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                                   The Prophet1 
 
And a youth said, Speak to us of Friendship 
         And he answered, saying: 
         Your friend is your needs answered. 
         He is your field which you sow with love and reap with thanksgiving. 
         And he is your board and your fireside. 
         For you come to him with your hunger, and you seek him for peace. 
 
        When your friend speaks his mind you fear not the “nay” in your mind 
nor do you withold the “ay”. 
        And when he is silent your heart ceases not to listen to his heart; 
        For without words, in friendship, all thoughts, all desires, all 
expectations are born and shared, with joy that is unacclaimed. 
        When you part from you friend, you grieve not; 
        For that which you love most in him may be clearer in his absence, as 
the mountain to the climber is clearer from the plain. 
 
         And let there be no purpose in friendship save the deepening of the 
spirit. 
        For love that seeks aught but the disclosure of it’s own mystery is not 
love but a net cast forth: and only the unprofitable is caught. 
 
        And let your best be for your friend. 
        If he must know the ebb of your tide, let him know its flood also. 
        For what is your friend that you should seek him with hours to kill? 
        Seek him always with hours to live. 
        For it is his to fill your need, but not your emptiness. 
       And in the sweetness of friendship let there be laughter, and sharing of 
pleasure. 
       For in the dew of little things the heart finds its morning and is 
refreshed. 

Kahil Gibran 
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Aulajaaqtut 11, Module 2: Healthy Relationships 
 
Introduction 
 

Aulajaaqtut 11 consists of five modules: 
Taking Ownership 
Healthy Relationships 
Reaching your Goals 
Inusirniq - Leadership 
Community Practicum Project 

 

Healthy Relationships is a module consisting of 10 units. It follows the 
Curriculum and School Services (C&SS) module template. You are required to 
develop your own lesson plans from the units in order to meet the specific 
needs of your students. Please adapt the materials for your students, but 
ensure that they are able to demonstrate the learning competencies for the 
module. The module requires a minimum of 25 hours of instruction. 
 

In addition to this Teacher’s Manual, there is a Student Journal that 
accompanies the module. It contains many of the materials students will need 
to carry out the activities. As well, there are journal entry reflection sections, 
and a self-assessment section for their input. Many of the materials found in 
the journals are included in the Teacher’s Manual in 10-point text. 
 

From time to time throughout the module, students are asked to store a 
significant piece of work in their Aulajaaqtut personal portfolio. Please make 
sure that your students are each developing this portfolio. C&SS is currently 
in discussions with Nunavut Arctic College to have our students receive 
advanced credit for this personal portfolio if they register in NAC courses 
that have a requirement for producing one. We are in the process of 
developing guidelines for the Aulajaaqtut personal portfolio based on the one 
developed for Nunavut by NAC. The portfolio is not a storage place, but a 
record of achievement, growth and development. At the end of each module, 
students are asked to select three significant pieces of work to include in 
their personal portfolio. At the end of Aulajaaqtut 11, students should review 
these pieces and determine which ones best represent their achievement, 
growth and development; these will remain in their portfolio.  
 

Assessment will be formative throughout the module. Conferences should 
occur as often as possible. Both self- and peer assessment should occur 
frequently. 
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Rationale 
Most people who live in Nunavut are aware of the high numbers of those who 
are affected in their lives by unhealthy relationships. Many communities are 
struggling to deal with the dehabilitating social problems that are a result. 
This module is an attempt to address some of these problems by asking young 
people to consider the quality of the relationships that affect their own lives. 
People in Nunavut have been faced with a great deal of change in a very short 
time. Methods of dealing with inappropriate social behaviours which may have 
worked in the past, do not seem to be helping our young people cope with the 
problems which they face today. In addition, the methods used by the 
“southern based” judicial and social services systems can also be very 
bewildering. 
 

A great number of people in Nunavut are living with the fear of abuse or the 
guilt of being an abuser. Any type of abuse is frightening to endure, and is 
equally frightening to witness or to hear about. Isolated communities often 
have little access to any resources or counselling, let alone culturally sensitive 
ones. For many young people, future plans and possibilities in isolated home 
communities can seem limited. For a victim of abuse, the future is even more 
frighteningly unsure. Our youth represent our future. 
 

Especially in small and geographically separated places in Nunavut, it is very 
important that young people be able to see and understand the “big picture”. 
It is crucial that northern youth understand their options and make educated 
choices for themselves. 
 

At first, the idea was to write a module which dealt directly with issues of 
abuse. However, that is an extremely sensitive subject, and there were many 
questions as to whether a classroom situation is the best place to address it 
safely and directly as originally planned. Classroom teachers are not usually 
trained as counsellors, and a classroom situation is not a safe and private place 
for victims or abusers to address what is/has happened in their lives. It is 
most important that this educational material gives students a chance to learn 
about and discuss these highly sensitive issues, but not to compromise 
someone who has already possibly been victimized. A classroom is definitely 
not an ideal place for disclosure. It is of utmost importance to consider the 
students’ safety and security. 
 

For this reason, this module concentrates on exploring and modelling what 
makes healthy relationships. The module still deals with sensitive material, and 
there is always a possibility of disclosure in the classroom. Teachers should 
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prepare for this possibility by taking steps such as including a representative 
from Social Services in the planning for teaching this module and creating a 
safe, private place where a person can go if they need to. The hope of this 
module is to strengthen our young people’s abilities to recognize healthy 
relationships, to better equip them to recognize and avoid potentially 
unhealthy situations and to teach them that they can help each other prevent 
abuse from happening. It will encourage students to reach out and help their 
peers with the confidence that they can do so. It will also encourage students 
with particular strengths in these areas to seek careers with which they can 
use their skills to give back to, and empower their home communities. 
We hope that, as your work through these issues with your students, you will 
encourage open discussion on issues, including suicide. Since relationship 
breakup is a key indicator for youth suicide in Nunavut, encouraging youth to 
develop positive and realistic attitudes to relationship building can become a 
key preventive factor. 
 

This process must begin with team building. A safe, supportive environment is 
one where a student can feel that they can trust their peers and their 
instructors as much as possible. It is imperative to the success of this module 
that the participants feel comfortable enough to discuss sensitive issues. In 
addition, the chances of one or more students from the class being victims of 
abuse, abusers or potential abusers is very high. Members must feel 
comfortable with each other and with the instructor in order to best benefit. 
In turn, the instructor must be sensitive to these possibilities, have 
strategies in place to best support each of the members of the class and 
continually make an effort to maintain a safe and comfortable atmosphere in 
the class. Personal reflection will also play an important part of this learning 
process. Students need equal shares of group support and discussion, 
pertinent information, privacy for personal reflection and a safe learning 
environment. 
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Aulajaaqtut 11, Module 2: Healthy Relationships 
 

 Learning Competencies Strategies 

1 
Students will define a healthy relationship and 
discuss various dynamics in a healthy 
relationship. 

2 
Students will be aware of  
• their ability to choose their responses. 
• how trust affects relationships. 

3 

Students will be aware  
• that positive responses and emotions feed the 

cycle of a healthy relationship.  
• of how trust relates to healthy relationships. 
 

4 
Students will understand that conflicts are a 
part of relationships. 
 

5 
Students will understand the term ‘reciprocity’ 
and how the theory of reciprocal sharing 
operates. 

6 
Students will understand that their 
characteristics influence the way they interact 
in a relationship. 

7 

Students will become aware of their ability to 
direct their positive energies towards those 
actions and attitudes over which they have 
control. 
 

8 
Students will develop a list of the positive 
attributes and characteristics that they 
contribute to a relationship. 
 

9 
Students will practise techniques designed to 
support others and encourage positive 
relationships. 

10 

Students will  
• recognize that unhealthy relationships exist 

and what the characteristics of these are. 
• identify community resources and agencies 

available and the role of each to support 
people in unhealthy relationships.  

 

community 
circles  
brainstorming 
categorization 
active learning 
decision making 
mind mapping 
problem solving 
energizers 
synthesizing 
activities 
team building 
group work 
cooperative 
learning 
writing  
presentations 
scenarios  
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Unit 1: Defining a Healthy Relationship 
 

Learning Competency: Students will define a healthy relationship and discuss 
various dynamics in a healthy relationship. 
 

Opener: Two on a Crayon 
Have the class form pairs (see TM under Forming Groups). Hand each group a 
piece of paper and one crayon. Explain that the partners will hold the crayon 
at the same time and draw a picture together while a song plays (choose a 
soothing song). The partners are not allowed to decide what kind of picture 
they will create or to speak to each other during the activity. Have each pair 
of students share their drawing with another pair of students. 
 

Connector: Debriefing the Opener 
Ask the students to respond to the following questions:  

• How did it feel when the other person was controlling the crayon more 
than you?  

• How did you share the crayon?  
• How do you feel about your end product? 

 

Activity: The 5 W’s of a Healthy Relationship 
Divide the class into four groups (see TM under Forming Groups). Have 
students go to the four pages of 5 W's of a Healthy Relationship in their 
journals. Distribute the 5 W’s of a Healthy Relationship cards found at the 
end of this unit so that each group has a different 5W task. Students should 
list as many ideas, thoughts, words, or symbols that come to mind for each 
heading. Allow each group to select a reporter (see TM under Selecting a 
Reporter) to share their group’s ideas with the class. 
 

Reflection 
Three things in human life are important: The first is to be kind. The    

second is to be kind. And the third is to be kind. 
Henry James 

Content: How does the quotation relate to healthy relationships? 
Collaborative: What is one thing your group did that you think demonstrated 
group collaboration? 
Personal: Of the four different kinds of healthy relationships discussed, 
which do you feel your lifestyle demonstrates best? 
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Follow-Up: Scenario Cards 
Have the students form groups of four to six students per group. Hand each 
group a stack of scenario cards found at the end of this unit; there is a score 
sheet in the journal for each student to use. Play begins when a student (the 
player) picks a card and reads the scenario aloud. Each group member decides 
which category of a healthy relationship the scenario falls under (verbal, 
emotional, physical, sexual, a combination, or none of the above) and checks 
the appropriate box on the score sheet found in their journal. The player then 
reads the scenario again and places the card on an enlarged copy of the 
Healthy Relationships diagram at the end of this unit in the category of their 
choice, and shares their decision with the group.  
 

One by one, each group member reveals their category selection and rationale. 
If the majority agrees with the player, he/she gets a point. If the group does 
not agree, the player has one minute in which to convince the group. If the 
player is able to convince the majority of the group members, he/she receives 
a point. If there is a tie, the player picks a new card and continues to play for 
another round. Play then passes to the next student. 
 

Classroom Reinforcement:  
Have each group (from the activity) create a banner for their category of a 
healthy relationship (verbal, emotional, physical, and sexual) and post them 
around the room and/or post the 5W's of a Healthy Relationship around the 
room. 
 

Accommodating Diversity: 
In the Classroom Reinforcement activity the teams may need to be put 
together by the teacher using a technique where everyone is given a slip of 
paper with (TV shows, singers, animals) so that reading skills and participation 
skills are spread across the group. Then when the students do the activity, 
the reader can take that role and leave students who are not able or 
comfortable with that task to do other roles. Please note that the Activity 
deals with very sensitive topics and you need to be frank with your students. 
You may want to invite the School Community Counsellor to join you for the 
class. For the Follow-Up, you may want to write your own scenario cards or 
select the ones most appropriate for your class. 
 

Assessment  
Student: There is a self-assessment section within the student’s journal. It 
will be important for you to provide time for the students to fill out their 
journal entries and evaluation part at the end of each unit. 
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Teacher: Outline to the class how this unit will be evaluated. Classroom 
participation is a key aspect of this course but to receive credit for this a 
student must actively participate. Some students are more verbal than others, 
appearing to be more active where a quiet, reflective student may participate 
in ways that need to be closely watched for; observation grids will be an 
important part of the teacher’s resources. The journal will enable you to 
collect and monitor how the student is functioning in this unit. The journals 
should be taken in at least once a week - either all at once or on a rotation 
basis. 
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Scenario Cards 

Scenario #1: 
Sheena was drying off in the bathroom after a shower. Her uncle 
knocked on the door. When Sheena said she was almost done, he 
left and waited in the kitchen until Sheena came out. 

Scenario #2: 
Anguu was in a good mood the other day. She asked her sister to 
help her clean up around the house and they went for a walk when 
they were done. 

Scenario #3 
Panikpaa was playing a game at the arcade. She noticed Mark was 
looking at her. Later Mark came over and they played a few games 
together. As they were leaving he asked if he could give her a ride 
home on his Honda. 

Scenario #4 
Martha had a hard day at work. When she got home her boyfriend 
Sam asked what was wrong. She said she was grumpy and just 
wanted a bit of time to be alone. Sam left to watch TV and Martha 
ran a hot bubble bath. 

Scenario #5 
When Siukpaa was out after school, Siukpaa’s parents wanted her 
to let them know where she was. Her curfew was 10:30pm. If she 
was late, her parents grounded her and she was not allowed to go 
out the next night. Siukpaa was 13 years old. 
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Scenario #6 
Tiitii’s grandfather often called him by his nick name--mighty 
hunter. Tiitii felt special when his grandfather called him this, he 
admired his grandfather and hoped someday he would be a great 
hunter like him. 

Scenario #7 
Every day when Sam came home from school, his dad would kunik 
him and ask him about his day at school. Sam never said too much, 
but liked that his dad cared enough to ask how things were going. 

Scenario #8 
Susan’s parents always make sure someone trustworthy stayed with 
her when they are out hunting on weekends. 

Scenario #9 
Jamie’s brother said something to him that made him so happy he 
smiled all the way to school that morning. 

