. Make 
sure Reading Log is complete.  Fill out the Participation Checklist or the Unit 
Self Evaluation. Students could also do a self-assessment of their logs since 
they participated in creating the criteria and rubric. 
 

 
 
Teacher – Conduct student conferences. Complete the conference checklist for 
units 6 to 10 found in Appendix B. Add to the Reading and Document Use 

Essential Skills addressed in this Activity: (if guiding questions for journal are written 
out for students): 
Reading Level 1 - all indicators addressed –Task specifically addresses: 
• Read and correctly follow simple written directions 

Essential Skills addressed in this Activity: 
Document Use Level 1: all indicators addressed –Task specifically addresses: 
Some elements of Document Use Level 2 addressed – Task specifically addresses: (fill in 
assessment forms that are very simple: brief text combined with uncomplicated structure) 
• Find and/or enter  several pieces of info  
• Low level of inference is require 
• Limited analysis is required 
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tracking forms. Refer to the Ajunngitakka (Things I Can Do) forms for evidence 
for the tracking forms. 
 
Collect the Reading Logs and evaluate using the criteria determined with the 
class. You will want to ensure during the conference that the students have not 
only read the material they selected, but also have understood it.  
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Sentence Stems 
 
Name: ________________________________ 
 
Date: ________________________ 
 
 
The five best foods in the world are … 
 
 
 
 
 
Something I have always been interested in … 
 
 
 
 
 
My favourite movie is … 
 
 
 
 
 
I would like to travel to … 
 
 
 
 
 
The sport that I like best is … 
 
 
 
 
 
In my free time I … 
 
 
 
 
 
I like to listen to music mostly when … 

Uqausiliriniq: Communications 11, Module 4: Essential Reading 89 



 
 Appendix A: Student Assessment Tools 
 

Participation Checklist 
 

Unit Task Participated Completed 
Effort 

Try Harder/Effective/Awesome 
 

1 Story behind the Picture    

1 Sketch to Stretch    

1 The Supporting Details    

1 Reflections    

1 Essential Skills Reading and 
Document Use Indicators  

  

1 Reading Log    

2 Concentration    

2 What’s a Graphic Organizer?      

2 Samples of Graphic 
Organizers 

   

2 Reflections    

2 Self Map    

2 Reading Log    

3 Reading Strategies    

3 What Makes a Strategic 
Reader?  

  

3 Guide to Note-Taking    

3 Reflections    

3 Re-writing the Rewrites    

3 Reading Log    

4 How well do you know graphs?    

4 Pre-Reading Graphs    

4 Reading Graphs    

4 Reflections    

4 Construct a Graph    
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4 Reading Log    

5 Ball Toss    

5 Paragraph Hamburger    

5 Main Types of Paragraphs    

5 Reflections    

5 Writing and Identifying 
Paragraph Types   

  

5 Reading Log    

6 Sounds in Films    

6 Strengthen Your Skills    

6 Reading Aloud Checklist    

6 Reflections    

6 Mock Advertisements    

7 Instruction Manuals in the 
Workplace    

7 Instruction Manuals in the 
Home 

   

7 Characteristics of Instruction 
Manuals  

  

7 Reflections    

7 Instruction Manual Assessment    

7 Reading Log    

8 Consumer Survey    

8 For Consumers    

8 Consumer Product Report    

8 Reflections    

8 Using a Product Report    

8 Reading Log    

9 The Ad Challenge    

9 The Ad Approach    

9 Marketing Teens Scenarios    

9 Reflections    
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9 Writing an Ad with Style    

9 Reading Log    

10 Sentence Stems    

10 Reading for Interest    

10 Reading with Younger Children    

10 Reflections    

10 Sharing the Results    

10 Reading Log    
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Student Self-Assessment 
 
 Unit Checklist and Assessment for Unit _____  

 
Name _________________________  

Did I complete or participate in the following? 

Activity Title Yes/Date Not Complete/Comments 

      

      

      

      

      

      

      

      

 

Rate your effort for each activity.  

Activity Title Try Harder Effective Awesome 
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Ajunngitakka (Things I Can Do) 
 
Name: ________________________ Date: ______________________ 
 
Essential Skill:   ___ Reading   ___ Document Use 
    
 

I demonstrated this skill when I 

____________________________________________________________

____________________________________________________________ 

____________________________________________________________  
 
 

Ajunngitakka (Things I Can Do) 
 

Name: ________________________ Date: ______________________ 
 
Essential Skill:   ___ Reading   ___ Document Use 
     
 

I demonstrated this skill when I 

____________________________________________________________

____________________________________________________________

____________________________________________________________ 

 
 

Ajunngitakka (Things I Can Do) 
 

Name: ________________________ Date: ______________________ 
 
Essential Skill:   ___ Reading   ___ Document Use 
     
 

I demonstrated this skill when I 

____________________________________________________________

____________________________________________________________

____________________________________________________________ 
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Self or Peer Assessment on Group Work 
  
Activity _______________________________________  

Working with Others Yes/
No Comments (self or peer) 

Did I work cooperatively with 
the others in the group? 

 
 

Did I give directions to the other 
members in my group to help 
get our work done? 