Scenario #10 
Roy wanted to split up with his girlfriend. He decided to talk to her 
and let her know that he did not want to be in the relationship 
anymore. 
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Scenario #11 
Tony didn’t like something his girlfriend said. He was so angry that 
he got up and left the room. Later, when he wasn’t so angry, he 
talked to her about it. 

Scenario #12 
The baby cried so much that Angulik couldn’t stand it. Angulik was 
so stressed out hat she called her friend to come and baby-sit 
while she got out of the house for awhile. 

Scenario #13 
Louis received many notes from a girl at school. He wasn’t 
interested in her, but she obviously was interested in him. He 
calmly told the girl to stop sending him notes and to stop calling 
him. 

Scenario #14 
Tiriganiaq liked her group of friends. They never did too much 
together, just hung out, listened to music, walked around, and 
talked. She trusted them and knew that they were there to listen 
to her. 

Scenario #15 
Mary had been going out with a boy from school for 7 months. Last 
night he wanted to have sex. Mary didn’t feel comfortable. Her 
boyfriend said it was hard to wait, but that he understood and 
wouldn’t pressure her to do something she felt uncomfortable with. 
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Scenario #16 
Tanya’s family didn’t have very much money, but her mother made 
sure they spent time together and had fun. Spring time was Tanya’s 
favourite because her mother would take her out to make nipku and 
goose egg hunting. 

Scenario #17 
Martha and Joe had been married for a year. Martha was a 
Catholic and Joe was a raised in the Glad Tidings church. Although 
they didn’t agree about everything, they never bad mouthed each 
other’s church. 

Scenario #18 
Ben was in a hurry to get to class. As he rushed down the hall he 
brushed by another student. That made the person trip and drop 
everything they were carrying. Ben stopped to help. 

Scenario #19 
Andy usually got along with his best friend. Yesterday they had a 
big disagreement over money. Andy wanted to rent a movie, and his 
friend wanted to play pool at the arcade. They decided that they 
would flip for it. Andy lost and they went to the arcade to play 
pool. 

Scenario #20 
Siksik loved her little brother. When she would come inside, he 
would run to her and say “Kunik first!” 
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Scenario #21 
Jonathan was having a hard time with his math. His teacher would 
often come up to him in class, put his hand on his shoulder and say 
a few words to encourage him. 

Scenario #22 
Henry taught his little brother how to fish last weekend. He felt 
proud that he was able to teach his little brother how to fish, and 
his brother seemed proud too. 

Scenario #23 
Celina was feeling depressed. She went to talk with her pastor. The 
pastor prayed for her and offered to listen. After talking awhile 
Celina felt better. The pastor didn’t give her advice, just listened. 

Scenario #24 
Roy and Mary had been going together for two years. Every Friday 
night they got a baby-sitter for their panik. Roy played hockey and 
Mary went to sewing classes at Arctic College. They both liked to 
spend time with their friends and do things they enjoyed. Some of 
their friends thought it was funny that they spent time apart. 
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5 W’s of a Healthy Relationship Cards 
 
 
5 W’s of a Verbally Healthy Relationship 
Who is involved? 
What does it look like? 
When does it happen? 
Where does it happen? 
Why is it important? 
 
5 W's of an Emotionally Healthy Relationship 

Who is involved? 
What does it look like? 
When does it happen? 
Where does it happen? 
Why is it important? 

 
5 W's of a Physically Healthy Relationship 

Who is involved? 
What does it look like? 
When does it happen? 
Where does it happen? 
Why is it important? 

 
5 W's of a Sexually Healthy Relationship 

Who is involved? 
What does it look like? 
When does it happen? 
Where does it happen? 
Why is it important? 
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Healthy Relationships 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

Healthy Relationships 

PHYSICALLY HEALTHY PHYSICALLY HEALTHY 

VERBALLY HEALTHY EMOTIONALLY HEALTHY 
 



Aulajaaqtut 11, Module 2: Healthy Relationships 21 

Unit 2: Responsibility vs Reaction 
 
Learning Competencies: Students will be aware of their ability to choose 
their responses. 
Students will become aware of how trust affects relationships. 
 

Opener: Trust Fall  
Have your class do a Trust Fall. Ask for a volunteer to stand on a platform and 
fall backwards into the arms of her or his classmates. Start with a low height 
of about 12 inches or so and increase the height as the class gains confidence. 
The volunteer should fall from a height of no higher than four feet. The 
volunteer should fall with arms held tightly against the body, and should keep 
the body straight and rigid. 
 

There should be at least 10-12 students standing at ground level to act as 
spotters. The spotters should form two lines, line 1 facing line 2. Each line of 
spotters should stand shoulder to shoulder. Ask the spotters to extend their 
hands, palms up, so that hands are alternated and placed closely together to 
form a secure landing spot. 
Note: Do not let spotters grasp hands or wrists - they might bonk heads if 
they do. 
 

Connector: What is trust? 
Ask the students: What is trust and how do you create it? Trust is a word 
that everyone uses, yet it is a complex concept and difficult to define. Trust 
involves making a choice which may lead to a gain or loss, depending on the 
behaviour of the other members and that the loss is greater than the gain. 
Tell them that not all choices involve trust or have to be this complicated. The 
activity to follow looks at choices. 
 

Activity: Choosing our Responses 
Have the students close their eyes and think of some of the choices they have 
made so far in the day. Discuss that every day each of is faced with situation 
after situation in which we must choose how we will act or what we will say. 
These choices range from what pair of socks we will put on in the morning, to 
whether we will kiss our boyfriend/girlfriend good night. Some of the choices 
we make have little implication for ourselves or for those around us. Many 
however, are more consequential and have the power to dramatically affect 
others and our own sense of self. We all have stresses in our lives – things  
which worry us, things which make us angry, things which make us sad, things 
which we wish would just go away. We may not be able to control the situation, 
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but we have the ability to choose our response, we simply need to acknowledge 
this ability and consciously act on it. 
 

In an earlier module, we discussed personal responsibility. Often we do not 
realize that we have the ability to choose our response, and instead of 
choosing our response, we simply react. When we react, we are often limited in 
our ability to see the situation clearly and to respond in a way that is most 
helpful. There is time between the situation and our response. It is during this 
time that we can choose how we will respond. 

Choice line: 
The Situation______________________ Our Response 

Time to Choose 
 

Ask for five volunteers, one to be the message receiver, the other four to be 
the message carriers for a role play activity. The message receiver stands at 
one end of the room. 
 

Provide the message receiver with paper and a writing tool to record the 
messages as he/she receives them. Explain that you will be showing a 
different message to each message carrier. The message carriers are not 
allowed to use the exact wording of their message. As soon as they have their 
message, each message carrier must immediately race across the room and 
deliver the message as effectively and sensitively as possible. They are to act 
as if this is a real life situation. Encourage the students to use body language 
and facial expressions. When all four message carriers have delivered their 
messages, ask the receiver to read out the messages. You may have to arrange 
the room so that this activity can be carried out safely. 
 

The important part of this activity is that the message carrier must decide 
how they will convey their particular message to the receiver during the time 
it takes to cross the room. The following are suggestions for messages, but 
may want to create your own. Examples: 

There’s something in your nose. 
I agree with you. 
The teacher likes that shirt you’re wearing. 
How much did your shoes cost? 
There is food caught between your teeth. 
You said something yesterday that made me mad. 
You seem like a really nice person. 
What you’re talking about makes me uncomfortable. 
What is your phone number? 
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I've forgotten your name. 
That shirt is one you borrowed from me, and I want it back. 
I'm not sure I like your haircut. 
I disagree with what you were just saying. 
Got a condom? 

 

After each message carrier has delivered the message, discuss the thoughts 
and decisions that the message carrier made in the short time between 
receiving the message and delivering the message. Record the information on a 
piece of chart paper on which is written:  
gets message ___ (record thoughts and decisions here) ___ delivers message 

 

Reflection 
Have the students respond to the following quotation: 

In the middle of every difficulty lies opportunity. 
Albert Einstein 

Have the students respond either in writing, orally or quietly to themselves 
and then share if they choose. 
Content: What were the choices the message carriers had to make in order to 
deliver their message? 
Collaborative: What did you notice that was different about how the message 
deliverers did their task? 
Personal: What did this exercise teach you about how to make choices? 
 

Follow-Up: Choice Line 
Have the students reflect on some of the choices they have made in the last 
week or so. Instruct the students to pick four of the choices they made and 
think about what ideas, people, or thoughts were influential in their response. 
They should record this information in point form on the Situation/Response 
Worksheet in their journals. 
 

Classroom Reinforcement:  
Post the Choice Line and the quotation in the classroom. 
 

Accommodating Diversity: 
To make the activity more challenging, you could limit the amount of time the 
carrier has to pass their message along. 
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Assessment  

Students: The students need to record how they participated in the activity - 
if they participated in the trust fall, if they discussed their reactions, if they 
participated or observed in the message carrier activity. These are all listed 
in their journal. As well, the students should fill out the journal entry spaces 
either with reflection questions or reflecting on the topic as a whole. They 
should also think about the project and enter in the journal what they are 
working on for this project. 
 

Teacher: You need to have a grid chart with the students’ names - one per 
grid square. By observing the students, you check when the students are 
participating, developing a way to look at each group on an even basis. At the 
end of the class, an average can be found and then the students’ participation 
can be seen as high, average or low. This may lead to a later discussion on 
participation and how people participate in a looks like, sounds like, feels like 
activity so that everyone is aware of how participation will be recognized and 
understood. As well for the group work, you can monitor participation while 
circulating around the room. 
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Einstein Quote 
 

 

 
 
 
In the middle of every difficulty lies 
opportunity. 

Albert Einstein 
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Choosing a Response Poster 
 

SITUATION   

 

 

Make a Choice   
 

 

RESPONSE 
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Unit 3: Feeding the Relationship 
 

Learning Competencies: Students will be aware that positive responses and 
emotions feed the cycle of a healthy relationship.  
Students will become more aware of how ‘trust’ relates to healthy 
relationships. 
 

Opener: Life History  
Have the class sit in a large circle. Instruct the students that they will have 
30 seconds or so (you may want to shorten or lengthen the time depending on 
your students) in which to tell their life history. The idea is not to share 
private matters, but to give basic information about their history and to build 
trust in the group. Name a timer who will monitor the time. 
 

Reflection 
Ask the students to reflect on this activity. Ask them if they would have 
found it easier to have shared their life stories in pairs and then have their 
partner share their story to the larger group. If the students found it 
difficult to do this ask if this had to do with trust - do they trust their 
classmates to treat them with respect? Ask what they feel could be done to 
build this trust. 
 

Connector: Healthy Relationships 
Post up the Healthy Relationship Spiral Diagram. Run off the mini-handshake 
sheet at the end of this unit. Ask students to write, colour and design words 
or comments about healthy relationships on the hands and cut them out. Have 
each student read what they have written on their handshake as they post it 
up on a display around the Healthy Relationship Spiral Diagram. 
 

Activity: The Piano and the Pianist 
Situation: You can have a beautiful piano in your house that is a unique and 
expensive piece of furniture to look at, but if no one plays it, then you just 
have a piece of furniture. You can be an amazing pianist, but if you don’t have a 
piano, then your talent remains within you. If you have the talent and the piano 
together, you can create beautiful, unforgettable music. 
 

Have students work with a partner to explain how this little story is 
representative of healthy relationships. [The piano represents one person in a 
relationship, the pianist, another. Each person brings different qualities, 
talents, likes and dislikes to a relationship. In a relationship there are 
conflicts and differences, however, in a healthy relationship there is a working 
together, a blending and consensus building where both can express 



Aulajaaqtut 11, Module 2: Healthy Relationships 29 

themselves.] Ask two sets of partners to join together to come up with a story 
of their own that illustrates the concept of how different types of people 
compliment each other and create healthy, strong relationships. 
 

Reflection 
Content: What do you think the world would be like if everyone were the 
same? 
Collaborative: Do you feel that people whom you like need to be people who 
think and act the same, or are conflict and differences sometimes good in a 
friendship? Explain. 
Personal: When you tell someone something personal, how do you feel if that 
person cannot relate to what you are saying? What do you do? 
  

Accommodating Diversity: 
Depending on how verbal your class has been, you may want to do the Opener 
as a paired activity where you ask them to find a partner and then time the 
students so that each person in the pair gets a chance to share their personal 
history. Then in the group sharing that follows, you can ask the students how 
they would have felt if they had been asked to participate in a whole group. 
For the Activity, the piano story may not be appropriate for your students. 
Another suggestion would be to use the colour wheel where two complimentary 
colours make a painting vibrant or create a whole new colour. You may also 
know of other stories to present this concept. 
 

Follow-Up: Dear Ilatnaaq 
One kind of relationship that people find themselves in is a working 
relationship. Sometimes this is called positive interdependence. For students 
to learn this, they need to work in various grouping arrangements - whole 
class, groups of four or five, triads, and pairs. When working with others, they 
must work cooperatively in order to accomplish the given tasks. It is critically 
important to articulate to students that they are going to be put in situations 
where they have to work together. In this case, they will be given material to 
learn individually, and to learn together ensuring one another learns as well. 
The activity that the group is to do is to work on the concept of trust. 
Each student is to think of themselves within a group in their class and fill out 
the questionnaire about trust called Understanding Your Trust Actions. 
When the students have finished filling out the questionnaire, they can be 
given a chance to read the Dear Ilatnaaq booklet. This is a booklet that has 
letters to a newspaper asking advice on a particular problem. You may prefer 
to choose just the letters that are most appropriate for your class. 
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Each student is to think of a situation (real or fictional) that they want to 
write asking for advice. You should model one for the group. Once these have 
been written, typed and passed in (set a specific date due), the letters will be 
distributed to small groups so that the answer given to the letters will come 
from classmates. Once the responses have been shared, put the questions and 
answers somewhere for ready reference. This may be an activity you feels 
gives valuable insights and may continue it on a weekly basis. 
 

Classroom Reinforcement:  
Assign each group one phrase from the Helpful Hints about Trust2 found in 
their journals. Ask the students to discuss and illustrate the phrase for 
display in the classroom. 
 

Accommodating Diversity: 
The students need to reflect how trustful and trustworthy they feel they are. 
This is a personal thing, but it would be important to trigger their thinking on 
this with the material that is presented in this unit. Some additional material 
is available on trust and destroying trust that may help students discuss this 
more. Putting the students in a jigsaw arrangement could allow them to cover 
the content and then give them an opportunity to have more information to 
contemplate. The ideas in Helpful Hints About Trust vary in complexity. You 
may want to pass out phrases to different groups depending on the ability 
level of the group to understand the underlying concept. 
 

Assessment  
Students: Using the samples of the Dear Ilatnaaq letters, each student is to 
write a DearIlatnaaq letter as well as writing back to another student’s Dear 
Ilatnaaq responding with ‘wise’ advice. The students may rename this activity 
giving it a more northern context. The letters will be shared and so can be 
sent as if from a fictional person. They will be put in a binder with the 
responses given to them. Students will be encouraged to send in their letters 
typewritten to keep anonymity. Students need to be told that what is shared 
in these letters should be kept within the class. 
 

Teacher: Keeping track of what students do within this unit, as with all the 
program, can be challenging. Participation, leadership skills, social skills, 
trustworthiness, cooperation, openness are all skills that the students are to 
be working on in this unit. Making a grid with each of these skills listed so that 
you can keep track will be important. The grid could look like the following: 
 

 Name of Student:    Name of Student:  
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 participation:     participation:  

 leadership:      leadership:  

 social skills:      social skills:  

 trustworthiness:     trustworthiness:  

 cooperation:     cooperation:  

 openness:      openness: 
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Healthy Relationship Spiral Diagram  
 
The diagram is a spiral because this shape starts and then goes on growing, 
just as a healthy relationship does. The two spiral paths represent yourself 
and the other person or people in the relationship. The spiral paths get 
increasingly bigger because the longer you work at creating and keeping a 
relationship healthy, the stronger it will be. 
 
The spiral is divided into four sections. These are four areas of respect and 
support in a healthy relationship. Each area is as important as the others 
 
Note: Not all relationships are sexually active, of course. Many relationships 
are sexually healthy because they are not sexually active. 
 
      
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

PHYSICALLY HEALTHY VERBALLY HEALTHY 

SEXUALLY HEALTHY EMOTIONALLY HEALTHY 
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Handshake Cutout 
 
Cut out. Write, colour and design your words or comments about healthy 
relationships on these hands and cut them out. Post them on or around the 
Healthy Relationship (Spiral) Diagram. 
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Helpful Hints about Trust 
 

1. Trust is a very complicated concept or idea. 
It may take a while to fully understand it. 
 

2. Trust exists in relationships, not in someone’s personality. 
While some people are more naturally trusting than others, and it is easier for some 
people to be more trustworthy than others, trust is something that occurs between 
people, not within people. 
 

3. Trust is constantly changing as two people interact. 
Everything you do affects the trust level between you and the other person to some 
extent. 
 

4. Trust is hard to build and easy to destroy. 
It may take years to build up a high level of trust in a relationship, then one 
destructive act can destroy it all. 
 

5. The key to building and maintaining trust is being trustworthy. 
The more accepting and supportive you are of others, the more likely they will disclose 
their thoughts, ideas, theories, conclusions, feelings and reactions to you. The more 
trustworthy you are in response to such disclosures, the deeper and more personal the 
thoughts a person will share with you. When you want to increase trust, increase your 
trustworthiness. 
 

6. Trust needs to be appropriate. 
Never trusting and always trusting are inappropriate. 
 

7. Cooperation increases trust, competition decreases trust. 
Trust generally is higher among collaborators than among competitors. 
 

8. Initial trusting and trustworthy actions within a group can create a self-fulfilling 
prophecy.  
The expectations you project about trust often influence the actions of other group 
members towards you and one another. 
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Letters to Ilatnaaq 
Dear Ilatnaaq, 
Should you fight back if someone is trying to hurt you? I have heard that you 
could be hurt even more or make the situation worse, if you fight. 
 

Signed, Worried 
 
Dear Worried, 
This really depends on the situation. This is a question best directed at a 
counsellor at your school or at social services. Violence is rarely the best 
answer in most situations. 
---------------------------------------------------------------------------------------- 
Dear Ilatnaaq, 
How can I physically protect myself if I think I might be raped or hurt by 
someone? 
 

Signed, Strong and Able 
 
Dear Strong and Able, 
Begin with a loud aggressive yell. A yell can scare the person. It can also build 
your confidence in being able to stop the situation and it can even build your 
strength. Try to get away. If you can’t get away, apply your greatest force to 
the person’s weakest point. Try to run again. Go for help. 
---------------------------------------------------------------------------------------- 
Dear Ilatnaaq, 
I have recently met someone who seems like they could become a good friend. 
I feel comfortable talking to this person, and we like a lot of the same things. 
I have only just met the person, though. Can I trust them to be a good friend 
to me? 
 

Signed, Unsure 
 
Dear Unsure, 
Everyone makes friends in their own way. If you think this person could 
become a very close friend, plan to spend lots of time with them so that you 
can get to know them well. It sounds like you have a good start, but 
friendships, like flowers, bloom with time. 
----------------------------------------------------------------------------------------
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---------------------------------------------------------------------------------------- 
Dear Ilatnaaq, 
Someone I don’t know called me on the phone and said a lot of really weird 
stuff. I don’t know who it was. I got a little scared and hung up. Should I have 
done anything else? What should I do if they call again? 
 

Signed, Nervous 
 
Dear Nervous, 
You did the right thing. Hang up immediately on undesirable phone calls. If 
they continue, call the police. Obscene calls and threatening calls are against 
the law. Never give any information about yourself over the phone unless you 
know the call is legitimate. 
---------------------------------------------------------------------------------------- 
Dear Ilatnaaq, 
I was hurt a long time ago but didn’t tell anyone. I am in a relationship with 
very supporting person now. Do you think I should tell them about what 
happened to me?  
 

Signed, Anonymous 
 
Dear Anonymous, 
Part of a strong and healthy relationship is the ability to talk and be honest 
with each other if you feel comfortable telling your partner about what hurt 
you then do so. Trust your partner to give you support 
---------------------------------------------------------------------------------------- 
Dear Ilatnaaq 
How do I know if I am in a healthy relationship? 
 

Signed, Wanna Kno 
 
Dear Wanna, 
Do you feel respected by the other person or people in the relationship? Do 
you feel equal? Do you feel that you can trust and are trusted? Can you 
communicate with them? These are some good indicators. 
---------------------------------------------------------------------------------------- 
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---------------------------------------------------------------------------------------- 
I am in a relationship that is not very healthy. What can I do about it? 
 

Signed ,concerned  
 
dear concerned: 
What you do depends on the kind of relationship. A family relationship is 
different than a friendship and also different than other one between and girl 
If you are really unsure, find a trusted adult to talk to about this. It also 
depends on how unhealthy things are. If you need someone to talk to, look to a 
trusted friend, an elder, family member, church official, counsellor or a social 
worker. Choose someone you feel you can talk to about this problem and who 
can look at the relationship objectively. If you are afraid for your safety, or 
someone else’s safety, it is important to get help 
---------------------------------------------------------------------------------------- 
Dear Ilatnaaq, 
In a healthy relationship, what is the best thing to do when the people get 
angry and disagree? 
 

Signed, Oh Yeah? 
 
Dear Oh, 
This is always the best plan. If you or the other person(s) feel angry or not in 
control, take a “Time Out”. This means to take a little walk, or somehow get  
away from the person(s) you disagree with. Then, talk about the problem when 
you are in control again. It is very important to talk about it. 
---------------------------------------------------------------------------------------- 
Dear Ilatnaaq, 
What do you think are the two most important things that need to be shared 
in a healthy relationship? 
 

Signed, Counting 
 
Dear Counting, 
I think the two most important things are COMMUNICATION and TRUST. 
---------------------------------------------------------------------------------------- 
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---------------------------------------------------------------------------------------- 
Dear Ilatnaaq, 
If I have been in unhealthy relationships in the past, will they effect my 
current relationship? 
 

Signed, Remembering the Worst 
 
Dear Remembering, 
Of course they will. The thing is, you can choose whether they effect your 
current relationships in a good way or a bad way. If you choose to learn from 
past mistakes, in order to stop them from happening again, then those past 
difficulties will mainly make your current relationships stronger. 
---------------------------------------------------------------------------------------- 
Dear Ilatnaaq, 
My sweetheart and I had the best talk last night. We talked about our true 
feelings and promised to love and respect each other. I feel so happy today. 
Can our relationship continue like this? 
 

Signed, Smilin’ 
 
Dear Smilin’ 
Of course it can! Continue to have talks like that one and you are on the right 
track. A healthy relationship takes effort from all of those who are part of it 
in order to keep it strong. Keep it up! 
---------------------------------------------------------------------------------------- 
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---------------------------------------------------------------------------------------- 
Dear Ilatnaaq, 
Everyone in my family hugs and kisses a lot. We demonstrate how much we love 
each other whenever we can. Someone told me that we are weird because of 
that. I don’t feel weird. What do you think? 
 

Signed, Weirdo 
 
Dear Weirdo, 
If your family is weird for being loving and affectionate, them let me be weird 
too! If your family is comfortable displaying their love in that way, then there 
is absolutely nothing wrong. Remember that different people have varying 
degrees of comfort when it comes to showing affection, especially in public. 
Maybe the person who said that to you is a person who is not comfortable with 
it. That certainly does not make it wrong. 
--------------------------------------------------------------------------------------- 
Dear Ilatnaaq, 
I don’t know if this is incest, but sometimes my uncle acts like he is goofing 
around and he grabs my behind. Is this normal? It feels crummy. 
 

Signed, Dodging 
 
Dear Dodging, 
What your uncle is doing is not O.K. It is a form of sexual assault. He doesn’t 
have the right to touch you that way, even when joking. No one has the right 
to touch you in a way that makes you feel bad. If you are uncomfortable telling 
him to stop, then talk to a trusted adult about the problem. 
---------------------------------------------------------------------------------------- 
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---------------------------------------------------------------------------------------- 
Dear Ilatnaaq, 
How do I know if a relationship is verbally healthy? 
 

Signed, Listening 
 
Dear Listening, 
There is little or no ‘bad mouthing’ in a verbally healthy relationship. If 
something negative or hurtful is said, then apologies are made. All the people 
involved try their best to think of the others feelings when they speak to or 
about them. There is also good communication. People listen to each other, and 
respect what they hear. Can you think of other ways that a relationship can be 
verbally healthy? 
---------------------------------------------------------------------------------------- 
Dear Ilatnaaq, 
Describe an emotionally healthy relationship. 
 

Signed, Gotta Kno’ 
 
Dear Gotta, 
An emotionally healthy relationship is strong on support, trust and respect. 
Members do not emotionally hinder or undermine each other. Everyone in the 
relationship feels equally important and safe. 
---------------------------------------------------------------------------------------- 
Dear Ilatnaaq, 
How do you know if a relationship is physically healthy? 
 

Signed, Physical 
 
Dear Phys, 
That’s easy. No one in the relationship is ever intentionally hurt or endangered 
physically. Everyone’s physical needs are well looked after. 
---------------------------------------------------------------------------------------- 
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---------------------------------------------------------------------------------------- 
Dear Ilatnaaq, 
In a family that I know, there is often alcohol abuse and fighting. The Mom 
gets pushed around by the Dad. Sometimes he hurts her. Some girls in my 
community don’t do anything if they get pushed around by their partners. I 
don’t agree. How can I stop this from happening to me? 
 

Signed, Be Prepared 
 
Dear Be Prepared, 
You can certainly make choices in your life. Sometimes this takes strength and 
understanding of what you want from your partner. No one should settle for a 
bad relationship. The key is to be with someone who loves you and who believes 
in respect and communication. You have already taken a big step just by 
knowing that you do not want to be in a bad relationship. 
---------------------------------------------------------------------------------------- 
Dear Ilatnaaq, 
What do you mean when you say ‘Sexually Healthy Relationship’? 
 

Signed, Curious 
 
Dear Curious, 
Well, first of all, not all relationships are sexual ones. In a sexual relationship, 
both people must consent (Say Yes). They also must be old enough to make 
this decision. In Nunavut, a person who is 18 years old or younger is 
considered to be a child. So, a sexually healthy relationship happens between 
two consenting adults. In this kind of relationship, both people agree to 
respect each other’s rights, to be gentle and not forceful in any way, and to 
discuss mutually important things such as birth control and safe sex. Partners 
must respect and talk to each other about each other’s needs and wishes. 
---------------------------------------------------------------------------------------- 
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---------------------------------------------------------------------------------------- 
Dear Ilatnaaq, 
Our family hugs and kisses a lot. It’s usually O.K., but one person makes me 
feel a little uncomfortable when they are affectionate toward me. I don’t 
think it is ‘on purpose’, but I don’t know for sure. What can I do? 
 

Signed, Need Help Now 
 
Dear Need Help Now, 
It is not right for you to feel uncomfortable. If you feel this way, it is 
important to trust your intuition (inner feelings) and take steps to ask this 
person to give you more space. If you feel you can tell him or her yourself, do 
so. If not, consider talking to a family member or adult friend that you can 
trust. Perhaps they can help. A situation like this can be touchy, because the 
person may not realize that they make you feel uncomfortable, however, it is 
your right to feel safe in your own personal space, so please follow your 
instincts about the situation 
---------------------------------------------------------------------------------------- 
Dear Ilatnaaq, 
Yesterday, my best friend came to sleep over. It was late at night and we 
were sharing secrets. My secret was about someone that I really like. My 
friend’s secret was personal and about abuse. She asked me not to tell anyone, 
but I am afraid for my friend’s safety what should I do? 
 