 
 

Did I use directions from other 
members in my group to help 
get our work done? 

 
 

Did I do things to make sure we 
completed the work on time? 

 
 

Did I help to organize the work? 
 

 

Did I encourage the others to 
make sure we all did our best? 

 
 

Did I finish my part of the work? 
 

 

Did I ask questions when I was 
not clear about what someone 
said? 

 
 

Did the group members 
understand when I shared my 
ideas? 

 
 

Did I share my ideas with 
everyone in the group? 

 
 

Did I participate in my group’s 
discussions? 
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Portfolio Evaluation 
  
Student __________________ Portfolio item ___________________ 
 
Description of Portfolio item: 

_______________________________________________________ 

For this entry I worked with: 

_______________________________________________________ 

I chose this item because: 

_______________________________________________________ 

_______________________________________________________ 
            
 Not 

really Seldom Mostly Always 

I understood the requirements of 
the assignment and completed 

 

    

My work is clear, neat and well 
organized 

    

I demonstrated creativity     

I elaborated on the idea     

 
The part that shows my personal growth is … 
______________________________________________________________________

______________________________________________________________________ 
 

My biggest challenge was…  
______________________________________________________________________

______________________________________________________________________ 
 

Teacher Feedback  
______________________________________________________________________

______________________________________________________________________

______________________________________________________________________ 
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Journal Evaluation 
 
Student Name __________________________________ 
 
Journal entry date _____________________  Unit _________ 

 
                                                          
 Yes     No 
Does the writing make sense?   

Are the ideas clearly stated?   

Are the ideas in order?   

Is each thought complete?   

Do the supporting sentences offer enough detail?   

Does the writing stay on topic?   

 
An area of strength in the journal entry is… 
______________________________________________________________________

______________________________________________________________________ 
 

I noticed… 
______________________________________________________________________

______________________________________________________________________ 

 
One area I think I should work on is… 
______________________________________________________________________

______________________________________________________________________ 

 
Teacher Feedback 
______________________________________________________________________

______________________________________________________________________

______________________________________________________________________ 
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Appendix B: Teacher Assessment Tools 
 

Participation Checklist 
 

Unit Task Participated Completed Effort 
poor   fair   good  awesome 

1 Story behind the Picture    

1 Sketch to Stretch    

1 The Supporting Details    

1 Reflections    

1 Essential Skills Reading and 
Document Use Indicators  

  

1 Reading Log    

2 Concentration    

2 What’s a Graphic Organizer?      

2 Samples of Graphic Organizers    

2 Reflections    

2 Self Map    

2 Reading Log    

3 Reading Strategies    

3 What Makes a Strategic 
Reader?  

  

3 Guide to Note-Taking    

3 Reflections    

3 Re-writing the Rewrites    

3 Reading Log    

4 How well do you know graphs?    

4 Pre-Reading Graphs    

4 Reading Graphs    

4 Reflections    

4 Construct a Graph    

4 Reading Log    
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5 Ball Toss    

5 Paragraph Hamburger    

5 Main Types of Paragraphs    

5 Reflections    

5 Writing and Identifying 
Paragraph Types   

  

5 Reading Log    

6 Sounds in Films    

6 Strengthen Your Skills    

6 Reading Aloud Checklist    

6 Reflections    

6 Mock Advertisements    

7 Instruction Manuals in the 
Workplace    

7 Instruction Manuals in the Home    

7 Characteristics of Instruction 
Manuals  

  

7 Reflections    

7 Instruction Manual Assessment    

7 Reading Log    

8 Consumer Survey    

8 For Consumers    

8 Consumer Product Report    

8 Reflections    

8 Using a Product Report    

8 Reading Log    

9 The Ad Challenge    

9 The Ad Approach    

9 Marketing Teens Scenarios    

9 Reflections    

9 Writing an Ad with Style    
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9 Reading Log    

10 Sentence Stems    

10 Reading for Interest    

10 Reading with Younger Children    

10 Reflections    

10 Sharing the Results    

10 Reading Log    
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Conference 1: Unit 1-5 Competencies 
 
Student _________________________            Date ______________________ 
 

Competency Met Not 
Yet Comments 

• understanding how paragraphs 
are structured as a key feature 
of text 

• applying predicting strategies 
to help draw inferences about 
content 

• applying prediction strategies 
to quickly identify and 
summarize the main idea and 
supporting information from 
reading material 

• maintaining a reading log 
throughout the module 

   

• organizing and analyzing 
reading material content 

   

• using note-taking as a strategy 
to improve retention of 
information 

• reviewing what makes a 
strategic reader 

• using guidelines to prepare a 
set of notes from text. 

   

• understanding the type of 
information and how it is 
displayed in various kinds of 
graphs  

• reading and finding visual 
information displayed in 
different types of graphs 

   

• understanding how paragraphs 
are structured as a key feature 
of text 

• identifying and writing 
narrative, descriptive and 
expository paragraphs 

   

Other:    
    
Follow-Up 
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Conference 2: Unit 6-10 Competencies 
 
Student _________________________            Date ______________________ 
 

Competency Met Not 
Yet Comments 

• learning and applying a 
variety of spoken language 
techniques and strategies 
to communicate meaning 
and increase fluency and 
ease when reading aloud 

   

• learning the types and 
uses of instructional 
manuals on the job 

• reading instructional 
manuals to locate 
information and assess 
usability 

   

• reading product reports to 
locate key information 

• gathering, summarizing 
and integrating information 
into a report 

   

• examining and practising 
persuasive techniques in 
advertising 

   

• conducting research from 
a variety of sources 
related to young children 
and reading 

• reading to a young 
reading buddy and 
recording progress after 
each session 

• determining from this 
experience whether 
reading to young children 
is beneficial  

• has maintained a reading 
log throughout the module 

   

Other: Reading Journal    
    
Follow-Up 
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Appendix C: Essential Skills Information Tables and Assessment
 
Reading Text Summary 

There is, within the description of most essential skills, a Summary Section designed to 
describe, in a standardized way, how the skill is used in an occupational group. The 
Reading Text Summary contains a comprehensive list of the type of text and the 
purpose for reading that may be required by an occupation.  

Types of Texts Purposes of Reading 
 *Forms –with at least one paragraph of 
text 
 *Labels – with at least one paragraph of 
text 
 Notes, letters, memos 
 Manuals, specifications, regulations 
 Reports, books, journals (includes 
articles and magazines) 

 Scan for specific information/to locate 
information 
 Skim for overall meaning/to get the gist 
 Read the whole text to understand and 
to learn 
 Read the full text to critique or to 
evaluate 

*Use of Forms and/or Labels that involve reading less than one paragraph of text 
would be considered Document Use. 

More Information on Reading Text Complexity Levels 

HRSDC’s complexity scale for Reading Text is compatible with the five levels of 
difficulty in the Prose Literacy scale used in the 1994 International Adult Literacy 
Survey (IALS). The same Prose Literacy scale was used in the IALS and the 2003 
International Adult Literacy the skills Survey (IALSS).  

To find additional information about the IALS go to:  http://www.statcan.gc.ca/pub/89-
588-x/4152886-eng.htm 

To find additional information about the IALSS go to: http://www.statcan.gc.ca/cgi-
bin/imdb/p2SV.pl?Function=getSurvey&SDDS=4406&lang=en&db=imdb&adm=8&dis=
2 

The Reading Text complexity Levels have also been aligned with the Canadian 
Language Benchmarks. To find out more information about the Canadian Language 
Benchmarks and Essential Skills Comparative Framework go to: 
http://www.itsessential.ca/itsessential/display_page.asp?page_id=207 
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Reading Text 
 

Complexity 
Levels Level 1 Level 2 Level 3 Level 4 Level 5 

 • read relatively 
short texts to 
locate a single 
piece of 
information  
 
• follow simple 
written 
directions 

 

• read more 
complex texts 
to locate a 
single piece of 
information  

 
• or read 
simpler texts to 
locate multiple 
pieces of 
information  

 
• make low 
level 
inferences  

 
 

• choose and 
integrate 
information 
from various 
sources 

 
•  or choose 
and integrate 
information 
from several 
parts of a 
single text  

 
• make low-
level 
inferences from 
multiple 
sources.  

 
• identify 
relevant and 
irrelevant 
information  

• integrate and 
synthesize 
information 
from multiple 
sources  

 
• or  integrate 
and synthesize 
information 
from complex 
and lengthy 
texts  

 
• make 
complex 
inferences and 
use general 
background 
knowledge  

 
• evaluate 
quality of text  

 
 

• interpret 
dense and 
complex texts  

 
• make high-
level 
inferences and 
use specialized 
knowledge 

 
 

Sample  
Tasks 

Read and 
understand 
familiar names, 
words and 
simple 
sentences. 
 
Read and follow 
directions on a 
product labels 
such a 
prescription 
bottle. 
 
Read and 
correctly follow 
simple written 
instructions/dire
ctions such as a 
school or job 
assignment 
 
Scan and 
understand a 
brief document 
such as an e-
mail , a bulletin 
or a brief 

Read aloud to 
someone, i.e. 
books, letter or 
newspapers. 
 
Read several 
short 
documents 
such as 
brochures or a 
new paper 
article to find a 
key piece of 
information. 
 
Read novels, 
articles, stories 
and textbooks 
on various 
subjects. 
 
Read and 
understand 
more formal 
documents 
such as a 
contract for 
employment. 

Read a longer 
text to learn a 
new task or 
follow more 
complicated 
directions,  read 
and follow 
handbooks or 
manuals in 
order to set up 
a piece of 
equipment. 
 
Refer to several 
different texts to 
learn how to 
complete a task 
such as use 
equipment or 
technologies 
like a cell phone 
or printer. 
 
Read longer 
documents and 
locate the 
information that 
is applicable to 

Read a variety 
of books, 
reports and 
other 
publications 
critically and 
purposefully, for 
example in 
order to give a 
presentation. 
 
Refer to various 
reference books 
to look up 
information on a 
specific topic 
and integrate 
the information 
into an 
academic paper 
or project. 
 
Refer to 
journals, 
manuals, 
magazines, 
textbooks and 
reports to keep 

Review and 
critique dense 
and complex 
texts, i.e., read 
legal contracts 
and agreements 
to see that they 
are complete 
and worded 
unambiguously. 
 