Signed, True Friend 
 
Dear True Friend, 
Your friend must trust you. But he/she does not want you to tell anyone and 
this is very hard. The secret is not a good one to keep and I think you do not 
like keeping this secret either. When someone tells you about abuse, you might 
have many different thoughts and feelings. Your friend is lucky to have 
someone in his/her life who cares so very much. There is no easy answer to 
your problem, but if you can help, you can give back a lot more than if you just 
do as your friend has asked. 
---------------------------------------------------------------------------------------- 
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---------------------------------------------------------------------------------------- 
Dear Ilatnaaq, 
My friend’s boyfriend is always putting her down. He is also very jealous and 
will not let her be with her friends or go out. She thinks this means he cares 
for her, but I don’t think she is happy. Do you think this is a good relationship 
for her to be in? How can I help? 
 

Signed, Concerned 
 
Dear Concerned, 
You cannot make decisions for your friend. She must decide on her own if this 
is a good relationship to be in. However, it might be a good idea to talk to her 
about relationships and the fact that being in a relationship does not mean 
being ‘owned’. You could also talk to her about her feelings when her boyfriend 
puts her down. She may not have much self confidence or feel very good about 
herself right now. You can help build that up by talking to her and making her 
feel stronger. You must be a good friend to care so much. 
---------------------------------------------------------------------------------------- 
Dear Ilatnaaq, 
My little brother told me two older boys were at the community hall, and 
started putting their hands down his pants. He said they did this once before, 
but he started to cry and someone came. This must be wrong! What can I do? 
 

Signed, Lookin’ Out for Little Bro 
 
Dear Lookin’ 
You should tell your little brother to look out for, and stay away from those 
older boys if he can. If they start to touch him, he should say, or even shout 
‘NO!’. He should also tell an adult, like the community hall supervisor if it 
happens again. What those boys did was wrong. You can help your little 
brother by talking to him. 
---------------------------------------------------------------------------------------- 
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---------------------------------------------------------------------------------------- 
Dear Ilatnaaq, 
What kind of person is an abuser? 
 

Signed, Who? 
 
Dear Who? 
Abusers come from all social, economic, ethnic and religious backgrounds and 
all levels of intelligence. In other words, anybody can be an abuser. Abusers 
meet their own needs at the expense of others. Abuse is a way of gaining 
power and control over another person. 
---------------------------------------------------------------------------------------- 
Dear Ilatnaaq, 
I have done some things which I regret. I have hurt someone who is close to 
me. Am I an abuser? 
 

Signed, Seeking Help 
 
Dear Seeking, 
Have you ever hit your girlfriend or boyfriend or a family member out of 
anger or jealousy, or for some other reason? Have you ever felt that using 
force or violence was the only way to handle problems in your relationships? 
Have you ever sexually forced yourself on someone or used opportunity to 
make someone do something which they do not want to do? 
If you answered ‘yes’ to any or all of these questions, your behaviour is abusive 
and you need to seek help. Many abusers say that this behaviour is not the 
problem. They might place the blame on the actions of the victim, or on 
alcohol, or on some other factor. Many abusers justify what they did by 
thinking that their actions did not really hurt the victim or will not leave 
lasting damage. If you realize that you are an abuser, look for help. Talk to 
someone you trust about what you can do to try to break the cycle of abuse. 
This person could be a social worker, a member of the clergy, a teacher, or 
counsellor. Check your community for support in your healing. There may be 
groups meeting and talking about abuse. Take responsibility for your actions. 
---------------------------------------------------------------------------------------- 
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---------------------------------------------------------------------------------------- 
Dear Ilatnaaq, 
What kind of person is a part of a healthy relationship? 
 

Signed, Maybe Me 
 
Dear Maybe,  
A person in a healthy relationship feel equal to the other person in the 
relationship. 
They feel that they are both giving to and receiving from all of the good 
things about that relationship, such as friendship, honesty, respect, love etc. 
If they disagree with the other person, they know they can communicate 
about it, and solve the problem as best as they can. They feel safe. 
---------------------------------------------------------------------------------------- 
Dear Ilatnaaq, 
I am not an abusive person but I treat the people in my family the same way as 
my father did. He hurt us a little sometimes, but I know he loved us. I was 
brought up that way and I’m O.K., aren’t I? 
 

Signed, Following Father 
 
Dear Following Father, 
You are not O.K. You are probably making the same mistakes that your father 
did. Yes, your father loved you, but he also hurt you. Hurting, no matter how 
small, does not have to be part of anyone’s way of life. This may have been 
part of your family history as a child, but you know how this felt when it 
happened to you. You know how it hurt. You know that the pain did not just go 
away. It is important to think about this, so you can get help and not hurt 
others that you care about. 
---------------------------------------------------------------------------------------- 
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---------------------------------------------------------------------------------------- 
Dear Ilatnaaq, 
What is verbal abuse? 
 

Signed, Mute 
 
Dear Mute, 
Verbal abuse is tied in to emotional abuse. Most people have said bad things to 
others at times. This is verbal abuse. It does not hurt much to be called a 
name one time, but constant put downs, insults and heavy criticism is hurtful 
and can have long lasting effects. Verbal abuse makes its victim feel 
worthless. 
---------------------------------------------------------------------------------------- 
Dear Ilatnaaq, 
Why do people sometimes stay in relationships where they are emotionally 
and/or verbally abused? 
 

Signed, Tortured 
 
Dear Tortured, 
People often stay in unhealthy relationships because they don’t think of their 
partners’ behaviours as abusive. They compare their situation to other 
relationships and say things like, “He/She didn’t really physically hurt me. I’ll 
just get over this. It probably won’t happen again.” In this and other ways, 
they simply accept what is happening to them as ‘normal’ or ‘isolated incidents’. 
Since there are good times and bad times in any relationship, they hold on to 
the good times, hoping they will last. 
 

When verbal and emotional abuse is experienced by someone day after day, 
week after week, the insults and negative words etch themselves into the 
victim’s thoughts until they become their reality. The domination becomes so 
complete that the victim thinks and believes the abuse even when the abuser 
is not around. 
---------------------------------------------------------------------------------------- 
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---------------------------------------------------------------------------------------- 
Dear Ilatnaaq, 
What is emotional abuse? 
 

Signed, All Ears 
 
Dear All Ears, 
Emotional abuse can happen in more than one way. It is words or actions which 
are intended to threaten or scare another person. These are some forms of 
emotional abuse: Threats of Violence - (Using words describing violent acts to 
scare another person.)  
Implied Threats - (Using suggestions of threats or aggressive body language 
to scare another person.) 
Violence Against Property - (Destroying objects or property around or 
belonging to a person in order to scare them.) 
Controlling - (Controlling how and when things happen in someone’s life in an 
unhealthy way. Always insisting on having the final say. Not allowing the other 
person to think for themselves and punishing them in some way for not 
following orders or rules.)  
Isolation - (Preventing friendships and contact with other people. Enforcing 
loneliness.) 
Extreme Jealousy - ( While most people feel a little jealous at times, it is 
abusive to be constantly, excessively jealous.) 
Mental Cruelty - (Constant name calling, intentionally chipping away at the 
other person’s self esteem, put downs, belittling.) 
---------------------------------------------------------------------------------------- 
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---------------------------------------------------------------------------------------- 
Dear Ilatnaaq, 
My friend claims to have an excellent relationship, yet I sometimes hear them  
disagreeing, and these fights are frightening to me. How can my friend say 
this? 
 

Signed, Dazed and Confused 
 
Dear Dazed, 
There are two possibilities. Maybe your friend has what is called ‘selective 
perception’. If this is the case, your friend is only absorbing the information 
that confirms that the relationship is perfectly healthy or ‘excellent’ and is 
filtering out anything that points to it failing or being unhealthy. This is a kind 
of denial. Your friend may be lying to his/herself by denying that anything is 
wrong. The second possibility is that your friend is right. Everyone disagrees 
sometimes. That is a normal part of many relationships. Even if they disagree 
occasionally and raise their voices, it may be perfectly normal. If your friends 
can talk through the problem and solve it, and are respectful and caring by 
trying to communicate, and by apologizing for any harsh words, then they 
really do have an excellent relationship. 
---------------------------------------------------------------------------------------- 
Dear Ilatnaaq, 
My friend was sexually assaulted. I want to understand how my friend is 
feeling so I can help. 
 

Signed, Support Person 
 
Dear Support Person, 
Your friend is probably feeling scared and mixed up. Here are some responses 
others have had. They felt embarrassed (“I don’t know what to do. I don’t 
want anyone to know”). They were in shock (“I don’t feel anything. I just want 
to forget it”). They were in denial (“I wasn’t hurt too badly. I don’t need to do 
anything about this”). They were angry (“I want to kill the person who did this 
to me. They should pay for what they did!”). They felt confused (“How could 
that person have done this to me?”). They felt guilty (“I should never have 
gotten into that situation. It’s all my fault!”). Your friend may be experiencing 
anyone or more of these reactions. Support them by listening and caring. 
---------------------------------------------------------------------------------------- 
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---------------------------------------------------------------------------------------- 
Dear Ilatnaaq, 
I have heard abuse being described as ‘happening in cycles’. What does this 
mean? 
 

Signed, Goin’ Round in Circles 
 
Dear Goin’ Round, 
Abuse of any kind tends to be cyclical. This means the same patterns of 
behaviour are repeated again and again. For a period of time the pressure 
builds up in the abuser, like the electrical charge in thunder clouds. The 
abuser blows his/her top in a lightening flash of rage coming out. Then, after 
the storm, the sun comes out. The abuser may apologize for the abusive 
behaviour, or deny it or blame the victim. The abuser is on good behaviour for 
a while, being affectionate and loving, even bringing gifts. But all of this time, 
he/she is building up for another storm until something sets the rage off 
again. Over time, these explosions can get worse and worse. Eventually, a 
boundary is crossed where the abuser can not stop the behaviour without 
professional help. 
---------------------------------------------------------------------------------------- 
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Unit 4: Conflicts in Healthy Relationships 
 

Learning Competency: Students will understand that conflicts are a part of 
relationships. 
 

Opener: Watch the Hand (A Variation of ZIP-ZAP-ZOOM)  
Have the students sit in a large circle. Begin by passing a ZIP (sound and hands 
outstretched) and saying ZIP to someone in the circle. The receiver of the 
ZIP, then passes a ZAP by saying ZAP (same sound and outstretched hands), 
to another student in the circle. The receiver of the ZAP passes a ZOOM by 
saying ZOOM (same sound and outstretched hands) to another student in the 
circle. The student receiving the ZOOM begins the cycle over again, by 
passing a ZIP (new sound, hands outstretched) to another student in the 
circle. Continue until the ZIP, ZAP, ZOOMs are being passed quickly around 
the circle, At this point explain that the receiver of the ZOOM can deflect it 
by raising their hands to block the ZOOM. The sender of the ZOOM must 
then try to send the ZOOM to another student. This activity can then be 
bridged into a silent activity, where students are sending ZIPs, ZAPs, and 
ZOOMs, using only eye contact or facial expressions. 
Note: There are many versions of this game, so you and your students may 
come up with a version more suitable for yourselves. For example, you may 
want to change the ZIP, ZAP and ZOOM to your dialect’s version of yes, no, 
and yuck or corresponding facial expressions.  
 
Connector: Rules for Fighting Fair 
Have the students form groups of four. Have each group create a poster 
which depicts rules of fighting fair. There are many posters available 
commercially (they include ideas such as no put downs, wait until you have 
cooled off, do not interrupt, state how you feel), but none that are culturally 
or linguistically relevant. Have the students choose where they would like 
their poster to be placed prior to beginning the exercise as the content of the 
poster may change depending on the location. You may take a few minutes just 
to brainstorm appropriate locations, for example, primary classes, gym, or 
washrooms. 
 

When making a poster, the students can each contribute different talents to 
the process. They may want to take a few minutes to discuss what they can 
contribute. Some can be the idea people, some can do the lettering, some can 
make sure the English, Inuktitut, Inuinnaqtun or French is correct, some can 
draw, some could colour, and so forth. 
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Encourage the students to create a list of what they want to say prior to 
designing their poster. Make sure they have the materials they need to do a 
rough draft and a final version of their poster. Have them sign the poster on 
the back writing what role they played in developing the poster. 
 

Give a time frame within which they are to work on their posters. When the 
group time is up, ask the students to discuss what they have learned about 
conflict and relationships from this unit. Tell them that not only are they 
going to present their poster to the class, but someone is to summarize what 
their group has learned about conflict. Tell them to share the roles within the 
group of leader, presenter, recorder and timer. Give a set amount of time and 
then share. If you want to assess the poster, develop the criteria and a rubric 
with your students before beginning the work on the posters. 
 

Activity: Scenario 
In the activities above, we explored the fact that in healthy relationships you 
need to use the skills of negotiation and consensus building. Have the students 
form pairs and put the following situation on a chart or projector. 
 

You have been chosen to go to Iqaluit to be a page for the Legislative 
Assembly. Your parents are so proud of you. Your boyfriend/girlfriend 
doesn’t want you to go and tells you that if you go your relationship is 
over.  

 

Have your partner role play your boyfriend or girlfriend and try to 
negotiate a solution that both of you can be happy with. Give each pair five 
minutes to role play this. Ask the students to call out what they were able 
to suggest as negotiable solutions. Put the ideas down on chart paper. Were 
they able to use the rules for fighting fair? 
 

Reflection 
Content: Why is it easier to think of solutions to conflict when you are 
discussing it in class than when you are in the middle of a conflict? 
Collaborative: How did working in a pair help or hinder you in coming up with a 
way to resolve your conflict? 
Personal: Do you see conflict as a learning opportunity or as an obstacle to 
avoid? How does this perspective help you? 
 

Follow-Up: Negotiating Mini-Explosions  
Hand each student a mini-explosion explosion sheet found at the end of this 
unit. Instruct the students to cut it out and to write a brief scenario 
depicting a conflict in a relationship (examples: disagreements about how to 
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spend time, how to spend money, who makes the decisions). Have the students 
read out their conflict scenario and then pin it near an appropriate handshake 
on the Healthy Relationships display (developed in Unit 3). They can choose a 
handshake which contains words which might help resolve their particular 
conflict. 
 

Discuss that relationships are about negotiation and consensus building. Not 
one person makes decisions, but decisions are reached together. Have the 
students form pairs and choose one of the conflict scenarios posted on the 
Healthy Relationships display. Using the Steps to Resolving Conflicts page in 
their journals, have the pairs discuss the conflict scenario and decide on a plan 
for a response that is positive and would work towards a resolution. Have each 
group share their choice of conflict scenario and their positive response. 
Encourage the class to share additional positive responses. 
 

Classroom Reinforcement:  
Continue to add to the display featuring the Healthy Relationship Diagram. 
Reinforce the idea that the diagram is based on a spiral because a healthy 
relationship has a finite beginning, but an infinite end. It cycles around itself 
and grows, like a pebble dropped in a pond with concentric circles radiating 
out. It grows larger and touches more of the world as time goes on. The 
effort used to make the centre of your relationship healthy, will cause it to 
spiral out and it will help it endure as it reaches out in larger circles around 
you. The Follow-Up looks at negotiating which is a real skill. Depending on the 
class, your students may want to explore this skill in greater detail. It will be 
important to key into the reactions of the students. If they feel they need to 
have more information and experience with learning about negotiation, then 
provide this and have the students develop a chart that outlines the skills 
they have learned. 
 

Accommodating Diversity: 
Remind students that conflict is a normal part of relationships; however, in 
most cases you don’t need to deal with it right away. Take time to deal with it 
when you are calm and have had a chance to think it through. 
 

For most of the activities in this unit, students can use their strengths and 
personal experiences to demonstrate and participate at their own level. 
Students work in groups such that some students can accommodate for some 
skills while others can for others. You may want to ensure that groups are 
evenly constructed to ensure that those students who may require assistance 
have other students who are able to help them. 
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The students will be asked in their participation evaluation (Appendix A in 
their journal) if they feel they know enough about conflict resolution and 
problem solving. If they indicate they would like to know more, you need to 
develop more activities or ask the Student Support Teacher for ideas, or 
involve the School Community Counsellor in working with those who want more 
ideas. 
 

Assessment  
Students: Students are to fill out their participation chart in their journal 
for the aspects of this unit. This assessment will also ask them to determine 
how much they know about resolving conflict and if they wish to learn more. 
This may be part of the Accommodating Diversity activities if you find that 
there are a number who require more activities in this. 
 

Teachers: The questions asked about conflict will be important to monitor. 
When the students present their posters, you will need to keep notes of what 
the students have learned about conflict. If you have developed the criteria 
for the poster on an assessment rubric, you can use it for assessment; 
students can assess each other’s and themselves using the same rubric.  
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Mini Explosion Sheet 
 

 



Aulajaaqtut 11, Module 2: Healthy Relationships 55 

Resolving Conflicts 
  

Step 1: Both agree to ground rules 
I agree not to interrupt, not to call a name, and I agree to work to solve the 
conflict. 
 

Step 2: One person tells his/her side of the story using I-Messages, saying how and 
what s/he wants. The other person listens attentively and restates the 
problem (paraphrasing). 

 
Step 3: The second person restates what the problem is for the first person. 

Suggestion – begin with: so the problem for you is… 
  
Step 4: Steps 2 and 3 are repeated, with the second person speaking. 
 
Step 5: Both people suggest possible solutions. 
 
Step 6: Both work to agree on a resolution that is: 

• specific 
• balanced – both people will be responsible for making it work 
• realistic – and will solve the problem 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Compare these steps for resolving conflicts to the Conflict Rules 
in Module 1 (Unit 4). 
1: Don't hit and run. When there is a conflict, schedule time         

for negotiation. 
2. Don't threaten. Communicate your feelings openly and 

constructively. 
3. Don't project your feelings on to others. Listen to hear. 
4. Don't demand change. Negotiation is collaborative. 
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Unit 5: Reciprocity – The Give and Take Equation 
 

Learning Competency: Students will understand the term ‘reciprocity’ and 
how the theory of reciprocal sharing operates. 
 

Opener: Reciprocity 
Sharing ideas, feelings, stories, experiences is very central to humans. 
Research shows that humans will always try to reciprocate in a similar way 
with someone who shares with them. Reciprocating is like paying back. Ask 
students to brainstorm a list of put-downs that they hear around the school 
or community; write these down on chart paper. Next, have them brainstorm a 
list of positive things people say and write these down on another sheet of 
chart paper. Have students work with a partner. They are to take turns saying 
things from either of the chart papers. One partner will say something from 
one of the lists and the other partner must respond quickly off the top of 
their head to the statement. Allow students time for each partner to make at 
least two comments and to respond to at least two comments. 
 

What do the responses indicate? [If you say something mean, the other 
person will likely respond with something mean, but if you say something nice, 
the other person will respond with something nice.] Reciprocity is paying back 
in kind. What you get is what you tend to give. 
 

Connector: Pay it Forward 
If we want to control the way we interact/react with people, we can pay back 
in kindness. Inform students that you will be showing a video and they are to 
watch for a chain of positive reactions started by one act of kindness. Show 
the video Pay it Forward. Have students work with their partner from the 
Opener and describe one chain of positive reactions that the boy started with 
one act of kindness. 
 

Activity: Random Acts of Kindness 
Ask students to tell you what they know about random acts of kindness. 
Organize a day where students perform random acts of kindness. Discuss the 
results of the day at the next class or as part of the Follow-Up to the unit. 
There is a website with many examples of random acts of kindness: 
http://www.noogenesis.com/malama/kindness/index.html . 
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Reflection 
Content: Think of your community. Make up a short story of a chain of acts of 
kindness that could be possible. 
Collaborative: If we want people to reciprocate and respond back to us in a 
way that we want, what can we do to ensure this? Is there something that 
your parents or grandparents have told you about this? 
Personal: Think of a time when you did a random act of kindness for someone. 
How did you feel? 
 

Follow-Up: Guest Speaker  
Inuit have always valued the importance of sharing and of managing with 
kindness. Interview an Elder* about the rules and expectations that Inuit 
traditionally adhered to in order to maintain good relationships between 
people. [* We use a capital ‘E’ for Elders to distinguish between someone who 
is respected for their wisdom and expertise rather than someone who is just 
elderly. Ask your students to provide a definition of an Elder.] 

OR 
Interview someone in the community that you feel has built a healthy 
relationship. Ask them what they see as the key to successful relationship 
building. 
 

Classroom Reinforcement:  
Post a banner with the definition of reciprocity. 
 

Accommodating Diversity: 
Your class may choose to introduce and organize a day of random acts of 
kindness for the entire school. 
 

Assessment  
Students: The students are to complete the sections of the journal and 
record their progress in the chart provided. 
 

Teachers: Keep track of attendance and participation. Collect journals and 
develop a grading system that you can share with the students that expresses 
what your expectations are of them when they work on their journals. Either 
take in a quarter of the journals each night and give the students feedback so 
that they can get an idea of how they are doing and what they could do to 
improve, or take them all in less frequently. 
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Unit 6: Abusive Behaviours as Coping Mechanisms 
 

Learning Competency: Students will understand that their characteristics 
influence the way they interact in a relationship. 
 

Opener: Mirror, Mirror 
Students choose a partner and stand facing their partner. They must mirror 
each other’s movements and facial expressions. They are to remain silent 
throughout the activity. Encourage the students to work at becoming mirrors 
of each other, where it is difficult for observers to see who is initiating the 
movement. 
 

Connector: On the Plane 
In a community circle, ask the students to sit together with their partner 
from the Opener. Ask the students to think of how mirroring another person 
is like reciprocity. Let the students respond in popcorn style by throwing out 
their answers. 
 

Set the chairs up like a plane with about three pairs of chairs. Have a couple 
of people on the plane with the cabin attendant and the rest waiting to get on. 
The people already on the plane are very happy, chatting and laughing. Those in 
line to get on the plane are given a feeling card (found at the end of this unit) 
with the name of the feeling on it and the expression (example: angry with an 
angry face, sad with a sad face). As they get on the plane, they use their best 
expressions and acting to demonstrate their feelings. The people on the plane 
will react, so if an angry person gets on and is acting angry and shouting or 
being mean, the ones on the plane who are happy will probably stop and either 
get very quiet or they will talk back to the angry person. Continue this with a 
few students and have the atmosphere on the plane change. The rest of the 
class will be watching for reactions. 
 

Return to the community circle and ask the students to reflect on what 
happened. Ask them if they were able to read the passengers’ mood and do 
anything to change it. What are some other strategies that they could try if 
they see someone in a negative mood? Put these ideas down on a piece of chart 
paper. 
 

Activity: Conflict Resolution Scenario3 
Divide the students into four groups (see TM under Forming Groups). Ask the 
students to find the four pages of personal characteristics in their journal: 
physical and safety characteristics, self-actualization characteristics, self-
esteem characteristics and attachment characteristics. You should stress 
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that these charts represent generalizations and most people have 
characteristics from all three columns. As well, these characteristics are not 
static, people change and grow. Assign each group one of the pages of 
characteristics. 
 

Each group should discuss how their particular characters would react to the 
following scenario. Students are to decide on a response that is positive, but 
realistic given the personal characteristics of their character. 
 

 
 
Display the Conflict Resolution inuksuk. Go through the steps. Explain to the 
students that to handle conflict in a positive way requires learning a variety of 
skills. These skills are listed in the head stone of the inuksuk. During this 
module, these skills will be taught and practised. 
 

Reflection 
Content: How would you personally respond in the scenario? They may respond 
in the role of Serkoak or Niakok. What would you be doing during this 
scenario? How would you be feeling? (before, during, after) What character 
from the activity can you most relate to? Why? (Link your answer to specific 
characteristics.) 
Collaboration: Have the students discuss whether they feel it would be a good 
idea to talk about handling disagreements or conflicts with their family and 
friends? 
Personal: Which of the personal characteristics do you identify with most 
often? How is this different if you are at school or at home? 
 

Follow-Up: Paraphrase Passport 
Begin by teaching the students the first skill they require in order to 
successfully handle conflicts: paraphrasing. Inform your students that they 
will be discussing topics by using paraphrasing, which is one way to learn how 
to be a good listener. In Paraphrase Passport, no one has permission to speak 
until he or she correctly restates (paraphrases) the idea of the previous 
speaker. Ask for a student volunteer and demonstrate paraphrasing using the 
following examples. 

Joanasie: I am concerned about the increase in violence and believe that 

Scenario: Serkoak had a hard day. Serkoak was tired and hungry when 
arriving home. Serkoak walked in the door to find Niakok watching TV. 
Serkoak was angry to find Niakok on the couch. They briefly argue and 
Serkoak ... 
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television is a major cause. 
Sarah: Joanasie, you are concerned about the increase in violence and think 
that TV causes this. 
 

Miali:  I’m so mad! I heard some kids talking about me in the hallway. 
Counsellor: You’re saying that you’re mad because you heard kids talking 
about you in the hallway. 

  

Have the students form triads and label themselves A, B and C.  Tell them 
that they will be given a chance to take on three roles: 
               A                      B   C 

Round 1: Speaker           Paraphraser Observer 
Round 2: Paraphraser    Observer       Speaker 
Round 3: Observer        Speaker            Paraphraser 

Explain that the Speaker contributes an idea and the Paraphraser must 
restate it correctly before contributing his or her idea. Have the observer 
comment on the paraphrasing. The topic to discuss: 
                           How does good listening help to develop 
                              caring and learning in a community? 
 

Give the students two to three minutes per round, then switch roles. 
 

Classroom Reinforcement: Make a display that outlines the steps in conflict 
resolution. Put around the outside the skill “paraphrasing” with an explanation 
of what one does when paraphrasing. 
 

Accommodating Diversity: 
Refer students back to the steps for resolving conflict from Unit 4. It will be 
important for you to be aware of how the students handle conflict. It may be 
important to have these students take the observing roles in the activities for 
the first rounds. Encourage students and ask them to reflect at the end of 
this unit on how good or important they feel learning how to deal with conflict 
is. They could also indicate by thumbs up/thumbs down or thumbs to the side 
to give you an idea of how ‘on’ the activities are to meeting their needs. Your 
students should be familiar with I-Messages, but if they are not, review them 
with this unit. There is a poster at the end of the unit. I-Messages will be 
reviewed again in Unit 9. If students are not familiar with paraphrasing, begin 
the Follow-Up with a game of telephone or with the following activity. Have 
the students stand or sit in a large circle. Explain to the students that you will 
demonstrate what they are to do. Turn to the student on your left and ask a 
question. Examples: 
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What is your favourite colour? 
What is your favourite sport? 
What is your favourite food? 

The next student answers, and the teacher repeats back the answer. Example: 
Student #1 (modeled by teacher): What is your favourite colour? 
Student #2: Red 
Student #1 (modeled by teacher): Josie’s favourite colour is red. 
(paraphrase of what Student #2 said) 

Have the students continue the sequence around the circle. 
 