Read, interpret 
and synthesize 
multiple texts in 
a specialized 
field, for 
example read a 
wide range of 
academic math  
journals and 
select relevant 
articles to refer 
to when 
creating 
research plans, 
developing your 
own theories 
and techniques 
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newspaper 
article 
 
Read a   
paragraph to 
find a key piece 
of information. 
 
Read a 
catalogue to 
learn basic 
product 
information 
 
 
 

 
Read a product 
warning label 
and know how 
to handle the 
product safely. 
 
Read a piece of 
text and draw 
conclusions 
about what it 
means 

the task at 
hand. 
 
Refer to 
appropriate 
resources  or 
several sections 
of the same 
resource  to find 
and select 
needed 
information to 
solve an 
unfamiliar 
problem. 
 
Scan indexes, 
tables of 
contents or 
headings to 
locate 
information. 
 
Refer to longer 
on-line text and 
use a key word 
search to find 
information. 
 
Read a variety 
of documents to 
compare 
information, 
such as 
features and 
costs of 
different models 
of snow mobiles 
 
Select, read 
and put 
together 
information from 
several different 
resources for a 
special 
purpose. , 
reading all 
available 
information 
about a 
company in 
preparation for 
a job interview 
 
 

up date with 
advances in 
your profession. 
 
Read lengthy 
and complex 
texts and 
evaluate the 
usefulness of 
the information 
found. 

and searching 
supportive 
evidence for  
recommenda-
tions.  
 
Read, interpret 
synthesize, and 
critique a wide 
range of 
sources, for 
example 
literary, historic 
and other texts 
to research and 
develop topical 
themes when 
preparing a 
lesson plan. 
 
Read and 
interpret 
creative texts, 
for example 
read poetry 
exploring 
structure, 
imagery, 
complexity of 
language, 
symbolism, 
metaphor 
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Occupational 
Examples 
 
 
 
 

Office clerks 
skim incoming 
mail to 
determine who 
can deal with it. 
 
Day care 
helpers 
read notes from 
parents 
describing the 
medicine a child 
is taking or 
when a parent 
is picking up 
their child. 
 
Community 
workers skim 
descriptions of 
social 
programs, 
community 
events and 
workshops in 
bulletins, e-
mails and local 
newsletters. 
 
 
Cashiers read 
memos about 
changes in 
prices 
 
Cooks read 
instructions on 
the operation of 
equipment, 
such as 
dishwashers, 
deep fryers and 
ovens 

Parents read 
books aloud to 
their children to 
entertain them 
and to develop 
their pre-
reading skills 
 
Airport ticket 
handlers read 
company 
brochures and 
bulletins on new 
fares and cargo 
charges. 
 
Airline pilots 
read flight 
safety briefings, 
line reports and 
company 
memos and 
directives to 
improve 
performance 
and learn more 
about general 
safety topics 
 
Carpenters 
read and 
interpret first aid 
and safety 
reports. 
 
Heavy 
Equipment 
Operators 
read work 
orders on work 
to be 
performed, the 
material and 
equipment 
needed and the 
location of the 
site 
 
Business 
owners read 
customer 
complaints and 
decide how to 
address 
customer 
service needs   

Hunting 
guides read 
federal 
legislation 
regarding the 
transportation of 
firearms and the 
trading in parts 
from 
endangered 
species.  
 
Students  may 
refer to 
computer 
manuals to 
learn how to 
perform certain 
functions or 
how to use new 
software 
packages 
 
Teachers read 
curriculum 
guides which 
describe course 
objectives, 
teaching 
approaches, 
curriculum 
content and 
assessment 
standards. 
. 
 
Carpenters 
read installation 
manuals to 
follow 
manufacturers’ 
installation 
procedures. 
 
Parents and 
Day Care 
workers read 
books and 
magazines to 
stay up-to-date 
on child 
nutrition and to 
find ideas for 
crafts and 
activities. 
 

Parents or 
babysitters 
refer to health 
or medical 
books, to look 
up the 
symptoms of a 
child’s illness 
and determine 
what action they 
should take 
 
Social workers 
read journals to 
expand their 
knowledge, 
incorporate it 
into their 
counseling 
practices, and 
to develop 
intervention 
programs 
 
Computer 
technicians 
read a variety of 
software user 
manuals, for 
example read 
sections of the 
Macromedia 
Flash User 
Manual to find 
ways of 
programming 
interactive 
features for a 
new web site. 
 
Firefighters 
read training 
and operations’ 
manuals such 
as the 
International 
Fire Service 
Training Manual 
and fire truck 
operating 
manuals during 
training 
sessions 

Geologists 
read and 
critique 
technical 
reports, 
research papers 
and journal 
articles written 
by co-workers 
and colleagues; 
read research 
papers to 
understand the 
premises of the 
studies and to 
offer critiques of 
methodologies, 
findings and 
conclusions. 
 