Assessment  
Students: Have the students fill out the self-assessment sheet in their 
journal to evaluate how knowledgeable and skilled they feel they are in the 
skills required to handle conflict. Ask the students to enter a comment in the 
journal section that relates to their own personal opinion of these skills. 
 
Teachers: You need to monitor how the students are doing, keeping track of 
how the students are learning the skills and are participating in the activities. 
If the students need more experience in order to feel comfortable (use the 
journal entries as a way to judge) then provide more activities as these skills 
are critical. 
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Feelings Cards 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

SHY HAPPY 

ANGRY SHY 
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Conflict Resolution 
 
The following set of building blocks is what is required for 
effective resolution of conflict. 
 

The skills that a person needs 
to deal with conflict are: 

• paraphrasing  
• attentive listening  
• not putting others down  
• showing mutual respect  
• using I- messages 

 

• the ability to listen to  
a person with whom we 
have a conflict 

 

• understanding 
of important 
feelings 

• appreciation of the fact 
that people are different 

 

• awareness of 
conflict in our 
lives and how to 
respond to it 

• the ability to talk 
clearly to another 
person about a conflict 
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I – Messages 
 
An I-Message is a statement of the speaker’s feelings in response 
to the behviour of others. Unlike a You-Message, an I-Message 
does not convey judgement, nor is it a put-down. The purpose of an 
I-Message is to communicate feelings in such a way that the other 
person is not forced to defend her/himself or avoid the situation. 
Notice the difference: 

 
You - Message 

Sarah, you dummy, you ruined my chance to score. You 
make me so mad. 
 

I - Message 
Sarah, I feel angry whenever a catcher isn’t paying 
attention. 
 
 I-Messages                 You-Messages 
 State and own the           Hold another 
 speaker’s feelings            person responsible 
                                  for the speaker’s 
                                  feelings 
 
 Describe the                  Blame others; judge 
 perceived behavior           and put people down 
 or situation; not a 
 personal judgement 
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Unit 7: Widening Our Circle of Influence 
 

Learning Competency: Students will become aware of their ability to direct 
their positive energies towards those actions and attitudes over which they 
have control. 
 

Opener: Personal Space  
Demonstrate the concept of personal space. Ask students to find a partner 
and number A and B. Instruct students to form two lines with the A’s in one 
line facing the B’s in the other line. There should be considerable distance 
between the lines. Have students begin walking slowly towards their partner. 
As soon as one of the partners feels that she or he is growing uncomfortable 
with the closeness of the space, she or he should put up her or his hand. The 
distance between the two is the personal space for that person. Continue until 
the other partner reaches the end of his or her comfort space. Check along 
the line and notice the differing size of personal space. Ask the students how 
they felt about the activity. Discuss that we all have personal space and that 
when others come into our personal space, we feel uncomfortable. Explain that 
our need for personal space is a protector. When we feel uncomfortable in a 
given situation, we should trust our intuition and try to reestablish a sense of 
security.  
 

Connector: The Power of Positive Thinking 
Have students form a circle. Ask one person to volunteer to wait outside. 
Instruct the students in the circle that this activity will demonstrate the 
power of collective positive and negative thoughts. Do negative thoughts first. 
Ask the volunteer to return, enter the circle and raise his or her arms 
straight out; everyone must think negative thoughts for at least one minute. 
The students try to move the volunteer’s arms down. (It is possible.) Have the 
volunteer leave the room a second time. This time, when the volunteer returns, 
everyone is to think positive thoughts. Again, the students try to move the 
arms of the volunteer down. (It isn’t possible.) Ask the students for their 
reactions to the activity and what it illustrates. Discuss how powerful our own 
thoughts are on how we can handle things as well as how much power there is 
in the collective positive thoughts that surround us and how we can help or 
hinder those around us. Repeat the activity if other students would like to 
volunteer.  
 

Activity: Circle of Concern, Circle of Influence4 
Divide students into small groups and have them turn to the Circle of Concern 
and Circle of Influence diagram in their journals. Their task to is summarize 
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the information on the page and to describe the ideal relationship between the 
two circles. If we want to deal with a problem or concern, which circle should 
we be working in? Give the students five to ten minutes to read through the 
information and discuss their response to the task. 
 

Have the students form a large circle. Number the students off. Ask for # 1 
to go into the middle. Give the class a rope long enough to go around the circle. 
Students on the outside should make a circle around the #1 by holding on to 
the rope. 
 

Ask #1 in the centre to choose one of the issues of concern. Hint: Have some 
ideas ready to prompt if necessary. They are to think of a simple strategy to 
influence the issue and call it out. #2 from the outside circle then joins the 
#1 in the center. 
 

The two students in the center now think of another strategy to influence or 
manage their actions and/or relating to the issue and call it out. #3 from the 
outside circle then joins the students in the centre. This continues until all the 
students from the outside ring have joined the students in the center. 
 

Discuss that we cannot control or manage all the issues that concern us and 
that the best way to deal with these issues is to focus our energies on our 
circle of influence. When we focus on what we can do, and what we do control, 
we broaden our circle of influence and our circle of concern shrinks. 
 

Reflection 
Content: Think about people in your age group. Which circle would you say 
they focus on, the Circle of Concern or the Circle of Influence? Why is this 
so? What is the result of this focus? 
Collaborative: Explain how students reacted to the Activity with the rope. 
Why did they react in this way? 
Personal: Read the Serenity Prayer in your journal. Write about what the 
prayer can mean in your life. 
 

Follow-Up: Suggestion Circle: Using your Influence 
Have the students sit in a large circle. Tell the students that you would like to 
present an important issue for them to make suggestions as to what we could 
do. Distribute the reading, Healthy Relationships Then and Now. Either read it 
aloud to students or have them read it silently. Ask them if they agree with 
the comments made in the reading or if they see the issue differently. Remind 
the students of the important things they need to agree to do if this activity 
is to result in valuable ideas. Review the TribesTLC Community Agreements 
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found at the end of this unit, as well as in the students’ journals: attentive 
listening, appreciation/no put-downs, the right to pass/the responsibility to 
participate, and mutual respect. 
 

After reminding the students of the agreements, choose a recorder who will 
write down the suggestions made by the community in the circle. This strategy 
can be used in for many purposes. For this first time, you will present an issue 
that deeply concerns Nunavummiut. Tell the students they are to listen 
without judgment or comment while the problem is being shared, but they may 
ask for additional information, if necessary, when the problem has been 
presented. Once you have presented the problem or issue, and everyone 
indicates that they are clear as to what the issue is, ask each student in turn, 
going around the circle, to give a suggestion, one at a time, encouraging them 
not to repeat what someone else has already suggested. Have the recorder 
give the list of possible solutions to the person who shared the problem, in 
this case, the teacher. 
 

Suicide is a major problem in Nunavut, especially among the youth. Many of 
these suicides are linked to relationship problems. What can we do to  

help youth learn that no relationship is worth one’s life? 
 

Classroom Reinforcement:  
Ask the students to think of other sayings they have heard - either from 
their parents, grandparents, ministers, or Elders – that are good lessons for 
life. Ask students who like the computer to make an enlarged version of the 
prayer to display in the classroom. Ask those students who are artistic if they 
would illustrate one saying. Put these up in the classroom. Have students make 
a poster of the Community Agreements. 
 

Accommodating Diversity: 
It will be very important to be aware of body language for all the activities in 
this unit, as there are some very important issues and lessons in the unit and 
yet some students may feel more comfortable silently observing rather than 
being very verbal. If you feel that the students would not give suggestions 
during the Suggestion Circle activity, it may be a good idea to invite some 
Elders or counsellors from the community to participate, briefing them first 
as to what you hope to accomplish by discussing this issue with the students. 
 
 

Assessment  
Students: Give the students an opportunity after each activity to fill in their 
reflections. 
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Teacher: Observation notes will be especially important for this unit since 
some very important concepts and skills are being introduced - ones the 
students need to be made aware of and given a chance to practice. 
Close this unit by asking the students to assess how relevant they found the 
content of this unit? How well the students felt they participated in the unit? 
What do they feel they need to work on more? 
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 Circle of Concern and Circle of Influence5 

Circle of Concern: We all have things we are 
personally concerned about, for example, our 
families, our health, climate change, our 
government. 
Your personal concerns: _______________ 
_________________________________
_________________________________ 

Circle of Influence: In the Circle of 
Concern, there are some things we have no 
control over and others we can do something 
about, for example, we do not have much 
control over climate change or other people, 
but we do have control over our own 
behaviour. 
The personal concerns you have some control 
over: _____________________________ 
_________________________________

 

People who are proactive focus on the Circle 
of Influence and the things they can do 
something about. 
The personal concerns you have some control 
over and should focus on: 
_________________________________ 
_________________________________
_________________________________ 

People who are reactive focus on the Circle 
of Concern, things they cannot control. 
The personal concerns you have no control 
over and should not focus on: 
_________________________________ 
_________________________________
_________________________________ 

Circle of 
Concern 

Circle of Concern 

Circle of 
Influence 

Circle of Concern 

Circle of 
Influence 

Circle of Concern 

Circle of 
Influence 
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Focus on your Circle of Influence to reduce your Circle of Concern. 

 
 

Influence 
 
Rather than allowing group members to wrestle for ways to have 
influence, the skilled facilitator provides a selection of strategies 
that help people to 
 

• express diverse attitudes, opinions, positions, and personal 
feelings 

 
• put forth ideas without others passing judgment; help people 

to respect individual differences 
 
• use participatory methods for decision making so that all 

members feel they are influential and of value to the group 
help members share leadership responsibility 



72                                                    Aulajaaqtut 11, Module 2: Healthy Relationships 

The Serenity Prayer 
 

God grant me the serenity to 
accept the things I cannot 
change, courage to change 
the things I can, and the 

wisdom to know the 
difference. 

                                       St. Francis of Assisi 

 
 

nwmi3j5 g{yst 
 

+A+t gi0pFQz nwmi3u4 
xqD8Nd9lz rhgw8N3i4 

xy0pD8Nqb3i4, 
WJ8N3ic6tz xy0+pJ8Ni3u4 
rhgw8N3i4 WJ8Nb3i4, x7ml 

yMgi3u4 cspd9lz 
x0p+Q8qiq8i4. 
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Widen your Circle of Influence 
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The TRIBESTLC Community Agreements6 
 
Attentive Listening 
Attentive listening is a gift to be given. It depends upon 

• acknowledging the person who is speaking with full attention and eye 
contact 

• withholding one’s own comments, opinions, and need to talk at the time 
• affirming through body language that the speaker is being heard 
• paying attention not only to the words but also to the feelings behind 

the words 
 
Appreciation/No Put-Downs 
There needs to be an agreement and an expectation that students (and the 
teacher) will not use put-downs as a means of communicating. Challenge 
students themselves to put an end to put-downs. At the end of an activity, 
members of the class, including the teacher, need to express their 
appreciation to one another. 
 
The Right to Pass/The Responsibility to Participate 
Each person has the right to choose the extent to which he or she will share 
in the group activity. In our society, we each have a right to our privacy and to 
take a stand, if necessary, apart from the majority. This right protects 
individual freedom within the society. Being a silent observer is still a form of 
participation and can also lead to greater learning. 
 
Mutual Respect 
The purpose of mutual respect is to assure everyone that their individual 
cultural values, beliefs, and needs will be considered and properly honoured. It 
also means respect by adults for children’s rights, needs, and differences. 
This agreement means respect for: 

• others - no matter what their race, gender, age, colour, or learning 
ability 

• newcomers from other communities or from the south 
• teachers, parents, and other caring adults 
• personal property and individual privacy individual skills, talents and 

contributions. 
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 Healthy Relationships Then and Now 
 
Joanna Quassa, Director of Communication Programs for Nunavut's Department of Culture, 
Language, Elders and Youth, said imported English novels, television shows and films have 
shaped many young 
Inuit’s concept of dating. 
 
"Romantic relationships may be something that is new to the Inuit," she said. "[Young] people 
don't have a good grasp of that because their parents and grandparents have no advice to give 
them because they've never gone through that experience.”7 
 
Joseph Auksaq, a 24-year-old from Igloolik who sits on the Hamlet's Suicide Prevention 
Committee, said “the emotional loss of multiple partners over a short period of time may play 
a factor in Inuit suicides." 
 
“When they start dating, they start really young," Mr. Auksaq said. "[As] time goes by, these 
people go out with one after another. When things [don't work], they believe that they're the 
ones who [caused] the trouble. There is no teamwork among couples." 
 
Generational segregation was another cause of depression cited by Inuit of all ages -- 
rebuilding family ties was often suggested as a tactic for suicide prevention. 
 
"I tried killing myself because I was tired of having girlfriend problems," a 20-year-old man 
told researchers. "I stabbed myself ... but when my grandparents started advising me on 
suicide and all that, so, it was easier to break up with her." 
 
Romance also played a role in traditional Inuit arranged marriages, but developed slowly over 
time. "For them it was getting together with no past knowledge of the person ... or their 
personality," Ms. Quassa said. "With time the romance or love [would] come." 
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Unit 8: Building on our Strengths 
 

Learning Competency: Students will develop a list of the positive attributes 
and characteristics that they contribute to a relationship. 
 

Opener: Positive Messages  
Give each student a large piece of paper, a marker and a piece of masking 
tape. Instruct the students to tape the sheet of paper on their back 
(Students will have to help each other). Have the students circulate around 
the room writing positive comments on each other’s back. 
 

Connector: Third Party Mediation  
Have students turn to Unit 4 in their journal and the list of Steps in Resolving 
Conflict. Pick two students in the class and ask them to role play a conflict so 
the class can see how third party mediation can be demonstrated. You could 
use one of the mini-explosion conflicts from Unit 4 for the role play or create 
one of your own based on the realities of your students. Tell them they can 
add ideas of their own that seem to fit with the role. Give each player a 
chance to describe the conflict, saying to the other that s/he is not to 
interrupt. Ask each player to paraphrase the other’s point of view. Then have 
each player state how they feel by completing the following phrase: “I feel 
_________ when I ...” 
Example: “I feel hurt when I say something and am ignored.” 
 