High school 
teachers read, 
interpret and 
critique literary, 
historic and 
other texts, for 
example  a 
social studies 
teacher 
teaching a unit 
on the history of 
the North 
explores the 
themes of  Inuit 
culture using 
texts as diverse 
as explorers’ 
journals to 
books on 
modern  Inuit 
carving and 
music. 
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Office worker 
read on-line 
tutorials, 'help' 
items and 
'frequently 
asked question' 
entries when 
operating 
computers and 
using certain 
soft ware 
applications. 
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Module Tracking Form: Essential Skill – Reading Text  
 
Student ______________________ 
 
 
 Consistent Demonstration  of Skill  Not 

yet 
 Comment Date Date Date  

Reading  Level 1 –  refers to Length and Purpose of Reading: 
 read relatively short texts to locate a singe piece of  
 follow simple written directions  

Student is able to: 

Read and understand simple 
sentences 

     

Correctly follow simple 
written instructions 

     

Scan and understand a brief 
text (e-mails, bulletins) 

     

Read relatively short texts 
(paragraph) to locate a key 
piece of information 

     

Reading Level 2 – refers to Length and Purpose of Reading: 
 read more complex texts to locate a single piece of information 
 read simpler texts to locate multiple pieces of information 
 make low level inferences 

Student is able to: 

Read more complex texts to 
find a single piece of 
information 

     

Read a simple text to locate 
multiple pieces of information 

     

Read several short texts to 
find a piece of information 

     

Read a short text out loud      

Read and understand 
newspaper articles or brief 
reports 
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Read a piece of text and 
make low level inferences 
(draw conclusion about what 
it means) 

     

Reading Level 3 – refers to Length and Purpose of Reading: 
 choose and integrate information from various sources 
 choose and integrate information from several parts of a single text 
 make low level inferences from multiple sources 
 identify relevant and irrelevant information 

Student is able to: 

Read a longer text (text book 
or manual) to learn a new 
task or follow more 
complicated directions (i.e. 
read a manual to set up a 
piece of equipment.) 

     

Refer to several different 
texts to learn how to 
complete a task 
(i.e. refer to more than one 
manual to learn how to repair 
your ATV) 

     

Read longer texts to locate 
information applicable to task 
(i.e. read through a safety 
manual to learn what to do in 
case of fire) 

     

Read a variety of documents 
or texts in order to compare 
information (i.e. read various 
consumer reports to compare  
equipment ratings and price.) 

     

Scan headings, indexes, or 
tables of content to locate 
information 

     

Read longer texts and  
identify relevant and 
irrelevant information (i.e. 
identify main points of text  5 
to 10 paragraphs long and 
summarize) 
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Refer to longer on-line text 
and use a key word search to 
find information. (i.e. 
reference websites to find 
information on an 
occupation’s training 
requirement and wage.) 
 

     

Make low-level inferences 
from multiple sources (i.e. 
identify writer’s bias and/or 
the purpose/function of text.) 
 

     

 
 
_____________________________   ____________________ 
 Teacher’s Signature       Date 
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Document Use 
 
Document Use Summary 
 
Within the Essential Skills methodology, Document Use refers to a total of 22 tasks. (A 
worker will be required to perform only those document use tasks that apply to his/her 
particular occupation.) 
 
The Document Use complexity rating scale applies to the interpretation of documents 
and the entry of information in documents. It does not apply to the creation of 
documents (i.e. drawing architectural plans). Examples involving the creation of 
documents are included but are not coded.14 
 
 
 read signs, labels or lists  
 
 complete forms by 

marking check boxes, 
recording numerical 
information or entering 
words, phrases, 
sentences or texts of a 
paragraph or more. 

 
 read completed forms 

containing check boxes, 
numerical entries, 
phrases, addresses, 
sentences or texts of a 
paragraph or more  

 
 read tables, schedules 

and other table-like text  
 
 create tables, schedules 

and other table-like text 
 
 enter information on 

tables, schedules or 
other table-like text  

 

 
 plot information on 

graphs (i.e. line, pie, bar)  
 
 obtain specific 

information from graphs 
or charts  

 
 interpret information on 

graphs or charts  
 
 construct or draw graphs 

or charts. 
 
 recognize common 

angles such as 15°, 30°, 
45°and 90° 

 
 draw, sketch or form 

common shapes such as 
circles, triangles, 
spheres, rectangles, 
squares  

 
 interpret scale drawings 

(i.e. blueprints or maps)  
 
 

 
 make measurements from 

scale drawings.  
 
 draw to scale  
 
 read assembly drawings 

(i.e. those found in service 
and parts manuals)  

 
 create assembly drawings  
 
 read schematic drawings 

(i.e. electrical schematics)  
 
 create schematic drawings  
 
 make sketches  
 
 obtain information from 

sketches, pictures or icons 
(i.e. computer toolbars)  

 
 interpret X-rays 
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Document Use 
 

Dimension Level 1 Level 2 Level 3 Level 4 Level 5 

Complexity 
of the 
Document 

Document (s) 
is very simple. 
 
Brief text 
combined with 
uncomplicated 
structure  
 
One document 
and only one 
type of 
document 

Document is 
simple. 
 
 
Multiple piece 
of information 
(ex., simple 
tables) 
 
One document 
or multiple 
documents of 
the same type 

Document is 
somewhat 
complex. 
 