Then have both students in turn state what they would like as an outcome to 
this conflict. As mediator, encourage both to modify their ‘ideal states’ and 
decide what they would be willing to give up and work toward. Help them look 
at alternatives. Have both students acknowledge what changes they are willing 
to make in a specific time period. Have the students draw up a list of the 
steps each agrees to take and have them make an appointment to check back 
with the mediator. 
 

Activity: Build the Strongest Platform 
Inform the class that they will be building a platform that represents their 
good and admirable characteristics. 
  
Have the students get into groups of four. Ask each person to think about all 
the positive characteristics they have (for example, I like to listen to others, 
I care about the people in my life, I am honest and straightforward with my 
feelings). 
 

Each group will be given: a pair of scissors, tape, a ruler, a pencil and the sheet 
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of paper at the end of this unit with the instructions and the platform. Using 
only these materials, each group is to construct a platform which will be used 
to hold weights. After 45 minutes, their platforms will be tested and 
evaluated as to how well the group has represented their strengths. If a group 
finishes ahead of time, they can try to use another design. 
 

Testing and Sharing: The group will determine what object they wish to use to 
test their platforms. Boxes of Smarties will be given to those teams who were 
able to make a platform that withstands the pressure. After the platforms 
have been tested, how groups interacted will be discussed. 
 

Reflection 
Content: Think about the activities we have done in this unit, then respond to 
one of the following quotations: 
 

Small victories lead to larger ones. 
OR 

There is strength in numbers. 
                                                               Stephen Covey 

 

Collaborative: How did your group’s strengths help you accomplish the task of 
building the strongest platform? 
Personal: What contributions did you make to the building of your group’s 
platform?  
 

Follow-Up: Ready to Fly 
Before a pilot does anything in a plane, she or he begins going through the pre-
take-off checklist. Before doing any flying, this checklist must be completed. 
The pilot checks the instruments, sets them according to the conditions of 
the day, checks that controls are free and moving, checks brakes are working, 
that there is gas, oil is full, and so on. Using the Ready to Fly page in their 
journal, have students create a relationship checklist. The checklist should 
include those attitudes and behaviors they need in order to build a healthy 
relationship. 
 

Classroom Reinforcement:  
Post the Steps for Resolving Conflicts from Unit 4. Have it translated if 
possible. 
 
 
 

Accommodating Diversity: 
It may be important to refer back to the identified strengths of the 
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students. In earlier modules, the students assessed themselves as to their 
multiple intelligences. Some students are good with their hands, others good 
at working well in groups. You may want to ensure that the groups are well 
mixed as to abilities. If the Content Reflection is too challenging, then ask the 
students to reflect on why we need to recognize our strengths when trying to 
work together or build healthy relationships. 
 

Assessment  
Students: The students need to complete the chart indicating what they 
accomplished in this unit, what they did well and what they could work on to 
improve. The students should list the positive comments that the other 
students have written on the paper about them. The students need to write a 
comment in the section provided that asks them how they feel when they see 
positive things written about themselves. 
 

Teachers: The teacher needs to keep track of the journal entries. It would 
be appropriate to give feedback to the students recognizing the specifics of 
things the teacher has noticed them doing in class. The comments given should 
focus on the positive. 
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Instructions to Build the Strongest Platform 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
      Platform shape:  

Cut out this platform which will be used to 
hold weights. The rest of this paper (no more) 
can be used to hold up and allow your platform 
to support as much weight as possible. This 
remaining paper can be cut, or folded, and 
taped to the bottom or sides of the platform. 
 
In addition, your group needs to think about 
the individual strengths that each member 
contributes to your group. Decorate the paper 
provided for the bridge with your strengths. 
 
The task your group needs to do is to plan 
together and construct a platform which is 
elevated at least 5 cm from the table, and can 
support a given weight (to be decided by the 
whole group) which will be added later. When 
the weight is added, the platform will be 
considered able to hold the weight even if it 
bends as long as the platform does not touch 
the table beneath it. 
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Unit 9: Helping Others - Friend to Friend 
 

Learning Competency: Students will practise techniques designed to support 
others and encourage positive relationships. 
 

Opener: Challenge Scenario  
Divide the class into groups (see TM under Forming Groups) of five to six 
students each. Give each group a Challenge Scenario found at the end of this 
unit. Explain that there is a solution to this problem and that each person 
described in the Challenge has something specific to contribute. Their task is 
to identify the solution and the role each person must play. Discuss their 
solutions together as a whole group. 
 

Connection: Resentment/Appreciation 
Sit in a community circle. Explain the terms resentment (negative feeling 
related to anger, feeling indignant) and appreciation (positive feelings 
concerning a person or event). Review the I-Message framework for 
expressing either negative or positive feelings (Unit6). Write the sentence 
framework on the blackboard. I am [name the feeling] when [name the 
behavior or event]. Examples: 

I am angry, when I cannot have my turn. 
I appreciate Jonah’s thoughtfulness in making hot chocolate for us. 

 

Review the Tribes community agreements already on display (from Unit 7) in 
the classroom. Model the appreciation or resentment and then ask the next 
student sitting beside you to offer an appreciation or resentment. Please note 
that it is important to follow up with a student privately if any statements of 
resentment are expressions of serious concern; handle statements concerning 
the whole class with the class community. Lead the class to solve problems 
that may relate to everyone by using problem-solving strategies. 
 

Activity: Me and My Friends 
Ask each student to make a list of the important people in their life on the Me 
& My Friends Chart in their journals. Next, they need to identify all the 
positive characteristics each person would be able to contribute in a 
challenging situation. Challenge each student to add three people they don’t 
like or feel very close to on the list. Get them to focus on all the positive 
contributions each of these people could make. Discuss what they discovered 
with a partner. 
 

Put the students in groups of four. The group should choose certain tasks such 
as reader, recorder, presenter, timer. Ask the students to read The Right 
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Thing story in their journal. Once the group is finished, they can discuss the 
questions provided and put their answers in their journals. They may come up 
with ideas in their discussion, but have individual answers of their own that 
they will put in their journal. The students have 15 minutes to discuss this and 
put their answers in their journals. If they don’t have time to complete their 
journals they can do this for homework. 
 

Have the students share what they discussed, making notes on chart paper of 
the issues raised (not particulars but themes, such as the principles one has 
been taught or how difficult it is to go against one’s principles). 
 
Reflection 
Content: What appreciation/resentments did you share? How could this 
sharing be positive for you? 
Collaborative: Why does trust need to be developed before people will share 
resentments? How could you tell that students were listening? Why is sharing 
feelings helpful to the class? 
Personal: How did you feel that you were able to say what you felt? 
 

Accommodating Diversity: 
If the reading of the story The Right Thing is going to be problematic for 
some students, it may be easier for you to read it aloud while the students 
follow along in their journals. If you would rather have the students read the 
piece, but have some students who would find this too challenging, make a tape 
of the story or have stronger readers read the piece in a group or partnership 
manner. 
 

Classroom Reinforcement:  
Make sure that the community agreements and the I-Messages poster is 
displayed and pointed out to the students. 
 

Follow-Up: Help Scenario 
Students should work in groups of two to three to write a Help! scenario. The 
scenario takes the form of a letter from someone who needs a friend for 
some reason. Pass the scenarios around to the next group who should reply 
using the Be a Friend approach on the poster. Their response should be 
written on a separate piece of paper which the original writer can keep. 
Continue passing the scenarios around until all groups have had a chance to 
respond to all scenarios. Hang the letters and responses in a reader’s gallery in 
the classroom and allow the class time to read through them. Discuss the high 
points and how they made students feel as a reader. 
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Assessment  
Students: The students need to ensure that they have filled in the questions 
that follow The Right Thing story. Students should also fill in the self-
assessment chart for this section. This unit also has a journal entry required 
for the Reflection section. 
 

Teachers: Circulate during the challenge discussion and during the discussion 
on The Right Thing story. The follow-up also requires that the students come 
up with a scenario. Record if the students were able to not only develop a 
scenario but also answer others created by their classmates. 
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Challenge Scenario 
 

 
 
 
Due to global warming, the polar ice cap is melting at a very rapid 
rate. This is causing violent storms and flooding across Nunavut. 
Your community has been evacuated, but six people have been left 
to wait for the last plane. You are one of the six people. You get a 
radio message to find the best shelter you can because the plane 
cannot come back for you. 
 
The only shelter which is on ground high enough to save you from 
the flood is an old weather station bunker. The problem is that the 
flood is expected to last 40 days and you are sure that there will 
not be enough oxygen for six people in the bunker. You are advised 
to select only four people and to leave two to drown, but you are 
determined to find a way to make the oxygen last longer. This 
really means finding a way to get rid of the carbon dioxide. 
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Me and My Friends Chart 
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The Right Thing8 
 
    The counselor was late for our appointment. I sat in one of the hard plastic chairs in her 
office that, despite a few squirming attempts to arrange myself, continued to be 
uncomfortable. I glanced at the boy who sat beside me, my partner in crime. He looked upset 
and unsure, wounded by the decision that we had finally made out of desperation. Friends for 
many years, we now offered each other little comfort as we sat lost in out own thoughts and 
doubt. 
 
My tingling nerves heightened my senses, and I took in everything around me. From the smell 
of freshly sharpened pencils to the sight of the overly organized desk, the room oozed with 
the aura of a disciplined junior high school counselor and I found myself again questioning our 
judgment in choosing this complete stranger to help save our friend. 
 
She entered in a cloud of smiles and apologies for being late. Sitting down across from us, she 
looked at us expectantly. I felt as if she were waiting for us to announce that she had just 
won the lottery rather than tell her the story of pain and frustration we had both been 
holding in for so long. 
 
I was overcome for a moment by the fear that had nested in my stomach. It was hard to 
imagine how my best friend Suzie would react when she found out that the two people she had 
trusted most in the world had betrayed her. But selfishly, I was also concerned about how 
this betrayal would affect me. Would she hate me? Would she even speak to me? As much as 
the pain that she would feel, I contemplated whether or not I would have a best friend next 
day. 
 
“Why don’t you begin, Kelly, by telling me why you’re here?” the counselor suggested. I cast 
one more glance at my friend; his sad eyes confirmed that we were doing the right thing. 
 
As I began to tell Suzie’s story, my uncertainty gave way to a feeling of relief. Carrying the 
emotional burden of a friend who was slowly killing herself was a lot for a fourteen-year-old 
to handle, and more than I could stand any longer. Like an exhausted runner, I was passing on 
the baton for someone else to carry. 
 
By way of my emotional and broken telling, Suzie’s story came out. How we laughed at her 
strange habit of breaking all her food into tiny pieces, not realizing that by splitting her food 
up, she could take more time to eat less. How we went along with her self-deprecating jokes 
about how overweight she was, without realizing that deep inside she wasn’t joking. 
 
The guilt rose in my throat as I related fact after fact, knowing now that all these things 
should have made us aware months earlier that Suzie actually had a very serious problem. We 
had pushed it away as she had deteriorated a little at a time. It wasn’t until it was almost too 
late that we had finally understood the big picture. 
 
I explained that the depression that typically walked hand-in-hand with anorexia had closed in 
on Suzie a few weeks earlier. I had sat by her side, avoiding the sight of her dark-circled eyes 
and gaunt cheekbones as she told me that she now ate practically nothing at all, and that for 
no explainable reason, she would often cry for hours. 
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It was often then that I too began to cry. I couldn’t stop my tears as I explained how I hadn’t 
known how to stop my friend’s tears, either. She had reached a point that terrified me, and 
the terror in my voice was plain as I revealed the last thing I knew, the thing that had 
cemented my determination to tell someone: She was looking for an escape from the pain, 
sadness and feelings of inadequacy that were now constant for her. She thought that killing 
herself might be that way out. 
 
My part completed, I sat back in disbelief. I had just poured out secret after secret that I 
had been told with the understanding that I would never speak them again. I had shattered 
the most sacred aspect of our friendship: trust. A trust that had taken time, love, and good 
and bad experiences to build, had just been destroyed in ten minutes, broken out of 
helplessness, desperation and the burden that I could no longer bear. I felt weak. I hated 
myself at the moment. 
 
So did Suzie. 
 
She needed no explanation when she was called to the office. She looked at me, at her 
boyfriend sitting at my side, at the concerned look of the counselor. The tears of fury that 
welled up in her eyes said that she understood. As she began to cry out of anger and relief, 
the counselor gently sent Aaron and me back to class, shutting the door behind us. 
 
I didn’t go back to class right away, but instead walked the hallways of the school trying to 
make sense of the emotional ramblings going through my head. Though I had just possibly 
saved my friend’s life, I felt less than heroic. 
 
It was then that I realized that no matter how angry she was at me, she would still need her 
best friend to help her get through what was going to be a very difficult journey. I had just 
learned one of my first lessons of growing up and being a true friend – that it can be hard, and 
even terrifying, to do what you know is the right thing. 
 
A year later, Suzie handed me my copy of her school picture. In it, she had colour in her 
cheeks again, and the smile that I had missed for so long spread across her face. And on the 
back, this message: 
 
Kel, 
You were always there for me, whether I wanted you to be or not. Thank you. 
There’s no getting rid of me now – you’re stuck with me! 
I love you, 
Suzie 
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Unit 10: Getting Help – Staying Healthy 
 

Learning Competencies: Students will recognize that unhealthy relationships 
exist and what the characteristics of these are.  
Students will identify community resources and agencies available and the role 
of each to support people in unhealthy relationships.  
 

Opener: When I came to class today …  
Form the class into discussion groups of five to six students per group. (See 
TM under Forming Groups.) This is a round robin discussion where each person 
speaks to the topic in turn. Students must understand that there are no 
interruptions or put downs or comments made when someone else is speaking. 
The listeners should practise active listening skills. The topic to discuss is:  

When I came to class today, I felt ___________ because... 
 

Debrief as a whole class. Did everyone feel happy this morning? Do you think 
that everyone feels healthy today? Were some people’s feelings influenced by 
other people around them? Relationships can influence us in very positive ways, 
but also in very negative ways. 
 

Note: I-Messages have to be listened to carefully. If the event following the 
‘when’ or ‘because’ includes the pronoun ‘you’, this could be an accusatory 
statement and not an I-Message. 
 

Connector: Thumbs Up, Thumbs Down 
Have the students sit in the community circle. Use the Thumbs Up, Thumbs 
Down method of decision-making for this activity. Read the following scenarios 
and ask the students to indicate with a Thumbs Up if they would help the 
person in the scenario, or Thumbs Down if they would not. A thumb pointed to 
the side could indicate a ‘depends on who it is’ vote. 
 

Your favourite younger sibling has done something your parents have 
told him not to do. He has been caught in the act. Your parents are 
disciplining him. He is sent to the room you share with him. He is 
pleading with you to help him, asking you to tell your parents a lie that 
will prove to your parents that he didn’t do what they thought. 
 

If someone did something illegal that would hurt other people, would 
you report this to the police? 
  

An eight-year-old child picks up a cigarette butt and lights it. You see 
the child smoking. Would you tell the child to not smoke? 
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Activity 1: Unfinished Fantasies 
Put the students in groups of three. Present unfinished fantasies 1 and 2 from 
the end of this unit. You may want each group to do a different one. The group 
members are to take on the following roles: leader (reads the scenario and 
makes sure everyone has a chance to participate), recorder (writes the 
answers on chart paper), presenter (will get up in front of the class and share 
what the scenario is and what the group discussed. Give the groups 10 minutes 
to discuss their scenario. Share their discussion notes with the others. 
  
Activity 2: Unhealthy Relationships 
In groups of three, have the students take a piece of chart paper and divide it 
into three columns: Characteristics of Unhealthy Relationships, Possible 
Outcomes, and Resources for Help. Students are to brainstorm the 
characteristics of unhealthy relationships and list them in the first column. In 
the next column, they should identify the possible behaviours which might 
result if the unhealthy situation is allowed to continue. Use the unfinished 
fantasies 3 and 4 at the end of this unit. 
Example: unequal power relationship – may result in 

aggressive behaviour 
      put downs/ insults 

neglect/restricted food, lack of money 
assault/abuse 

Once they have finished the list, in the third column they should try to 
identify resources and agencies that the person could access in the 
community. Include formal resources such as the RCMP, but also informal 
resources like a trusted friend. Try to produce as complete a list as possible. 
Resources outside the community, but which are accessible to residents, can 
also be included, for example, the Kid’s Help Line.  
 

Once the lists are completed, post them around the room. Then ask each group 
to discuss why people might stay in unhealthy relationships when there is help 
available to them. Each response should be written on a snow block (shape at 
end of unit) and handed to the teacher to arrange as a wall somewhere in the 
classroom. 
 
Reflection 
Post the following quotation where the students can see it. 
 

We build up defenses slowly, brick by brick, cementing them with our 
fear and anguish: and then, when they are no longer needed, we cannot 
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bear to tear them down. We have leaned on them for too long. Our 
lives have been shaped to fit them, emotions have learned to flow 
under them, our vocabulary has entwined itself around them until they 
are almost hidden from us. 

Lillian Smith 
 

The quotation is also located in the journals. 
Content: Read the quotation. Build your own block wall and identify on each 
block the kinds of defenses or coping strategies that may cause you to react 
in unhealthy ways in relationships. Next, identify on the block new positive 
ways to cope and change the ways you react. Finally, identify on the block 
people who might help you make these changes. 
Collaborative: How did Thumbs Up, Thumbs Down voting differ from other 
voting you’ve done? Why is discovering different ways to vote important? 
How is this type of voting helpful to your building a sense of community with 
your classmates? Were you tempted to change how you voted when you saw 
how your classmates voted? 
Personal: Think back to the Opener when you explained how you felt coming in 
to this class. Now complete this sentence: Leaving this class, I am feeling 
________ because ... 
 

Follow-Up: Panel Discussion 
Explain to the class that they will have the opportunity to invite service 
agency representatives from the community to the class to explain their 
policies and procedures which are used when people seek help. The students 
will need to develop an invitation list, and a set of clear questions for each 
participant (use the Panel Discussion Question Starter Sheet in the journal). 
Make sure that the guest speakers are given the questions beforehand so that 
they will be able to provide a full answer. You may wish to invite other classes 
to attend the panel discussion. 
 

Invite a group of Elders into the class to speak about how they functioned 
traditionally without RCMP. What did traditional leadership look like? How did 
people get help when they were in trouble? What kinds of strengths did they 
need to have in their personal relationships in order to function in healthy 
ways? 
 
 
 

Classroom Reinforcement:  
The blocks need to be displayed in such as way that it reminds students what 
unhealthy relationships can lead to and that the alternative is to use healthy 



90                                                    Aulajaaqtut 11, Module 2: Healthy Relationships 

coping strategies. Put up the poster, Together We Stand, after the panel 
discussion to remind students that it is easier to enlarge their circle of 
influence if they work with others. 
 

Accommodating Diversity: 
This unit is discussing sensitive topics. Asking students to step in to help 
others who are not asking could go against the principles they were brought up 
with. They need to see that unhealthy relationships can be infectious and 
make people feel powerless to change. It may be a good idea to discuss this 
unit beforehand with the school community counsellor to ensure that you are 
aware of students who may need to be encouraged, but not pushed to see that 
healthy relationships are worth working toward. In the Connector, you may 
choose to create your own unfinished fantasies or have your students create 
them to reflect issues more relevant to your students and community. For the 
Follow-Up, it might be best to ask the School Community Counsellor to arrange 
the Elders’ visit. It is preferable not to ask Elders direct questions, so it 
takes some planning to ensure that the visit is valuable and relevant to this 
topic. It might be good to ask that the Elders start with stories that have 
been handed down for generations that help teach people about what is 
expected and how to act. Ask them to discuss the topic of healthy 
relationships and what was done in the past to ensure that children were 
brought up knowing how to have healthy relationships with others, and what to 
do if relationships were not healthy. To prepare for such a meeting, the 
students may think up issues they would like to hear the Elders talk about. 
These could be discussed with the Elders as possible topics for discussion, 
allowing them to take the discussion where they want. 
 

Students in Aulajaaqtut 11 are required to do a Community Practicum Project. 
They might be interested in developing and delivering a workshop for 
community members or a younger class using the information that they have 
learned in this module. 
 

Assessment  
Students: The students might make a chart of what is expected when visitors 
come to the class. They might want to look at how the panel discussion or the 
Elders’ visit would be run and share roles so that different students help to 
make this happen. Make sure the students complete Appendix A in their 
journal. 
 

Teachers: Observe the participation of the students during their group work 
and keep anecdotal notes. The chart that the students make that explores 
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how the students will participate during the visits will be very important. It 
can become not only a self-evaluation for the students, but you can use it to 
observe and assess the students. 
 

The last class should be a celebration. The theme is celebrating our 
relationships. Break the class into four groups (see TM under Forming Groups). 
Each group is responsible to plan an activity that will take up 10 minutes of 
class time. The activity they plan must in some way review or celebrate some 
aspect of what they have learned over the course of the module. You may want 
to provide the students with several cooperative games books for them to use 
as idea sparkers. 
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Unfinished Fantasies 
 
1. You are sitting in a class. Several students in the class 
are making belittling (mean) comments to another student. 
That student is obviously having her feelings hurt. She 
catches your eye and looks at you. What do you do? What 
happens? 
********************************************** 
2. You are walking by a group of younger kids who are 
obviously trying to hide what they are doing. You get the 
impression that they are sniffing gas. What do you do? 
What happens? 
********************************************** 
3. You walk by the front of the school and see that two 
people are fighting. You realize that one of the people is 
quite a lot bigger than the other. What do you do? 
What happens? 
********************************************** 
4. Your best friend confides in you that he/she is in an 
abusive relationship. You friend is abused physically and 
emotionally by his/her partner. You notice how their self-
concept has taken a real nose dive. You are worried about 
what might happen. What do you do? 
What happens? 
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Snow Block 
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 Panel Discussion Question Starter 
 

 
 
 
 
 
 
 
 
 
 
Brainstorm a list of questions which could be asked of various panel members. If there isn’t 
enough room on one sheet for all the panel members, use a second sheet. 
 
Questions for an panel member: 
______________________________________________________________________
______________________________________________ 
 
Questions for: _________________________ 
______________________________________________________________________
______________________________________________ 
 
Questions for: _________________________ 
______________________________________________________________________
______________________________________________ 
 
Questions for: _________________________ 
______________________________________________________________________
______________________________________________ 
 
Questions for: _________________________ 
______________________________________________________________________
______________________________________________ 
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Together We Stand - Poster 

 
 

Together We 
Stand 

 

vtm2lb 
s?ZA5    

ifFzKA5 



96                                                    Aulajaaqtut 11, Module 2: Healthy Relationships 

Appendix A: Background Information on Stages and Circles of Influence 

 
The Stage of Influence9 
The TribesTLC process explains about the stage of influence. When the 
students are feeling comfortable and included within the group, there may be 
a restlessness that happens which means that the students do feel included 
and are ready to work together. You should notice certain signs such as: 

• Students are taking more initiative and saying what they want to the 
teacher, perhaps making suggestions, or asking confronting questions, 
and even criticizing people in the class. 

• The students are concerned about the group goals or ways to work 
together and how decisions are made. 

• There may be issues of politeness or patience. 
• Conflicts may occur. 

 

The influence stage centers on these questions: 
• How can each person influence the goals, tasks, and decision-making 

process of the group? 
• How can members assert their individuality and value in the midst of 

the group? 
• How can leadership be shared so that the resource and potential 

          of each member is called forth?** 
 

The stage of influence is not about fighting for control or power over 
others. It is an organizational stage in which people want to contribute value 
to their group or community. Take a few minutes before moving further and 
review the Stage of Influence. 
 

It is important to remember that if groups ignore the underlying issues of the 
stage of influence rather than working through them, their capacity to work 
well together will suffer, and they will never come to appreciate the diversity 
of group members. There is no way around - only through. Your job as 
facilitator is to recognize the restlessness as a sign of progress, and use 
strategies that help people express their individuality. A sense of value and 
positive power then becomes a reality. As soon as that happens, your class will 
be a strong learning community in which everyone participates, shares 
leadership, and leaps ahead in learning. 
 

There are five ways to empower people at this stage of group development. 
Indeed, they are the objectives for this stage: 

• Provide many opportunities for people to state their differing opinions, 
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values, and beliefs openly. 
• Make multicultural education and cultural pluralism a focus in your 

classroom and school. 
• Teach strategies for individual and group decision making. 
• Teach strategies for individual and group problem solving. 
• Allow time for students to define individual and group goals10 

Have students brainstorm issues that concern them (examples: climate 
change, pollution, failing at school, relationship with girlfriend/boyfriend). 
Write these on the outside ring. Then choose one of the issues and in the 
centre circle record what they can do to influence the issues that concern 
them. Often we cannot control the issues that concern us (circle of concern), 
but we can control our responses to them (circle of influence). For example, 
we may not be able to stop our siblings from yelling at us (circle of concern), 
but we can manage our feeling towards the situation, and our attitudes and 
actions that are related to the issue (circle of influence). 
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Feedback Fax 
 
To:  Secondary School Programs Coordinator 

Curriculum and School Services 
Department of Education 
Arviat 

 (867) 857- 3090 
 
Date: _____________ 
 
From: __________________________ 
 

Re:  The Aulajaaqtut Secondary School Curriculum 
 
This is feedback for the Aulajaaqtut 11 module titled Healthy Relationships. 
 

What was helpful to you in this module? 
 
 
What did you find was unnecessary information? 
 
 
What needs more detail? 
 
 
 
Did you see any mistakes that we need to correct? 
 
 
Is there anything that you would like to contribute to this module? (for 
example, teaching ideas, assessment ideas, samples of student work, 
resources) 
 
 
 
Is there something that we can do to make this module more useful for you? 
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Endnotes 
                                         
1 Kahlil Gibran, The Prophet. New York: Alfred A. Knopf 1991. 
 
2 Advanced Cooperative Learning by Johnson and Johnson and Holubec, 9.13. 
 
3 Students worked with these images in Aulajaaqtut 10. The concepts are 
repeated here because they are considered significant and useful to review. 
 
4 Taken from The 7 Habits of Highly Effective People by Stephen Covey, 
1990. 
 
5 Adapted from The 7 Habits of Highly Effective People by Stephen Covey,  
Fireside Books, Simon & Schuster, 1990 ed. (copyright 1989), pages 81-85. 
 
6 Taken from TribesTLC A New Way of Learning and Being 
Together by Jean Gibbs, 2000, pages 93-96. 
 
7 Quotations taken from Modern ideas of romance linked to Inuit teen 
suicides: Cultural change blamed, an article in the National Post, August 22, 
2003. The article was summarizing research conducted in Nunavut by a Yale 
University psychologist, Dr. Kral. 
 
8 Taken from Chicken Soup for the Teenage Soul II by Jack Canfield et al, 
1998, pages 53-56. 
 
9 Taken from TribesTLC, pg 81. 
 
10 Taken from TribesTLC, pg 130. 
 