Multiple pieces 
of information 
organized in 
sections with 
subheadings or 
subparts 
 
May be 
multiple simple 
documents 
which may 
include more 
than one 
document type 
(pie chart and 
bar graph) 
 
May be 
specialized 
document 
types (need to 
be familiar with 
the document 
type in order to 
interpret 
information) 

Document is 
complex. 
 
Multiple pieces 
of information 
organized in 
multiple 
sections with 
one additional 
component 
such as colour 
coding. 
 
Multiple 
documents and 
multiple types 
 
Specialized 
document 
types  
(familiarity with 
the document 
is required for 
interpretation) 
 
 

Document is 
complex.  
 
Multiple pieces 
of information 
organized in 
multiple 
sections with 
two or more 
addition 
components 
 
Multiple 
documents and 
multiple types 
 
Specialize 
documents 
(familiarity with 
the document 
is required for  
interpretation ) 
  

Complexity 
of Finding 
and Entering 
Information 

Information 
Search 
• Limited 

search using 
key word, 
numbers, 
icons, or 
other visuals 

 
Information 
Entry 
• Entering few 

pieces of 
information 

 
Thinking 
Process 
• Minimal 

inference is 
required. 
Information 

Information 
Search 
• Locating one 

or more 
pieces of 
information. 

• Using one or 
two search 
criteria  (use 
headings to 
find 
information) 

• Consecutive 
searches 
with the 
some one or 
two search 
criteria 

 
Information 
Entry 

Information 
Search 
• Locating one 

or more 
pieces of 
information  

• using 
multiple 
search 
criteria  

• or using 
results of 
one search 
in a 
subsequent 
search  

 
Information 
Entry 
• Entering 

multiple 

Information 
Search 
• Locating 

multiple 
pieces of 
information 

• Using 
multiple 
search 
criteria which 
may have to 
be 
developed 
by user 

• Or using 
results of 
one search 
in 
subsequent 
search 

 

Information 
Search 
• Locating 

multiple of 
information 

• Using 
multiple 
search 
criteria 

• Or using 
results of 
one search 
in a 
subsequent 
search 

 
Information 
Entry 
• Entering 

multiple 
pieces of 
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found or 
entered is a 
literal match 

• Information 
needed is 
obvious and 
immediate 

• Entering 
several 
pieces of 
information 

 
Thinking 
Process 
• Low level of 

inference 
required 

• Information 
found or 
entered is 
synonymous 
match to 
information 
required 

• Information 
needed is 
fairly evident 

 

pieces of 
information 

 
Thinking 
Process 
• Moderate 

degree of 
inference is 
required 

• Match 
between 
information 
found or 
entered and 
information 
required may 
be 
ambiguous 

 

Information 
Entry 
• Entering 

multiple 
pieces of 
information 

 
Thinking 
Process 
• Considerabl

e inference 
required 

• Match 
between 
information 
found or 
entered and 
information 
required is 
ambiguous 

• One of more 
distracters 
hinder 
finding 
and/or 
entering 
correct 
information 

• Information 
needed may 
be mentally 
restructured 
into 
categories 
devised by 
user 

information 
 
Thinking 
Process 
• High level of 

inference is 
required 

• Match 
between 
information 
found or 
entered and 
information 
required is 
ambiguous 

• Multiple 
distracters 
may hinder 
finding and/ 
or entering 
correct 
information 

• Information 
needed is 
mentally 
restructured 
into 
categories 
devised by 
user 

Sample 
Tasks 

Find or enter 
information 
using a list. 
 
Use a simple 
aphetically 
directory or list 
such as a  
telephone 
directory to find 
a number. 
 
Read labels 
such as on a 
can of food. 
 
Recognize 
common 
symbols or 

Use maps and 
map legends.  
 
Read and enter 
information into 
a calendar. 
 
Read and use 
recipes. 
 
Follow 
instructions 
written in point 
form. 
 
Correctly fill in 
more detailed 
forms such as 
a job 

 Read and 
interpret 
blueprints to 
get dimensions  
 
Plot information 
on a graph 
 
Read and work 
from scale 
drawings to 
make 
measurements. 
 
Construct or 
create charts or 
drawings  
 
Use and 

Interpret 
blueprints, with 
a high degree 
of accuracy, to 
verify 
measurements, 
and report 
mistakes or 
omissions. 
 
Study a variety 
of maps, such 
as 
topographical 
and seismic 
hazard maps.  
 
Locate data in 
lists and tables, 

Study sets of 
drawings and 
schematics for 
details where 
background 
knowledge is 
required to 
integrate 
information 
and read 
drafting 
conventions, 
symbols and 
abbreviations. 
 
Teach 
students to 
search, enter 
data and 
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icons. 
 
Recognize 
common 
geographic 
shapes or 
angles. 
 
Correctly fill in 
simple forms 
such an 
attendance 
form or school 
related forms. 
 
 
 
 

application 
form. 
 
Read and use 
tables, such as 
tables to 
convert Metric 
measures to 
Imperial 
measures  
 
Read and use 
equipment 
gauges or 
clocks. 
 
Read and use 
information 
from a variety 
of charts or 
graphs  
 
Enter or log 
information into 
computerized 
forms. 

interpret 
assembly 
drawings and 
directions to 
assemble 
something. 
 
Read angle 
from a 
compass. 
 
Complete 
detailed forms 
such as 
accident report 
forms. 
 
Read and 
interpret data 
obtained from 
surveys. 
 
 
 
 
 

such as scan 
long lists of 
software codes 
to identify 
errors. 
 
Locate 
topographical 
features in as 
aerial 
photographs 
and satellite 
images. 
 
Complete 
detailed 
planning 
documents 
such as yearly 
course plans. 
 
Search musical 
scores to find 
pieces with the 
right melodies 
and rhythms. 

analyze 
variety of 
complex 
documents 
central to 
subject areas. 

Sample 
Tasks 
(occupations) 
 
 
 
 
 
 
 

Office clerks 
look up phone 
numbers and 
addresses in 
phone books 
and office 
directories. 
 
Day care 
helpers read 
lists, such as 
emergency 
contact lists 
and kitchen 
recycling lists. 
 
Carpenters 
use time cards 
to record work 
hours and 
times for 
payroll. 

Parents read 
recipes to 
prepare snacks 
and meals. 
 
Airport ticket 
handlers read 
load sheets 
which indicate 
how much the 
cargo weighs, 
where the 
baggage 
should be 
loaded and 
what the cargo 
contains. 
 
Airline pilots 
read pre-start 
forms that list 
aircraft 
systems and 
instruments to 
be checked 
during restarts. 

Hunting 
guides 
complete 
hunting reports. 
 
Secretaries 
and office 
workers obtain 
information 
from graphs 
and charts in 
financial 
reports and 
modify them to 
create updated 
reports. 
 
Day Care 
workers 
complete 
accident report 
forms when 
accidents 
occur. 
  
Carpenters 
make sketches 
of drawings or 
plans to use on 
job sites 

Computer 
technicians 
consult and 
synthesize 
information 
from a variety 
of technical 
documents to 
develop 
software 
applications. 
 
Web 
designers 
analyze the 
design of web 
pages to 
identify design 
elements and 
evaluate visual 
appeal. 

Airline pilots 
read 
information 
from cockpit 
instruments 
and graphical 
user interfaces 
such as the 

High school 
teachers 
teach students 
to search, 
enter data and 
analyze a 
variety of 
complex 
documents 
central to your 
subject areas. 
 
Land 
surveyors 
examine 
survey plans 
to confirm the 
placement or 
retracement of 
boundary 
lines. 

Uqausiliriniq: Communications 11, Module 4: Essential Reading 114 



 
Firefighters 
review maps 
and plans of 
buildings, 
facilities and 
vehicles to 
ensure they 
show the 
locations of 
emergency 
equipment, 
meet fire code 
regulations. 
 
Truck drivers 
refer to 
assembly 
drawings for air 
brakes when 
studying for 
licensing 
exams. 
 
Cab driver’s 
read maps to 
pinpoint the 
location and 
plot the 
quickest route 
to a targeted 
location 

flight 
management 
system head's 
up display 
(HUD.) 
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Module Tracking Form: Essential Skill – Document Use  
 
Student ______________________ 
 
 
 Consistent Demonstration  of Skill  Not 

yet 
 Comment Date Date Date  

Document Use  Level 1 – refers  to: 
 Simple document  
 Limited search using … icons, or other visual clues 
 Enter few pieces of information 
 Minimal inference required 
 Information needed is obvious 
 No knowledge of content required or no analysis required 

Student is able to: 
Identify common symbols or 
icons 

     

Interpret and use simple 
drawings, pictures or 
graphics 

     

Find and/or enter information 
in very simple documents 
such as a check list 

     

Correctly fill in a simple form 
that combines brief text with 
simple structure 

     

Document Use Level 2 – refers to: 
 Simple documents  
 Limited search requiring location of one or two pieces of information in document 
 Entering several piece of information 
 Low level of inference required 
 Information needed is fairly evident 
 Limited knowledge of content or limited analysis required 

Student is able to: 
Find multiple pieces of 
information in a simple 
document, such as read and 
use a recipe 

     

Enter several pieces of 
information into a simple 
document 
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Read and use information 
from one part of a document 
to fill in another part of a 
document 

     

Read, find  and use 
information from  simple 
tables, charts or graphs 

     

Document Use Level 3 – refers to: 
 Somewhat complex documents or specialized documents (multiple pieces of information 

organized in sections) or 
 Multiple simple documents 
 Documents divided into multiple headings or containing multiple parts (i.e. graphs or charts) 
 Locate one or more pieces of information in document using multiple search criteria 
 Entering multiple pieces of information into a form 
 Moderate degree of inference required 
 Information found or entered may be ambiguous 
 Some knowledge of content is required to use information 
 Some analysis of information involving selection and integration is required 

Student is able to: 
Find and use information from 
different types of document(s)  
(i.e. graphs, tables)  that are 
organized in complex ways 
(i.e.in sections with 
subheadings) 

     

Find one or more pieces of 
information using multiple 
headings and sections 

     

Read and interpret information 
from document(s ) to complete a 
task or solve a problem (i.e. 
consult manual/ diagram to 
repair, troubleshoot or assemble 
equipment; consult scale 
drawing to obtain information on 
measurements or dimensions) 

     

Locate and integrate information 
from two or more documents to 
complete a task or solve a 
problem 

     

Enter multiple pieces of 
information into a complex 
document (i.e. fill in an 
application form of any length; 
plot information on a more 
complex graph; complete an 
accident report) 
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Integrate and combine 
information for entry into a 
document (i.e. complete a form 
by combining information from 
several lines) 

     

 
 
_______________________________   _____________________ 
 Teacher’s Signature       Date
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Appendix D: Useful References and Sources of Northern Reading Materials 
 
Inuit Tapiriit Kanatami 
This organization represents all Canadian Inuit. It publishes Inuktitut magazine which is 
distributed to all communities free of charge and is also available on their website, 
www.itk.ca/Inuktitut-Magazine.  The magazine contains articles of contemporary and 
historical interest; most articles are available in Inuktitut, Inuinnaqtun, English and 
French. 
 
Nunavut Tunngavik Incorporated  
This organization represents the beneficiaries of the Nunavut Land Claims Agreement. 
It publishes Naniliqpita magazine which is distributed to all communities free of charge 
and is also available at www.tunngavik.com/english/newsletter.php. There are a variety 
of articles and activities in the magazine; most articles are available in Inuktitut, 
Inuinnaqtun and English. In addition, NTI publishes a number of reports. 
 
Up Here Magazine: Explore Canada’s Far North 
This is the Calm Air in-flight magazine. It contains a number of articles about life in the 
north. These articles, links, and more are available on their website at www.uphere.ca.  
 
Up Here Business: The Magazine of Canada’s Enterprising North 
Articles and more information are available at www.UpHereBusiness.ca. 
 
Above and Beyond: Canada’s Arctic Journal 
This is the First Air in-flight magazine. Only the main articles of the current edition are 
available on their website: www.arcticjournal.ca.  
 
Nunavut News/North and Kivalliq News 
Articles, photos, letters, and features are available at http://nunavutnews.com. The site 
also provides market reports, northern guides, and links to relevant northern sites.  
 
Nunatsiaq News 
Newstories, articles, columns, letters and editorials are archived back to 1995 at 
www.nunatsiaq.com. The focus of the newspaper is on Nunavut and Nunavik, but other 
polar regions are frequently featured. 
 
Arctic College Calendar 
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Feedback Fax 
 
To: English Language Arts Coordinator 
 Curriculum and School Services 
 Department of Education 
 Arviat 
 (867) 857-3090 
 
Date: ______________________________ 
 
From: ______________________________ 
 

Re:  Communications (English) 10-11-12 
 
This is feedback for the Communications (English) 10, Module 4, titled Essential 
Reading. 
 
What was helpful to you in this module? 
 
 
 
What did you find was unnecessary information? 
 
 
 
What needs more detail? 
 
 
 
Did you see any mistakes that we need to correct? 
 
 
Is there anything that you would like to contribute to this module? (for example. 
teaching ideas, assessment ideas, samples of student work, resources) 
 
 
 
Is there something that we can do to make this module more useful for you? 
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Endnotes  

1 Ideas are adapted from Pathways to Thinking by Elinor Ross.Christopher-Gordon 
Publishers. Norwood, MA. 1988. 
 
2 Taken from http://www.cotf.edu/ete/modules/msese/earthsysflr/water.html   
 
3 Taken from http://www.memletics.com/mind-concept-map-course/default.asp  
 
4 Strategies for Comprehension by Roberta Sejnost & Sharon Thiese, 1987, page 103 
 
5 Adapted from page 103-105 Reading and Writing Across the Content Areas, by 
Roberta Sejnost & Sharon Thiese. SkyLight Publishing. 2001. USA, pages 103-105 
 
6 Taken from http://www.swiftchart.com/example.htm  
 
7 Exercises taken from www.afraid-of-speaking-a-speech.com 
 
8 Survey taken from http://www.consumersunion.org/other/teaching/1-H1.htm 
 
9 Survey taken from http://www.consumersunion.org/other/teaching/1-H1.htm 
 
10 Adapted from http://mediasmarts.ca/sites/default/files/pdfs/lesson-plan/Marketing-to-
Teens-Marketing-Tactics-Lesson-Kit.pdf 
 
11 Adapted from http://mediasmarts.ca/sites/default/files/pdfs/lesson-plan/Marketing-to-
Teens-Marketing-Tactics-Lesson-Kit.pdf 
 
12 Taken from http://mediasmarts.ca/sites/default/files/pdfs/lesson-plan/Marketing-to-
Teens-Marketing-Tactics-Lesson-Kit.pdf 
 
13 Taken from http://mediasmarts.ca/sites/default/files/pdfs/lesson-plan/Marketing-to-
Teens-Marketing-Tactics-Lesson-Kit.pdf 
 
14 Taken from Reader’s guide to Essential Skills 
Profiles; 
http://www.hrsdc.gc.ca/eng/workplaceskills/LES/tools_resources/tools_audience/gener
al/readers_guide_whole.shtml#a14 
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